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FOREWORD

Dear teachers,

I am really happy to introduce a new package of transactional materials
for the teaching and learning of English in Standard VIII in the schools
of Kerala. The package consists of a Coursebook for learners and a
Sourcebook for teachers. You may be aware of the fact that these
materials are developed on the basis of the guidelines of NCF 2005 and
KCF 2007.
The curriculum of English envisaged in the State has a continuum from
Standards I to XII. Social constructivism, critical pedagogy and issue
based learning are its theoretical foundations. The treatment of the
learning package for English reflected in the learning materials envisions
language as a set of discourses. The classroom processes for facilitating
the construction of these discourses are explained in detail in this
Sourcebook.
Literature is the main tool for language learning at this level. The
extended reading section attached to each unit of the Coursebook is a
rich self-reading material for the learners. The scope of creative drama
for providing interesting experience of learning the language is also
explored.
More inputs in areas of methodology, descriptive grammar, teaching
of poetry and assessment are incorporated in the Sourcebook. The
strategies suggested in the Sourcebook are not prescriptive in nature.
The teachers are not expected to follow these suggestions step by step.
You are free to adapt and alter the transactional strategies for making
your learners better users of English provided the adaptation and
alterations made are in tune with the emerging paradigm.
Hope you will find this Sourcebook a useful companion.

Wish you all the best.

A.P.M. Mohammed Haneesh I.A.S.
Director (in charge)

SCERT
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Highlights of the Coursebook and Sourcebook

• This course of instruction in English is based on the objectives and principles of
education envisioned in N.C.F 2005 and K.C.F 2007.

• Issue based curriculum is its core and the various problems faced by our society
are discussed and sensitised in the learning materials.

• It is developed on the basis of the principles of constructivism and critical
pedagogy.

• Critical pedagogy explores the social dimension of a constructivist, learner
centered and process oriented classroom.

• The approach to language learning followed here is the cognitive interactionist
approach.

• Representative samples of authentic literary texts from across the world are
used for classroom transaction in all the units.

• Three abridged versions of world classics, five poems, a short story and a one
act play are included in the extended reading section.

• Each unit gives ample scope for creative expressions of language like songs/
poems/ skits/ stories/ narratives  etc. to  initiate them to the world of literature.

• Performance based activities like choreography, enactment of skit and role-
playing have to be given chance for presentation either in the class itself or on
the stage.

• Various skills of language are integrated and the scope for constructing different
discourses are inbuilt in the classroom process of the material.

• Editing and analytical grammar are there in all units for helping the learners
acquire a sense of accuracy in language use.

• A glossary is appended to each unit for familiarizing dictionary reference and
to facilitate self-reading.
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• Self-assessment checklists are provided in each unit to help the self evaluation
of the learners and continuous evaluation by the teacher.

• Provision is there at the end of each unit in the Coursebook for the learners to
make a personal word list.

• A separate section is included towards the end for the reference of literary terms.
A wide range of literary terms which are helpful for the teachers and learners are
provided.

• The transactional processes of this learning materials have scope for using IT as
a tool for language learning.

• The Sourcebook which details the approach, methodology, techniques of
transaction, planning and assessment is developed along with the Coursebook as
a comprehensive package of learning.

• The activities suggested in the Sourcebook are suggestive and not prescriptive.
Teachers are free to adopt and modify the suggested activities to suit to the level
of the learners of their classroom within the constructivist paradigm.
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Introduction

Education is a powerful tool for
liberation. It equips a society to
encounter all forms of suppression. It
enables liberation from one’s personal
lethargy and prohibitions imposed by
traditions and superstitions. We should
ensure an educational system which
enlightens our vision. With these broad
objectives in view, an action plan for
strengthening the school curriculum in
Kerala has been undertaken.  School
curriculum has to be designed and
developed in the light of past
experiences, the general trends of the
society, the needs of the contemporary
world and the visions for the future.

School education is the spring board
that decides the future of Kerala.  The
challenges of the contemporary world
can be met only if we develop a
progressive and comprehensive
educational system. We can achieve
progress only if we combat the issues
that trouble our society. We need to
sensitise our young generation about
various issues that confront us. This is
possible only by discussing those issues
in the curriculum. The curriculum

Chapter I
THE NEED FOR A NEW CURRICULUM

should be flexible enough to
accommodate various issues faced by
us. It would give an opportunity to the
learners to think about and have an
insight into these issues in their own
way. The learners form attitudes,
opinions and make judgments about
these issues. By doing so they render
valuable contribution to the progress of
the society. Moreover their learning
proves meaningful and they become
socially responsible. The curriculum is
committed to provide ample scope for
all these.

Every society dreams of a prosperous
future. Certain groups working in the
society have the hidden motive of
wresting social and economic
dominance. Meanwhile a large section
of the society struggles for liberation
from distress and for the basic
amenities of life. A balanced
development of the society becomes
possible only when narrow and petty
interests are set aside for general
welfare.

VISION OF THE FUTURE SOCIETY

The future society should be founded
upon the creative participation of the
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entire society on the basis of
progressive visions, studies and
experiences.

Each society has a unique vision about
its future.  The educational activities are
to be designed on the basis of this
vision.  Values enshrined in our
constitution like democracy,
secularism, and social equality are the
indicators to be considered while
framing the principles of education.
We should dream of a society with
humanistic foundations and which
dispenses with all sorts of religious,
caste and economic inequalities, gender
bias and narrow regionalism.

We should think of a social system
which utilizes our manpower for
sustainable development.

• The main considerations of this
society should be nationalism, self-
reliance, promotion of native culture
and democratic rights.

• The society to be constructed is the
one which focuses on the welfare of its
poor sections and which makes use of
its resources for  production and
development.

• The society should progress through
co-operation and collaboration.  The
models of development it creates and
promotes should be founded on
efficient and just generation and
equitable distribution of wealth.

• Renewal of the society is realised
when it believes that knowledge is a
common property of the society and
that it is continuously refined through
investigations and critical thinking.

• The society would always struggle
against the discriminations faced by
certain sections of the society due to
historic or social causes. It would ensure
the equality of men and women in
social progress.

• The society would respect cultural
diversity, protect its own cultural
traditions and would launch a strong
resistance against the onslaught of
consumerist culture.  In this regard, it
would also identify the undesirable
trends of culture propagated by the
media and take steps to react against
them.

• The future society would rally against
social evils and divisive forces and take
up this goal of social progress.

THE VISION OF EDUCATION IN THE

NEW CURRICULUM

The new curriculum envisions the aim
and methodology of learning as
construction of knowledge. Learning is
a process of constructing knowledge
according to the constructivist
paradigm. Every experience of life is
the cause of developing a new idea. The
ideas acquired in this manner are
added to previously acquired/ shaped
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ideas. This means that the child
constructs knowledge by continuously
interacting with his environment. This
is a natural and continuous process.
Thus:
•learning is construction of knowledge
•learning involves problem solving
•learning is the product of a natural
process

The construction of knowledge is not
limited to the classrooms alone. The
child actively interacts, investigates,
reacts, designs, interprets and finds
meaning from the world outside. Thus
the child slowly integrates himself with
the society of elders. Through this, the
child is able to identify his personality
and his place in the society as an
individual. Learning would be effective
in an environment which recognizes
learners as ‘individuals.’ Learning
should not be related to feelings like
fear, discipline or conflict. It should be
related to feelings like pleasure and
happiness.

LEARNING AND KNOWLEDGE

Man is different from other creatures
because he is able to manipulate his
circumstances and construct what he
requires from nature. Besides, man can
reconstruct knowledge. But acquiring
only certain facts about something does
not constitute knowledge.

True knowledge:
•is the product of labour or activity
•follows the principles of
construction

•is the cultural tool for liberation
•is the product of an organic process
•is a process that transforms
information into wisdom

•skills, attitudes, values, concepts,
proficiency etc. are all parts of
knowledge

SOCIAL DIMENSION OF KNOWLEDGE AND

CRITICAL PEDAGOGY

Social constructivism defines learning
as a mental construct in a problematic
social situation. It is significant to
identify the nature of knowledge that
is constructed around us. Autocratic
tendencies, business motives, partisan
attitudes and other hidden interests are
prominent in our society.
Hence apart from mere construction of
knowledge, a vision about the
following are also necessary.

•For whom is the knowledge
constructed?

•Does it function as a catalystic force
that leads society to progress?

A vision about these have to be
formulated and it should be reflected
in the curriculum.
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PSYCHOLOGICAL FOUNDATION

This curriculum totally disregards the
ideas put forward by behaviourism and
follows the ideas put forward by social
constructivists. A realization that
education is a social process and that
the  conflicts that exist in the society
would affect education, is necessary.
Idealistic classrooms alone are
incapable of overcoming the conflicts
that exist and the contradictions that
are inherent in the knowledge thus
acquired. Critical theorists ask us to
develop a critical ability to identify the
sources of social conflict and overcome
them. This curriculum underlines the
fact that by following critical learning
the child acquires the ability not only
to construct knowledge but also to
revise the existing knowledge. Along
with these the ideas about learning and
knowledge put forward by modern
neuro-psychologists and the concept of
multiple intelligence influence this
curriculum significantly.

APPLICATION OF KNOWLEDGE

The multifarious activities and ways of
action of man sustain the social life and
the culture of a race. This repository of
knowledge includes crafts like weaving,
wood craft, pottery etc.; jobs like
farming, business etc.; and various arts,
sports, entertainments. These forms of
knowledge are at the application level.

But the present educational system
creates an aversion to these activities
among learners.

The knowledge of crafts, arts and jobs
are developed and propagated
traditionally through experiences and
internalization. They have to be
attained through practical experiences
too. The Indian model in this regard is
extensive, varied and rich. This
knowledge forms a valuable part of our
economy as productive skills. They
should be made part of the curriculum
after removing the caste and gender
based divisions in them. We should
approach vocational training not by
just teaching certain traditional crafts
but by realizing their possibilities in the
modern world.  Vocational training for
processing and marketing the natural
farming products of Kerala is also to be
considered.

KNOWLEDGE AND REALIZATION

Certain traditional models of
knowledge are prominent in our
society. Education should sensitise the
learner about such traditional models
like women doing only certain jobs or
men behaving in certain ways. It should
question the existing and established
models and search for new models,
alternatives etc. and create new
awareness. The traditional paradigms
should provide knowledge and attitude
to students through experience, as the
foundation for further development.
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It is dangerous to consider knowledge
as an absolute product. Along with
constructing knowledge, questions like
who acquire it?  What do they use it for?
etc. have to be examined.

Hence the process of learning is as
important as the content of learning.
The curriculum should also enable
students to:
•think logically
•understand the world
•promote an aesthetic sense
•maintain communicative efficiency
   with others
•develop the ability to work and take
  part in the economic process.

Learner

The children have the ability to
formulate their own inferences and
theories about nature, society,
themselves and their relationships with
others. These are natural abilities. This
curriculum underlines the importance
of respecting the nature of learners in
dealing with them. All children have
the natural desire and ability to learn.
•They have different pace of learning.
•Their style of learning is different.
•They have the readiness to exchange
opinions, engage in healthy debates
and collaborate in various activities.
•They have the ability to realize their
skills and limitations and act
accordingly.
•They can observe formal laws and
codes.

The general characteristics of children
at the secondary level are:
•readiness to accept challenges
•adventure spirit
•freedom of imagination
•ability to make new discoveries
•leadership quality
•critical and logical powers of thought
•ability to formulate one’s own opinion
Education should give due
consideration to these traits of the
learners.

NATURE OF THE LEARNING PROCESS

• The child has the inborn ability to
learn and knowledge is the product of
the activities that she is engaged in.
• The education that the children
receive should provide opportunities
for them to experiment with
knowledge, do activities by themselves
and to correct their own mistakes.
• Education should give opportunities
to children to overcome the limitations
imposed by their house or community
and understand themselves, others and
the society around.
• It should equip the learners to deal
with the society around.
• We should put forward a curriculum
that would provide meaningful
learning experiences for all learners.
• There should be a change from a text
centered approach to a child centered
approach in the teaching learning
process.
• The learning experiences provided to
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learners should promote their natural
interest in doing activities, their
creativity, dealing with the external
world and other people.
• The learners should get opportunities
to express their opinions, take up
activities, solve problems in a
collaborative fashion, share their
experiences and link them with the
knowledge that they receive from/
through the new revised curriculum.
• Due consideration should be given to
the social, physical and psychological
differences of children.

ROLE OF THE TEACHER

Every class based on critical
methodology and construction of
knowledge is a research centre. Here
teachers are not distributors of
knowledge. But they inspire children
and function as co-research guides and
fellow learners in the process of
problem solving.

IT ENABLING

The advancements in the field of
science and technology should be
effectively tapped for the effective
classroom transaction of knowledge. As
the new curriculum advocates IT
enabled learning, it is high time the
teachers of English used such
sophisticated equipments/ softwares to
make the process of transaction more
effective. The immense potentialities of
Information Technology can greatly
influence the transactional processes. A
number of softwares are available as
teaching aids.

They can facilitate language learning.
The teachers should use their
discretionary power in selecting and
adapting such softwares in tune with
the needs and requirements of the
classroom.
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Chapter II
OBJECTIVES OF EDUCATION

When we decide on the objectives of
education in Kerala, we should
envision a society that would be strong
enough to preserve the independence,
sovereignty, secularism and
democracy of India. Our education
should promote aesthetic sense and
human values. It should create a feeling
of security and a sense of responsibility
in all walks of life.  Every individual has
to realize that his personal growth is a
part of the growth of his family and
society.
The broad aims of our education are as
follows:
Social justice
Education should enable the learners to
shape a social order based on equality
and justice. It should be based on
democracy, secularism and gender
equality. Our constitution envisions
secularism.  It has to be preserved so as
to resist atrocities or hatred in the name
of religion, caste etc. Education should
become the means of liberation and
social change.  It should lead to
enlightenment.
Sustainable development
A comprehensive awareness of
environmental protection has to be
promoted.  An attitude to synchronize
all developmental activities with the
environment has to be promoted with

the broad aim of sustainable
development.  Students should acquire
the ability to protect and use resources
with discretion.
Moulding up good citizens
Education should enable a student to
function as a responsible citizen in the
society.  His civic sense should include
secular thoughts, historic conscious
ness, political outlook and a sense of
justice in all walks of life.
Promotion of nationalism
The nationalism that we aim at should
include an international outlook also.
It should uphold human progress and
love for the entire world. This
nationalism should grow to recognize
and integrate the diversity of India.
Develop awareness about rights
Education should ensure the
implementation of the rights
guaranteed by our constitution and the
UN statutes. It should ensure the
protection of human rights and the
rights of women and children.
Education should promote the
consciousness of rights.
Promote an awareness of science and
technology
The developments in science and
technology have to be imbibed and
utilized in day-to-day life through
education.  Students should attain the
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ability to transform their knowledge
and skills according to the
developments in science and
technology.
Acquire a scientific attitude

Students should become
equipped to approach problems on the
basis of cause-effect relationships and
suggest solutions for them.  Education
should promote logical thinking.
Students should be able to distinguish
between science and pseudo-science.
They should work for the liberation of
the society from superstitions, rituals,
sectarianism and prejudices. They
should build a scientific outlook in life
and resist unscientific practices.
Promote indigenous culture
The traditional and localised body of
knowledge and the local understanding
(about farming, water, land utilization,
arts, crafts etc.) have to be collected,
preserved and utilized.  The ability for
doing this should be acquired through
education.
Promote vocational skills
Education should be able to assess the
mutualism of knowledge and physical
labour.  Education should aim at the
development of various vocational
skills like farming, especially eco-
friendly farming practices.
Acquire social and democratic values
Education should help to acquire
humanistic values like sympathy, love,
compassion and fraternity through the
collaboration of individuals, family and

society. Education should promote a
healthy awareness about sex.
Promote self reliance
Education should promote self-reliance
in the socio-political, economic and
cultural fields.
Strengthen resistance
Education should prompt the learners
to resist the evils of globalization and
all forms of hegemony. Students should
be equipped to distinguish between
needs and excesses and to control
consumerism. They should be able to
recognize the threats to freedom and
dangers of cultural imperialism.
Construct and use knowledge
Education should enable the learners to
construct knowledge and use it in the
society. Education should also aim at
the acquisition of language skills for the
exchange of knowledge, ideas and
needs at local, national and
international levels.
Promote critical approach
Learners should develop the ability to
assess the achievements of humanity
comprehensively. They should be able
to resist all types of exploitation. They
should be able to critically evaluate the
experiences and opportunities of life
and take decisions with discretion. They
should practise self criticism and
develop the ability to resist prejudices,
adamant attitudes and temptations.
They should also be able to accept and
integrate different ideas with
equanimity.
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The knowledge of language has  an
important role in empowering a person.
English language should be given
special importance in the curriculum as
a language of global importance. In
Kerala, learning of English as a second
language starts from class I onwards.
In the higher secondary classes, English
is taught as the first language (Part I).

The current learning materials and
teaching learning strategies,
unfortunately don’t take into account
the biologically endowed linguistic
components and thoughts of the child.
Contemporary academicians and
educationists have understood the
inherent limitations of language
learning packages based on
behaviourism. Yet this fact is seldom
considered in the discussions at the
lower levels of linguistic competence
acquired by our students. Such
discussions often go wayward
considering only the external factors
responsible for the under performance
of language learners.

We should examine the real problems
faced by the English curriculum and the
classrooms instead of simply
advocating a switch over to English

medium. We have to accept quality
English learning as our basic principle.

The curriculum revision of 1997 was
based on the principles of modern
psychology, linguistics and experiential
pedagogy. However in the learning of
English, certain principles of
behaviourism like imitation and
repetition were still followed. As a
result, textbooks and teaching
methodology which presented isolated
letters, words and sentences, structured
in a linear fashion persisted. Our new
approach recognizes the innateness of
language.

The basic principles of learning a language
are the following:

1. A child has an innate language
system. Language learning is a natural
growth of this innate language system.

2. Language learning is a non-conscious
process. This is radically different from
the conscious learning of linguistic
facts.

3. Language learning doesn’t take place
through imitation or mechanical
repetition. Instead, there should be an
insightful formulation of hypothesis.

Chapter III
KCF- 2007 (ON LANGUAGE)
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4. Language is not a totality of linguistic
skills. There should be an internal
linguistic competence for the
expression of these skills.

5. Language learning is not a linear
development. It is a cyclical process.

6. Language learning takes place from
whole to parts and not from parts to
whole.

7. Static texts, which are filled up with
linguistic facts and which do not
communicate with children, do not
have a role in language learning.

8. The child should get meaningful and
need-based language experiences
which influence their emotional orbit.

9. The quality of language experience
received is more important than its
quantity.

10. Language doesn’t exist as isolated
sentences or words. It exists as
meaningful discourses. Hence it should
be ensured that the linguistic
experiences and expression of children
should be at the discourse level.

11. The discourse models to be focused
upon in each class should be
ascertained. The variety as well as the
linguistic and stylistic spiriting of
discourses at the higher levels should
be ensured.

12. It is not desirable to correct learner
errors as and when they are made.
Suitable editing processes have to be
adopted to correct the stylistic,
syntactic, morphological and thematic
errors made by the learners.

13. Opportunities should be provided
for expressing and sharing the free
though to of the learners.

Primary Level

1. An integrated approach should be
adopted.

2. Learners should construct simple
discourses like dialogue, poems,
rhymes, description and narrations.

3. Writing should start only in class III
and IV.

4. English Language learning can be
started from Class I onwards. However
there should not be any conscious
efforts to teach English letters, words
or sentences.

5. The method of code switching can be
used to provide the experiences of
various discourses to our learners

6. Exams at the lower primary level
should be avoided.

7.  At the upper primary level, oral and
written forms of narratives poems,
descriptions, conversations, riddles,
short stories, notices, letters, reports,
posters and diary may be attempted.
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Secondary level

1. Along with the discourses attempted
at the upper primary level, plays
autobiographies, travelogues,
biographies, choreography etc. may be
included at the secondary level. The
discourses at this level should have
linguistic and stylistic spiralling and
development from its lowers levels.

2. The discourse construction at this
level should include learner
interventions in social issues.

Higher secondary level

1. Besides the discourses included at the
high school level novel, essay,
screenplay, debate, scripts, symposium
and seminar should be included at this
level.

2. The learners should critically
examine the effectiveness of the media
representations (both in visual and
print media)

3. The possibility of semeiotics in
manufacturing consent has to be
explored and they should be effectively
utilized.

4. Today communicative English and
English literature are taught as
optional subjects in certain higher
secondary schools. Since
communication is an important
component of any language learning,

communicative English need not stand
alone as an optional subject.

Recently there has been much
discussion on the deplorable state of the
English Language Teaching (ELT) and
Learning scenario prevailing in our
country. A variety of learning materials
and teaching techniques have been
suggested and tried out in order to
resolve the problems faced in this
domain of the curriculum. A number
of research programmes and teacher-
training programmes have been going
on at state, regional and national level
institutions with a view to improving
the ELT situation. A large number of
institutions have come out with short
term as well as long-term English
courses. Book publishers have been
vying with one another in the
production of English guides for all
levels of learners. More over, a number
of English tuition centres have
mushroomed across the country.
Above all, commercial ELT packages
such as ‘Communicative English,
Functional English’ are developed and
promoted by the State as well as private
agencies. These labels are accepted
unquestioningly and nobody asks the
question: ‘Is there any English that does
not communicate?’ Similarly, nobody
worries whether there are two varieties
of mother tongue namely, the
‘functional’ and the ‘nonfunctional.’
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A host of problems have been identified
in the context of second language
teaching. These include psychological,
emotional, methodological and
linguistic problems along with
problems posed by the material and
environment.

The lack of a speech community around
has often been pointed out as the
biggest hindrance for the child in the
acquisition process. The lack of
exposure to English certainly is a
hindrance. Nevertheless, it is to be
borne in mind that it is not the quantity
of exposure which matters but the kind
of exposure that the child gets which
facilitates language acquisition.

The existing English Language
Teaching package has a problem
inherent in it. It grossly ignores the
innate system of the child which
enables him to acquire a language.
Materials and methods are based on the
behaviourist assumption namely that
the mind of a child is an empty vessel
and everything concerning language
comes from outside. The ELT package
reflects the contention that language is
learned through imitation and
reinforcement through repetition.

Another conspicuous flaw in the
present model of language teaching is

that it ignores discourse level
transactions narrowing itself to the
transmission of isolated language
items. It is to be borne in mind those
words, or even sentences in isolation,
do not have any independent existence
as these components function only in
discourses. Language acquisition is
accomplished through acquiring
“structure- consciousness”.  This can be
brought about only through
meaningful and need-based linguistic
discourses ensuring the recurrence of
language items at the phonological,
morphological and syntactic level, thus
providing a continuum of language
experience.

General Objectives of Teaching
English
Here is an excerpt from NCF 2000, and
2005:
Language education must aim at
encouraging independent thinking, free
and effective expression of opinions
and logical interpretation of the present
and the past events. It must motivate
learners to say things their way, nurture
their natural creativity and
imagination and thus make them
realize their identity. There are reasons
why learning of language ought to find
a central place in the total educational
process.



19SOURCEBOOK ENGLISH      STD VIII

In this context the following points
merit serious consideration:

• Despite general acceptance of the
central importance of language
education in principle, practical effort
for improving it has yet to be made at
all levels in the country.

• The oral aspect of the language has to
be duly emphasized in language
education and oral examination in
language must be made an integral part
of the evaluation process. Emphasis
will have to shift from the teaching of
textbooks to extensive general reading
and creative writing. This would need
continuous guidance and monitoring.

• Due stress is to be laid in all language
education programme on the ability to
use the language in speech and in
writing for academic purpose at work
place and in community in general.

The term ‘Language’ referred to in the
above excerpt is to be interpreted as
mother tongue. Nevertheless what has
been said above holds good equally for
the second language. The Nation has
accepted the “three language formula”
in order to meet the challenge posed by
the multilingual situation prevailing in
the country. We would like to add the
following points to what has been
quoted above:

Language is a powerful tool for the
empowerment of the individual. This
tool becomes still more powerful and
effective in the hands of a person who
has mastery of an international
language like English other than his
mother tongue.

At the primary level, we expect our
children to produce various discourses
(such as conversation, description,
letter, diary, report, narrative, poem
and so on), both orally and in the
written form. They should also be able
to take part in discussions, debates and
seminars on topics that are socially
important and are within their
experiential orbit. For this they must be
well-versed with the craft of
developing these discourses.

At the secondary and higher secondary
level the learners should be able to use
discourses as tools for creatively
intervening in various social
phenomena. This alone will help them
realize their identity as a second
language user.

The Changed Perspective

This perspective is decided by the
following:

1. National Curriculum Frame work
2005
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2. The baseline study conducted by the
Focus Group on English for the revision
of State curriculum find that:

i. The study on materials reveals that
majority of the materials used in the
field belong to the behaviourist
paradigm. The insights derived from
current understandings on language
and language acquisitions are not
reflected in them. They do not treat
language as discourses but focus on
fragments of language. Though a
variety of discourses are introduced,
the treatment is seen invariably at the
sentence level or word level.

ii. The study on prevailing classroom
processes reveals that most teachers
still take recourse to mother tongue
translation. The classrooms continue to
be teacher-dominated. The focus is
mostly on giving fixed information as
input and taking out this as output. The
concept of language teaching and
learning has more or less narrowed
down to asking comprehension
questions and eliciting fixed responses.
Discourse input and discourse output
are by and large neglected.

iii. Learners at all levels seem to enjoy
learning English. The constructivist
turn in evaluation tools in classes 8, 9
and 10 has made the learning of English
more enjoyable though the materials
used in these classes continue to be of
the behaviourist paradigm.

iv. The majority of parents in Kerala
(72%) are in favour of introducing
English in class I itself. Parents
welcome learner-friendly materials
and evaluation in English. There is a
demand for supplementary reading
materials too.

Assumptions about Methodology

Discourse oriented pedagogy is
proposed at all levels of learning
English.

A discourse is a mode of
communicating certain ideas
meaningfully in a particular situation.

Since curricular objectives are defined
in terms of discourses and not in terms
of structures and their relevant
communication functions, the level of
each discourse is to be identified clearly.
Take for instance, a discourse like
conversation. We expect learners at all
levels (lower primary, upper primary
and high school classes) to produce
conversations. How will we
differentiate the conversations
constructed by a learner at the Upper
Primary level from that constructed by
a High school student? We can do this
by identifying various linguistic levels
of the discourse.

A mere initiation and response will be
enough for the beginner but as she goes
up to higher levels, we expect
conversations refined structurally and
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stylistically. The conversation
constructed at the primary level may
not have discourse markers or tags in
it. But a conversation constructed by a
high school student will necessarily
contain these linguistic elements. Such
a differentiation will be necessary for
the other discourses also. Apart from
deciding the level of each discourse we
will have to decide on the variety of
discourses that are to be targeted at
each level. As we go to higher classes,
we can select higher order of discourses
such as debates, journalistic writing,
essays, skits, screenplays, e-mailing
and so on.

THE CHANGED ROLE OF COURSE BOOK

AND SOURCEBOOK

The Coursebook and Sourcebook have
been prepared based on the following
guidelines:

Knowledge is a construct emerging
from the learner’s mental process based
on the needs of the social, physical and

cultural environment in which he lives.
This is a product of activity and counter
activity. It reflects the features of the
locality and gives scope for linking
through and action. Such constructed
knowledge can transform the society.
Learning, for us, means the process of
transformation.

Knowledge is a construct, which
involves information and at the same
time knowledge stands above
information. In this context the
textbook should be a powerful tool
which leads the learning activities
forward. It has a prominent role among
the different materials which help the
learner to construct knowledge. It
should be arranged in such a way in the
classroom that it becomes a chief
resource for the construction of
knowledge within the classroom. The
textbook should contain all the basic
information needed for knowledge
construction as well as hints for various
activities in the classroom.
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Education that aims merely at the
development of skills needed for
productive activities is possible only in
a simple society. The society today has
become complex and sophisticated
through millenniums of social
evolution. Here, learning often
promotes the existing social hierarchy
and structures. It assumes that the aim
of education should be the welfare and
development of all. At the same time,
it neglects and ignores the needs and
issues of the downtrodden in the
society. The learning system often does
not promote realizations of these issues
and prepares the learner mentally to
accept things as they are. We can
understand this if we look at how
learners change after they come to
schools with an inquisitive mind-set.
When we boast of our literates and well
educated people, we do not realise the
role of our learning system in enslaving
us as members of a consumerist society.
Our present approach to learning
doesn’t question the inequalities and
injustices prevalent in our society even
though it professes and pretends to
uplift and develop all. Needn’t this
approach be changed?

Learning and Social Reformation

Social reformation can also be achieved
through education. The slogan of the
Renaissance period, ‘Get enlightened
through knowledge’ points out the role
of education in social liberation. Based
on this aim, the educational system of
Kerala could develop beyond the
divisions of the society based on class
and caste.

We have the responsibility to develop
education to suit the times. Everyone
should get opportunities to grow and
develop. Hadn’t there been social
inequalities, we could have provided
such opportunities  to all. The social
inequalities still exist. The society lives
in a  social, economic and cultural
environment developed through
millenniums. Our greatest challenge is
to implement a learning system that
could ensure opportunities for all.

This should not be a dream that never
comes true. The privileged classes  can
easily achieve their ends whereas the
under privileged will continue to
remain in their original state. As a
result the  aim of social development
will remain as a mirage. Therefore

Chapter IV
ISSUE BASED LEARNING
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certain planned prioritizations and
changes are necessary to ensure social
development of all classes.

What  should the new system of
learning provide?

A learning system that aims at social
reformation should provide
opportunities:

• to work for social justice
• for balanced and judicious
 development
• to generate better citizens
• to promote a nationalistic spirit
• to promote consciousness of rights
• to promote an understanding of
  science and technology
• to promote logical thinking
• to realise and develop one’s own
   culture
• to develop vocational skills
• to assimilate social and democratic
  values
• to promote self-reliance
• to resist injustice
• to take up leadership in the
   construction and exchange of
  knowledge
 • to promote critical thinking

The learning materials and principles
of education that could be used for
social reformation have to be selected
carefully. There are two schools of
thought in this regard. Some argue that
we should develop the knowledge and

skills needed for social change through
the present system of education. The
learners would then naturally work for
social change. The second school of
thought argues that we should
sensetise the learners about the
numerous issues faced by our society as
the learning material itself. Then the
learners could intervene directly in
social changes along with their
education.

The first school of thought has some
reservations. It dissociates between the
aims and processes of learning.
Therefore a learner might fail to link the
means and ends of his/her education
together. For example a person who has
learned the principles of swimming
from books can’t swim. The book on
swimming becomes useless not because
it doesn’t deal with swimming, but
because it doesn’t contain the real spirit
of that human activity called
swimming. Hence the approach of the
first school which dissociates means
from ends is not effective. We cannot
achieve any serious aim by following
this method.

The process of education that aims at
social change should be through social
interventions themselves. We do not
have any precedents or prior
experiences of this approach. We are
treading a new path that could
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qualitatively improve the educational
scenario of Kerala.

We have included social issues as the
content of the new curriculum. It is a
challenging task to bring in various
social issues into the framework of
formal education. In order to take up
this challenge in its true sense, we will
have to design a locally maneuverable
curriculum. Also we have to consider
the affinity of our contemporary
society for informative learning while
we try to implement an issue based
approach.

Our social life consists of physical,
social and cultural spheres. Each of
these spheres has numerous problems.
When we examine these problems, we
can identify certain common sources
that generate a set of problems. The
genetic issues that could commonly be
identified throughout Kerala could be
subjected to detailed analysis and study
through the curriculum. These genetic
issues dealt with should have a bearing
on all the spheres of social life. For
example, we experience floods and land
bursts throughout Kerala during the
rainy season. But our experience of the
summer season is often water scarcity
and drought. When we analyse this
common experience of Keralites we can
see that it is due to lack of scientific
management of land water . We can list
down such issue domains that affect all
spheres of our lives.

Issue domains that are felt throughout
the state
• Lack of scientific land water
  management
• Issues related to agriculture
• Lack of cohesive universal vision
• Lack of human resource development
• Lack of cultural consciousness
• Lack of eco-friendly industrialization
  and urbanization
• The issues of the marginalized
• Issues related to health and public
   health
We can trace the roots of many social
problems that we encounter in these
issue domains. Each of these general
issues has many locally specific
variants. We cannot address all of them
through our curriculum. However we
can help the learners develop a method
for approaching each of these issues.
These issues are developed and
sensitised using various discourses
which provide a linguistically rich
environment in the classrooms. The
learners are to  develop a linguistic
competence to intervene in the social
issues. They have to deal with the
problems and formulate their ideas,
opinions and attitudes about them. The
issue based curriculum should ignite
thoughts and activities among learners.
Moreover they should be able to
intervene in the thoughts, activities
and perspectives of the people around
him. Learning of this kind becomes a
linking of experiences with a social
aim. Thus education can become more
fruitful than ever before.
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The New Coursebook

•It is a learning material, which
presents the learning issues before
the learner. These issues are
conceived in the light of the social
realities of the learner and are
supported by various facts and
figures.

•It is divided into various units and
modules.

•One module leads to the other.
•The text contains the information
needed to analyse the learning issue.

•The presentation should create
interest in investigation and should
lead to investigation.

•The contents are arranged with
interlinks and they have a
continuum.

•The text contains information and
directions to enable the learner take
up activities without feeling any
kind of inhibitions particularly his/
her socio-economic limitations.

•The text ensures the construction of
knowledge and gives scope for
investigation.

• It helps the learners to develop
desirable attitudes/ values.

Chapter V

ON APPROACH AND METHODOLOGY

• It gives scope and opportunities for
evaluation.

The need of Teacher’s Sourcebook

A variety of classroom processes are
required to make the students coming
from different backgrounds to
participate in the process of
constructing knowledge. The
Sourcebook provides these varied
classroom processes. It helps the
teachers to raise and lead the learning
issues in the right manner. The
Sourcebook also contains relevant
subsidiary information, essential
factual charts and proofs. The teacher
should acquire certain local/practical
ideas or concepts to make the learning
activities meaningful. The Sourcebook
contains directions about the sources of
such knowledge as well as the required
information/ practical knowledge
needed. Only then the Teacher Local
Text would become complete as a
planning guide.

The teacher’s Sourcebook enables the
fullest realization of the possibilities of
the text in the classroom process.

•It helps in the preparation of
supplementary learning materials
based on the limitations/
possibilities of each classroom.



26SOURCEBOOK ENGLISH      STD VIII

•It contains hints about secondary
materials/ additional materials,
sources of information for
interpreting/ linking the issues
given in the text.

•It contains the various alternative
classroom possibilities to be
explored, which can lead the child
to take-up the learning issue.

•It is designed and written along
with the Coursebook. But it has to
be enriched through training.

•It contains directions for
evaluation.

The learner’s Coursebooks are a
compendium of the knowledge
constructed as a result of his/ her
observation about life. The real
Coursebook is one, which is built by the
learner. Evaluation plays an important
role in this Coursebook. The process of
acquiring knowledge becomes
complete only when knowledge is
expressed in social situations. The
following diagrams present the
learning processes graphically.

The desirable features of the
components of this processes are given
below:

Teacher Local Text

Teacher Local Text (TLT) is the
planning document of a teacher who is
preparing to conduct learning

activities in the class. This document
helps the teacher to present the
learning issues and to lead the learning
activities in the classroom. It would be
an expanded version of the teaching
manuals used now a days.

TLT contains-

• The locally available and secondary
data for conducting various
classroom activities, CDs,
newspapers, cuttings, other
documents, instruments, charts etc.

• The indicators for evaluation at
each stage of the classroom process.

•The teacher’s own responses/
evaluation.

Local Text
•It helps the learner to make
observations about the life around
him and intervene meaningfully in
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his environment. This local text
enables the learner to link a learning
issue with the social context.

•The learner collects information,
experiences, descriptions from his
environment and locality and uses
them as primary information in
constructing knowledge in the
classroom.

•It links learning with the
environment.

•It encourages observations/
investigations and uses the findings
in learning.

•It is a book of collections, which
gives freedom, facility and creates
interest in learners (e.g. ‘My tree’
Diary).

•The activities are designed giving
prominence to the guesses and
predictions of the learners and
giving scope for them to prove their
predictions/ formulate hypothesis
and compelling them to put forward
practical suggestions/ solutions.

•The methodology here should
enable the learners to approach
learning issues from diverse
perspectives, assimilate and
examine the inherent explanation
offered by the issue, and formulate
independent attitudes/ stand points
of their own and explain them on
the basis of proofs and logic.

Presentation of the Textbook and the
activities

• The presentation of learning
materials of each unit is very
important. The presentation should
generate interest and a feeling that
it is essential. The level of the issue
should not be neglected. At the same
time it shouldn’t become
mechanical.

• Diverse methods of presentation
like quotable quotes, blurbs, fable,
interaction questions, cartoon,  etc.
are used at this level.

• Maximum variety is maintained in
the presentation of all units.

Modules
• One unit is divided into various
modules. One module contains the
various activities undertaken by a
learner to solve a learning issue.
• The classroom activity package
includes

- investigations
- predictions
- data collection
- sharing of findings
- interpretation/ analysis
- findings/ conclusion

•Each module includes necessary
information, supplementary
materials, activity, and extension of
activities and possibilities of
assessment.
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•One module is linked to another
module logically. The final product
emerges from its natural
development.
•The products emerging from the
class need not always be a written
material. It can be oral products and
other creative expressions. After this,
the leading questions/ crucial
questions that take the learner to the
next module may be listed.
•While arranging units and modules
in this manner, the spiralling of the
issues, concepts are also considered.
•The most suitable activities alone are
included.
• The module also enables the
learners to formulate principles based
on practical situations and to apply
these principles in real social contexts.

Planning for Modular Transaction

The facilitator has to be pedagogically
conscious to maintain the modular
mode of transaction in the language
class.  She has to be pedagogically
sensitive to the implications of each of
the sub-modules (transaction
modules) and the problems that may
arise while transacting each of them.
She will be working out the classroom
strategies addressing herself to a set of
questions:

1. What is the knowledge construct to
be facilitated?

2. What is the activity to be carried out
and what are the processes to be taken
care of?

3. What are the values and attitudes
that the learners are likely to
internalize?

4. What is to be assessed, who is to
assess and how is it to be carried out?

The constructivist facilitator should be
very clear about the various processes
that should take place. At the same
time she should be sensitive to the
modular mode of transaction which is
conducive for a constructivist
classroom.
• Interaction with children based on
the previous day’s experiences.
• Questions eliciting free responses
from children.
• Individual reading.
• Reading in collaboration with the
peer group.
• The facilitator helps the groups to
overcome their hurdles in reading.
• Assigning the discourse task to
children.
• Children construct discourses
individually.
• Presentation by a few individuals.
• Sharing in groups.
• Children write down the refined
version in their notebooks.
• Presentation by the groups.
• Presentation by the facilitator.
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•Editing one of the group products in
negotiation with children.

- Theme
- Punctuations
- Syntax
- Morphology and spelling

• Assigning the remaining group
products to groups for editing.
• Introducing the self assessment tools
to children.

Critical consciousness

Certain hints or questions which help
the learners to critically analyze the
materials on their own are included.
These hints are in the form of
arguments, criticisms, cartoons and
statements that may come up against
an opinion of the learner.

The Role of the Teacher

In spite of the centrally prepared
curriculum, the teacher enjoys full
academic freedom to design, conduct,
evaluate and provide appropriate
measures to achieve the COs.

The emerging paradigm demands two
levels of competence from the part of
teachers: on the one hand they must
have the skills for sensitizing learners
on the craft of constructing various
discourses. On the other, they must
have the pedagogy of helping learners
use discourses as tools for creatively

intervening in social issues.

The following roles are to be performed
by a teacher:

- A diagnostician
- A researcher
- A democratic leader
- A co-learner
- A facilitator
- A social engineer

The English Classroom

We envisage the English class room
where the learners can interact with
one another, with the materials, with
the facilitator and with the society
outside the classroom, whenever
necessary. The profile of the classroom
must be collaborative rather than
competitive. Knowledge is conceived
not as the monopoly of an individual
or an agency but as the collective asset
of a society. Hence the classroom should
encourage sharing of knowledge
among the learners. A teacher is to rise
to the level of a researcher who
continuously works for tackling
academic issues. Collaborative learning
among learners can bring about
positive changes in education. The
teacher should exploit all possibilities
of generating language by shifting the
role of the learner  from  a recipient to
that of a producer.
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Chapter VI
ON ASSESSMENT

Language learning is a continuous
process and the assessment should be
done periodically. Learning takes place
through group discussions, pair
discussions and individual attempts.
Therefore, assessment also should be
made individually, mutual and in
groups. This will help the learners to
compare their strengths and
weaknesses and make modifications in
their learning.

We propose Continuous and
Comprehensive Evaluation (CCE) at all
levels of language learning. This shift
of focus from testing memory to real
language acquisition shall be the major
concern of all tests at the secondary
level. The ability of the student to
construct discourses at various levels
will have to be assessed.

Student assessment

The shift from a skill-based approach
to a knowledge-based approach calls
for a different perspective on
evaluation. If we equate language
learning with a ‘bricklaying’ process,
we can easily test whether the learner
has learnt the targeted linguistic
components such as vocabulary,
structures, idioms and so on after

teaching each component. Naturally,
after administering a learning activity
in the whole class, one can assess what
the learners have learnt. Multilevel
teaching programmes can be designed
to locate the needs of a heterogeneous
group with regard to various concepts,
skills and processes. In this case it is
always observable for an external
evaluator to understand where the
learner stands at any given point of
time.

Since language acquisition is an
organic process, just like the growing
of a child, it will be impossible to assess
what the child has acquired at a given
point of time.  By virtue of the fact that
we are facilitating a non-conscious
process, it is not easily observable what
the learner has acquired after
experiencing a particular module of
classroom transaction. What the
learner performs does not directly
reveal his inner competence. The errors
which occur on the part of the learners
in a learning situation, whether they be
at the phonological, morphological or
syntactic level, cannot be addressed by
designing remedial learning activities
which target particular linguistic facts.
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Moreover, we cannot design and
execute multilevel learning activities
catering to the needs of the different
levels of the learners because this kind
of selective linguistic input will lead to
practice but not to construction. It may
be noted that this kind of intentional
input is not available for the learners
in a natural language learning
situation. All what we can do is to give
the learners further discourse inputs,
which will retain the holistic nature of
language and involve them
psychologically. At the same time we
have to ensure that the learners get
ample opportunities to reflect on what
they have performed in comparison
with what others have done.

The thrust here is on a process of self-
evaluation. In a sense an experimental
programme meant for facilitating
language acquisition depends crucially
on the autonomy of the learner, where
autonomy is interpreted as being self-
regulatory. Every instance of the
learning process implicitly triggers the
self-regulatory process. Hence a
learning process inherently becomes a
self evaluation process too.

At the same time it is to be born in mind
that the self evaluation process is a
subconscious or non-conscious process
within the individual which cannot be
observed and assessed by a facilitator

or a teacher with the help of a set of
tools. As already mentioned, language
acquisition is a biological process, a
process more or less similar to the
growth of a child. Everyone knows that
the child is growing. Nevertheless, we
do not have clear indicators which will
reveal to us the quantum of growth
that has taken place between any two
consecutive days. Similarly in a
language class there are no indicators
which will tell us about the amount of
knowledge the learner has acquired
after a few minutes of teaching.

Since we are focusing on the production
of discourses such as news report, letter,
write up, poems etc. we must have a
clear idea as to how the various
language products and linguistic skills
of the learners are to be assessed.

Self-Assessment

Self-assessment checklists are included
in all units of the Coursebook. After
undertaking  various linguistic tasks,
the learners are given an opportunity
to introspect on their achievement.
Discourse specific indicators have been
given each of which demands the
learner to assess his/her own
performance. He/she can clearly
compare any two stages of his/her own
growth with regard to language
performance. A lot of learner autonomy
can be promoted through self-
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assessment. The filled in assessment
checklists of the learner can also be
made use of by the teacher in his/her
overall assessment of the achievement
of the learner.

ASSESSING LEARNER'S SPEAKING AND

LISTENING

In every module we transact in the
class, we have to plan for assessing
learner’s speaking and listening too.  It
doesn't mean that every speaking and
listening activity of every learner has
to be assessed then and there. We have
to ensure that speaking and listening
are integral parts of every module. It is
only necessary to asses how pupils talk
at particular moments when you decide
you need to.

Creating an assessment moment means
telling the class how they are going to
be assessed for that lesson, group
discussion, presentation, individual
talk or drama performance. You can
record the names of a few better
performers only in the areas mentioned
above. So in a class you will be
recording 4-5 pupils' performance and
in the coming classes you will be looking
for the performance of the rest of your
learners. Anyway within 10 periods (in
a fortnight) you can record the
listening-speaking performance of all
your learners. The recording needs to
be as objective as possible.

Listen to Learner’s talk

Constructive talk is one of the most
essential ingredients of a good lesson;
that talk is vital to engage any student
in their language acquisition, that talk
can transform relationships in the
classroom we talk a lot in close
circuits. When teacher sets an
environment concducive for pupil-
pupil interaction, teacher pupil
interaction, it enhances acquisition.

Talk can become a very successful part
of the teacher’s armoury, even in
challenging circumstances. Teacher’s
smile, her gentle greetings, informal
queries, joyful remarks etc bring
learners closer to the language teacher.
Infact, the pupil’s language is an easily
available resource that the teacher can
use in an English classroom. It is
through thinking, talking and
interacting with others that our
capacity to learn increases. Learners
feel more secure when they have been
able to express themselves and
actively interact and construct their
own meaning. This promotes new and
different relationships, a more equal
dialogue between the teacher and the
pupils. It encourages pupils to see
collaboration as the key to learning
and to value ideas that come from each
other as well as from the teacher. Talk
allows pupil to express their thoughts,
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ideas, doubts and clarify
understanding. It legitimates the
discussion of feelings, emotions and
preferences. It makes learning more
effective, more personal. Talk can help
the teacher and the taught relax and
bring the fun and pleasure every time
into our English class room.

Pupils show more enthusiasm for
learning the language when teachers
encourage them to talk. When a
teacher allows the pupils to talk starts
from what they already know about a
subject, they feel more involved, more
comfortable and less anxious and
alienated.

A variety of talk based activities can
be explored from all the units. These
activities should allow pupils to deep
understanding and develop thinking.
Talk allows pupils from different
emotional backgrounds greater
freedom to express themselves and
bring their knowledge and experience
into the classroom.

There are many elements to be
balanced for a successful oral lesson.
The teacher has to create the right
climate for learning in this way.
Debate discussion mock interview etc.
can be conducted as a part of the

classroom transaction allowing the
learners to express their thoughts
freely.

Establishing a climate for speaking
and learning in challenging contexts
might include the following.

• Interacting with pupils freely in and
outside the classroom.

• Talking about direct experience and
encouraging pupils to do the same.

• Encouraging students to work in
pairs and small groups and training
them to share and value each other’s
ideas and opinions.

• Setting up informal debates and
discussions to encourage students to
express their opinions and giving them
a chance to speak to different
audience.

• Allowing students to become
involved in peer monitoring or
watching interactive visuals to trigger
the inner language.

• Talking one to one with the pupils
about the lessons, stories, characters
and about other issues that the
learners show much interest to talk
about.

• Recording, assessing and rewarding
learner’s oral constructs.
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The discourses constructed by the
learners may have certain errors in
them. These errors are to be eliminated
through editing. Editing has to be done
as a systematic process in the
classroom. There should be no forceful
intervention from the part of the
teacher. The process of editing has to
be designed in such a way that the felt
need of the learners for correction is
addressed. It has to be done at various
levels and through various steps in a
sequential fashion as detailed below.
There are various levels of editing such
as thematic, syntactic, morphological
and the editing of spelling and
punctuation. The following process is
suggested for editing:

1. Thematic editing:

This helps the learners to introspect on
what they had worked out by
comparing their products with that of
their peers/ teacher. The teacher may
prompt their introspection and elicit
the missing points. The learners
incorporate these ideas also in their
write-ups.

2. Syntactic editing:  The teacher edits
only one of the group products. To begin
with the errors related to sentence

structure are considered. There are
three possible kinds of syntactic errors.
These are:

•Excess words (e.g. This is a Nisha.)

•Missing words (e.g. The book is the
table)

•Wrong word order (e.g. The boy
apples ate.)

•She identifies the sentence with a
wrong word order and poses the
following question: There is a
problem with the word order of this
sentence. What changes would you
like to make?

•In the case of a missing word, the
teacher underlines the part of the
sentence where the word is missing
and asks, ‘There is a word missing
here. Can you supply the missing
word?’

•If it is a case of using excess word,
the question will be: ‘There is an
excess word used here. Can you
identify it?’

After asking these questions the teacher
may wait for some time. Most probably
some learners may come out with their
suggestions. If there is no response

Chapter VII

ON EDITING: CORRECTION OF LEARNER ERRORS
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from the learners it is better to keep the
issue aside for the time being.
Suggesting corrections and giving
explanations on grammaticality will
not be advisable because these will
contribute to learning language facts
consciously and will not facilitate
language acquisition, which is a non-
conscious process.

While dealing with syntactic editing
other categories of errors are not to be
entertained.

3. Morphological editing: After
addressing the syntactic errors the
teacher focuses on errors related to
morphology. There is a wide range of
errors under this category.

i. Wrong Tense form: There are two
tenses in English: the present and the
past. The learner may confuse between
the two and use present tense in the
place of past tense and vice versa. For
example, consider the sentence, “The
boy sleeps yesterday. The teacher has
to underline the verb which is not in
the proper form and ask, ‘This word is
not in the proper form in this sentence.
Do you want to change it?’ If there is
no response from the learners, the
teacher can suggest the correct version,
‘Do you want to say, the boy slept
yesterday or the boy sleeps yesterday?’

ii. Aspectual Errors: There are two
aspects in English:

The Perfective (e.g. The boy has eaten a
whole chicken.)

The Progressive (e.g. The boy is eating.)

If there are aspectual errors, (e.g. the
boy has eat, the boy is ate, etc.), the
teacher may underline the wrongly
represented words and invite
suggestions for refining the sentence. In
this case also, the teacher can suggest
the correct expressions.

iii. The Passive: The learners may
make errors with regard to passive
constructions (e.g. The chicken eaten by
the boy). The teacher has to invite
suggestions for refining the expression.
If  the children fail to come out with
their suggestions the correct expression
is to be supplied.

iv. Agreement: There are three kinds of
agreement: Agreement in terms of
Person, Number and Gender.

I has a pen (Person agreement violated)

The boys is playing (Number agreement
is violated)

John loves herself (Gender agreement
violation)

In these cases also the teacher has to
sensitize the learners on the correct
expression.
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v. Affixes:  There are prefixes and
suffixes. Together these are called
affixes.

Wrong prefix: e.g.. Jisha was worried
about her unability to swim. (inability)

Wrong suffix/ no suffix: e.g.. We want
to learn English quick. (quickly)

The teacher was shocked at his lazyity
(laziness).

The TV is a good form of entertainness.
(entertainment)

In all these cases the teacher has to
supply the correct versions. Care must
be taken to avoid explicit teaching of

grammatical points. Also, grammatical
terminology (e.g.. noun, verb, past
tense, etc.) is to be avoided.

4. Spelling and Punctuation:
Punctuation errors may be addressed
negotiating with the learners. In the
case of spelling errors, it is better to tell
the learners to check the spelling at
home itself. They may seek the help of
others, or even consult a dictionary.

After editing one of the group products,
the teacher can assign the remaining
group products for editing by the
learners themselves. They can do this
in small groups.

Steps:

1. Thematic Editing:

The learners add missing ideas in their
write-ups and present their final
products for language editing.

2. Punctuation Editing:

Fixing the boundaries of a sentence:

Only the initial capitalization and the
final full stop/ question mark/
exclamation mark at the end of the
sentence need be addressed here. Thus
we fix the boundaries of each sentence
in the discourse. Other punctuation
marks may be edited along with or just
before spelling editing.

3. Syntactic Editing:

· Identify and eliminate excess
words

· Identify and supply missing
words

· Change the wrong word order

4. Morphological Editing:

Edit

· Wrong tense form

· Aspectual errors

· The passive

· Agreement

· Affixes

5. Editing of Spelling and
Remaining Punctuation Marks

CLASSROOM PROCESS OF EDITING
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Introduction

A major concern for the English
teacher has been how to help students
make all and only correct sentences.
Perhaps our teachers have developed
a notion that the minimal unit that can
serve communication function is the
sentence because every sentence
carries some information. Let’s see
whether this argument can stand.

Read the following expressions of
language.

1. There is an interesting story in this
magazine. I am good at cooking. Do
you know anything about ELT? Take
that boy to the hospital. This is
Nageswara Rao. Who will help me
with some money?
2. I hope you understand my problem.
What? Oh, no! It’s not just money
that matters. I mean it. Listen! Yes, I
must.  I must meet you. Yes, it’s
urgent. I told you, I am content with
what I have. What about this
afternoon? Fine!
• Which one makes a part of a unified
whole?
• What sort of texts are these?
• How do we distinguish between the
two?

Chapter VIII
TEACHING GRAMMAR

The first piece contains six sentences
and all of them are correct. Yet as
whole it makes no sense. It doesn’t
give us any feeling of unity. The
sentences in it are probably related to
different contexts. On the other hand,
the second piece contains several
incomplete sentences. But it certainly
makes sense. It has an organic unity.
It is easily identified as a talk over the
telephone. The reader can guess a
large amount of information about it
though not explicitly expressed in the
text.

Coherence

So what is the distinctive quality of
the second piece?

Surely, it is the quality of being
meaningful and unified, which is
known as coherence.

Without coherence communication
does not take place. Most importantly,
this cannot be achieved by
concentrating on the internal
grammar of sentences.

It is fairly easy to recognize that
linguistic units such as sounds, words,
and sentences are not entities in
isolation. They become meaningful
only when they appear as part of
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discourses. There is language
everywhere around us; it is there in the
print media (in newspapers,
magazines, etc.), in visual media (TV,
movies, etc.) and in day-to-day life.
Language exists in all these in the form
of discourses only.

If language exists only in the form of
discourses we have to face a couple of
problems in the language class.

1. Why do teachers and students
concentrate exclusively upon the
production of correct sentences if these
alone will not suffice to communicate?

2. If it is not the rule of the sentence
that enables us to communicate, what
is it?

Some general features of discourses
When we think about discourses two
different kinds of language serve as
potential objects of inquiry:

i. An abstracted one in order to teach
a language or literacy, or to study how
the rules of language work.

ii. Another kind of language that is
used to communicate something and
has coherence.

It is possible to take a sentence from a
discourse and subject it to
grammatical analysis. It is also
possible to take a sentence from a
language textbook and say it to
someone in a suitable occasion.

Therefore both these approaches are
not mutually exclusive. Nevertheless,
in natural situations people acquire
language not by practicing discrete
sentences but through experiencing
discourses.

It is not necessary that a discourse
emerging in communicative situations
consist of all and only grammatically
well-formed sentences. There may be
one or more of these but there can be
ungrammatical sentences as well. This
does not mean that the discourse is
insensitive to rules of grammar.   As
G.Cook has observed, discourse makes
use of grammar rules as a resource; it
conforms to them when it needs to, but
departs from them when it does not.
The following piece of conversation
will help us see this point clearly.

Waiter: Can I help you?

Customer: Well, chapatti … Do you
have dry ones? …Three
chapattis …chicken, er…
chilly chicken, hot … corn
soup …

Waiter: Like to go for mushroom
soup, sir?

Customer: Oh, no!  Doesn’t go with my
tongue. Forget it.

Waiter: Anything else?

Customer: No, thanks. Make it fast.
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This is an exchange that took place at
a restaurant. We can see that there are
points where the discourse departs
from rules of grammar.

Sometimes discourse can be anything:
it can be a grunt or a single expletive
(i.e. swear-word or an expression used
in exclamations), short conversations,
scribbled notes or even a novel. The
only point that counts is that it
communicates and is considered
coherent by its receivers.

Subjectivity

Read the following exchange between
two men.
Man 1: Yes?
Man 2: Yes.
Man 1: Why?
Man 2:  Just like that.
Man 1: Just like that?
Man 2: Hmm!
The above exchange is meaningful to
the two men but not to anyone else. As
exemplified in this discourse, what
matters is not its conformity to rules,
but it communicates to the persons
involved in it. This means that there
is a degree of subjectivity in
identifying a piece of language as
discourse; a certain discourse may be
meaningful and communicates to one
person in a way which another person
does not have the knowledge to make
sense of.

As can be seen from the above
conversation, subjectivity matters in
classifying certain piece of language as
discourse. Every utterance in the
above conversation makes sense to the
two persons involved in it but not to a
third person. Nevertheless, in practice
discourse is usually perceived as such
by groups, rather than individuals.

The paralinguistic features

When we receive a spoken message
we are influenced by many other
factors apart from the language itself.
Shall we make a list of such
paralinguistic features?
• Facial expressions of the speaker.
• Movement of eyes and hands.
• Body language.
• Voice modulations.
•

What are the other factors that
influence communication?
• The situation in which we receive the
message.
• Our cultural and social relationships
with the sender of the message.
• Things that we know.
• Things we assume that the sender
knows.
• Our knowledge about the physical
world.
• Our knowledge about human beings
and the society.
•
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Are there more points to add here? Of
course there is. There cannot be
discourses without a context. The
question what gives discourse its unity
cannot be answered detaching the
discourse from the world at large, that
is to say, the context?

Grammar beyond the sentence

We know that rules of grammar
operate within a sentence. For
example, if someone begins a sentence
with ‘The…’ we know that any word
cannot follow it. The rules of grammar
allow only certain words after ‘the’.
Are there rules that operate beyond the
sentence? In other words, are there
rules within discourses which decide
what kind of sentence can follow
another? If we violate rules of
grammar within the sentence, we will
get incorrect sentences of three kinds
in addition to those with writing errors
of spelling and punctuation.

There are rules of grammar beyond the
sentence, within the discourse. These
rules will decide which sentence can
follow another one. If we violate these
we will get sequences of sentences that
lack coherence. This will affect
communication. For example,
consider the two sequences of
sentences given below:

A. The boy ate all the mangoes. His
stomach became upset.

B. The boy ate all the mangoes. The
frog was in the pond.

The sequence of sentences in A will be
accepted as an appropriate one for
discourse whereas that in B will be
rejected as it fails the test of coherence.

But we cannot come to a ready
conclusion like this in the case of B.
There is nothing “wrong” about it
because we can cook up a story which
will contain this sequence. All what
we need is stretch out our imagination
by virtue of which we can create a
context for the appearance of
sequence B.

At this point we have two possible
answers to the problem of how we
identify a piece of language as unified
and meaningful.

i. Invoke rules of grammar that
operate within the sentence as well as
within the discourse.

ii. Make use of our knowledge - of the
world, of the speaker, of social
convention, of what is going on
around us as we read or listen.

It follows that factors outside
language also are important for
making a stretch of language coherent.
In order to account for discourse we
have to look at the situation, the
people involved what they know and
what they are doing. These factors help
us construct a piece of language as
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discourse, which has a meaning and
unity for us.  We account for correct
or incorrect sentences in a different
way, by virtue of our knowledge about
grammar. For doing this, facts outside
language are not required.

Already we have seen that all
sentences in a discourse may not be
full-fledged ones. Sometimes there
may be even linguistic fragments
within a discourse. These fragments
are taken for granted as appropriate
provided their occurrence is justifiable
by the context. For instance, consider
the piece of conversation given below:

Husband: I have to go to Madras.

Wife: Why do you have to go to
Madras?

Husband: I have to attend a conference
there.

Wife: What conference do you
have to attend there?

Husband: It is a conference on the
teaching of English
phonetics.

Wife: It is the most boring subject
I can think of.

Husband: It is the most boring subject
anyone can think of.

Wife: Then why do you have to
attend the seminar?

Husband: I have to attend the seminar
because I am teaching
phonetics.

Wife: How long will you have to
stay there?

Husband: I will have to stay there for
three days.

Wife: What will you buy for me
from Madras?

Husband: I will buy a sari for you
from Madras.

Wife: If you are buying a sari for
me please buy a costly one.

Husband: If I am buying a sari for you
I will certainly buy a costly
one.

Every sentence included in the
dialogue is grammatical. Nevertheless,
as a piece of conversation it fails the
test of authenticity. Anyone who
knows English will easily identify the
above piece as a hypothetical one. In
real life situations it is quite unlikely
that any husband or wife will have
involved in a conversation like this. Of
course they may speak like this if they
want to be funny and for doing so they
will have to articulate each sentence
intentionally. Nevertheless, that is not
the way people talk in natural
situations. People do not move around
talking to one another by sequencing
well-formed and full-fledged
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sentences one after the other. The
above stretch of language satisfies the
requirements of sentence grammar
but it will be rejected by discourse
grammar.

The pedagogic considerations of
grammar teaching

When it comes to teaching of grammar
we have to address ourselves to a few
questions.

1. Why should we teach grammar?

2. What kind of grammar is to be
taught?

3. At what point of formal education
should we teach grammar?

4. What methodology would be
appropriate for teaching grammar?

Why should we teach grammar?

Let us take the first question. There is
a good old saying namely, ‘grammar
is caught rather than taught’.
Paradoxically, we keep on saying this
and continue teaching some aspects of
formal grammar in one way or the
other. Descriptive grammars may
have displaced prescriptive
grammars. Nevertheless, for most
teachers the term grammar is
associated with a set of definitions and
rules because grammar was taught
taking recourse to traditional
approach for a long time.  It was

guided by a set of rigid rules. Time
came when the experts working in the
field of education looked at the
teaching of English grammar with a
changed vision.  Functional grammar
came into existence and it got its place
in classroom teaching.  The notion of
teaching grammar through examples
in different situations has gained
much currency with the expectation
that this would make grammar
learning more interesting than before.
It is claimed that by virtue of this
strategy the learners would get the
benefit of learning grammar without
any emphasis on rote learning. Today
in ELT circles grammar teaching has
become participatory, interesting and
learner-friendly through varieties of
activities like games, rhymes, riddles
and role play.  The learners are
involved in learning grammar
spontaneously.

The shift towards activity-oriented
teaching of grammar has obvious
justifications.  Nevertheless, the
question remains unanswered: ‘Why
should we teach grammar?’ More
than fifty percent of learners fail to
operate and write English with
accuracy and fluency eventhough
they apparently can do the grammar
exercises in their textbooks correctly.
This is probably because they know
“about” grammar and are able to
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attempt the fill-in –the –blanks items
quite successfully. So where lies the
problem? It is in the way we teach
grammar. Functional grammar is the
call of the hour. It is now necessary to
orient ourselves, as teacher, to teach
grammar in an interesting and flexible
manner using authentic discourses
and grammar games.

Teachers, whether they teach mother
tongue or a second language, put
forward several arguments in defence
of concentrating on sentences while
teaching a language:

• In the case of mother tongue,
students already know how to
communicate orally. What they need
is to learn where to put full stops and
how to write grammatical sentences.

• In the case of second languages what
students need are formal skills and
knowledge in terms of pronunciation,
vocabulary and grammar which will
provide the basis for communicating
and interacting.

• These skills are demanded by
examinations and are signs of
acceptable language behaviour.

• Exercises can be neatly presented in
sentences, with a tick or a mark for
each one. This is important in formal
teaching because exercises help
students know where they are going
and how far they have developed
formal skills.

• Given practice in, and exposure to,
correct sentences, the rest will follow
in a natural way.

• The treatment of language in terms
of sentences helps us know how
language works; within the sentence
we can establish rules and constraints
that distinguish between licit and
illicit sentence constructions.

• Sentences analyzed in linguistics are
abstractions. Though these may
appear very odd they are useful for
language study.

We have noticed that when a child
acquires the first language, she does
not “learn” grammar in a formal way.
She internalizes the grammar of the
mother tongue through exposure to
the language. Similarly, in second
language acquisition, we must
concentrate on giving exposure to the
learners using interesting and
authentic text which will make them
aware of the structures as well as the
functions of the second language.
Discourse–oriented pedagogy has
been conceived with a view to
facilitating language acquisition at the
primary level through experiencing a
variety of linguistic discourses. In the
modular approach the sub-modules of
language are transacted in such a way
that the learners will be able to
intuitively distinguish the so-called
grammatical utterances from the
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ungrammatical ones.  This obviates
explicit teaching of grammar at the
primary level.

At the same time we will introduce
grammar at the secondary level for
which we can put forward a few
pedagogic justifications.

1. The acquisition paradigm is
followed at the primary level which
helps the learner to develop
knowledge of language non-
consciously. Once this target is
achieved, we have to take the learners
to a higher level of knowledge of
language where the learners apart
from developing intuitions about well-
formed constructions will also learn
about some aspects of formal
grammar. This knowledge hopefully
will serve him better as a conscious
monitor while undertaking the editing
of discourses at a higher level.

1. In our own State where dropouts at
the secondary level is almost zero,
general education is defined as
including the higher secondary level.
At this stage the learners have the
freedom to choose subject of their own
choice from among a variety of
knowledge domains. So the learner has
to have basic concepts related to these
knowledge areas by the time she
completes education at the secondary
level. Language is a knowledge area
that deserves to be treated on a par

with other knowledge areas such as
mathematics, physics, chemistry,
biology, commerce, and so on. This
justifies learning about language at the
secondary and higher secondary
levels.

3. We know that every creative writer
imprints his/ her marks of identity on
their writings. That is why we are able
to distinguish the personal style of an
author. We listen to the writer’s voice
when we read a poem, a novel or an
essay.  We expect the learners at the
higher secondary level to identify the
voice of the author from his/her
writings which will eventually lead
her to identify her own voice as a
second language user. We know that
writers create their personal style of
writing by taking recourse to certain
structural devices. The learners at the
secondary level should learn about
these devices. A prerequisite to this at
the secondary level is that they should
be able to identify linguistic elements
that constitute various syntactic
structures and how these are
configured using devices such as
complementation, subordination,
coordination, relativization, clefting,
passivization and so on.

What kind of grammar

What kind of grammar should we
teach at the secondary and higher
secondary levels?
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There are different types of grammar
such as lexical grammar, categorical
grammar, relational grammar,
functional grammar, phrase structure
grammar, generative grammar,
transformational generative grammar
and the like to mention a few. Each one
of these approaches language as a
system from different points of view.
ELT experts of our own times across
the world say that if at all we have to
teach grammar it is functional
grammar. They argue that learners of
English as a second language should
have a clear idea about what kind of
expressions are to be used for specific
communicative functions. This is why
books on functional grammar comes
out with a list of several
communicative functions such as
making an apology, agreeing or
disagreeing with others, inviting
people and so on. Children are
persuaded to learn these. The implicit
assumption is that if learners are well-
familiarised with the structures that
will serve these purposes they will be
able to maintain both  fluency and
accuracy while communicating with
others using English.

When we look at this assumption
through critical lens we will see that
it cannot be sustained.  We have
acquired our mother tongue through
meaningful discourses and we will be

able to use it doing full justice to its
functional aspects. We do not have to
learn separately how to invite people
or how to apologise. Acquiring a
language implies acquiring both its
structures and functions. Native
speakers of any language will be able
to use it by virtue of the intuitive
structure consciousness they have
acquired. Therefore there is no point
in teaching functional grammar. We
cannot go for the other kinds of
grammars too.

At the secondary and higher
secondary levels we will be focusing
on lexical, phrasal and clausal
categories of language and how these
are interconnected in different ways
to yield different structures. Also the
learners will learn what structural
changes are in operation in a given
configuration and how licit and illicit
structures are generated by these
operations. This implies that the
learners will have to get sensitised on
some aspects of transformational
generative grammar.

When to teach grammar

From what we have discussed above
it is clear that we do not have to teach
grammar at the primary level, that is
from classes I to VII. By learning
English grammar consciously what
the learners get is ‘knowledge about’
the language. This knowledge will not
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help them speak spontaneously in
English in interpersonal
communicative situations. For this
they should possess ‘knowledge of’ the
language. This knowledge is acquired
non-consciously and precisely this is
the reason why we have replaced the
fragmentary approach to teaching
language with discourse-oriented
pedagogy. As has been already
mentioned, this helps the learners with
acquiring both the structural and
functional aspects of language. Of
course, as part of discourse
construction they will be generating
both grammatical and ungrammatical
sentences, especially at the beginning
stages. The syntactic and
morphological errors and the errors of
spelling and punctuation that they
may make are taken up and rectified
through the process of editing. It is to
be remembered that editing at the
primary level implies editing within
the domain of sentence grammar. At
the secondary level we will have to go
for different levels of editing as
mentioned below.

1. Editing related to sentence grammar
• Syntactic editing
• Morphological editing
• Editing errors of spelling and
punctuation
2. Errors related to discourse grammar
3. Thematic editing
4. Editing related to discourse features

The methodology

The last question is related to the
methodology of teaching grammar.
The curriculum, syllabi and textbooks
have been developed and are meant to
be transacted in tune with social
constructivism and critical pedagogy.
Construction of knowledge has to take
place at all levels of learning and in all
domains of knowledge. This implies
that we cannot stuff the learners with
lots and lots of information pertaining
to grammar. Grammatical concepts
are to be constructed by the learners by
analysing a certain body of linguistic
data available from the discourses and
categorizing them in specific ways.
The general processes of the
constructivist classroom will be
retained in tact for facilitating concept
attainment in the realm of grammar.
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Why is literature beneficial in the
language learning process?

Valuable authentic material

Literature offers an extremely varied
body of written material which says
something about fundamental human
issues. Its relevance moves with the
passage of time, but seldom disappears
completely. (Shakespearian plays)
Though its meaning does not remain
static, a literary work can transcend
both time and culture to speak directly
to a reader in another country.

Literature is ‘authentic’ material.
Learners are exposed to language that
is as genuine and undistorted as can
be managed in the classroom context.

Culture enrichment

Reading the literature of a historic
period is, after all, one of the ways we
have to help us imagine what life was
like in that other foreign place, our
own country’s past. Through the
reading of literature one can discover
one’s thoughts, feelings, customs,
possessions etc. with the one they have
in their near surroundings. This can

Chapter IX
TEACHING LITERATURE: WHY, WHAT AND HOW?

enrich one’s culture and thereby
enrich the culture of the society in
which one lives.

Language enrichment

Reading literary works exposes the
learner to many functions of the
written language. Thus language
enrichment is the one benefit often
sought through literature. Extensive
reading increases the learner’s
receptive vocabulary and facilitates
transfer to a more active form of
knowledge. Literature provides a rich
context in which individual lexical or
syntactical items are made more
memorable. The learners gain
familiarity with many features of the
written language – the formation and
function of sentences, the variety of
possible structures, the different ways
of connecting ideas – which broaden
and enrich the learner’s own writing
skills. The learner of literature will
thus become more creative and
adventurous as they begin to
appreciate the richness and variety of
language they are trying to master and
begin to use some of the potential
themselves.
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Personal involvement

Literature can be helpful in the
language learning process because of
the personal involvement it fosters in
readers. Literature enables learners to
shift the focus of their attention from
the mechanical aspects to an
imaginative level. The reader is eager
to find out what happens as events
unfold; he feels close to certain
characters and shares their emotional
responses.

What sort of literature is suitable for use
with language learners?

A literary text is an interpretation of
an experience – it is, in the last instance
a community’s interpretation of its
experience.

We learn a lot about a people: their
beliefs, likes and dislikes, views about
life and death, man-women relation
etc. Without adequate knowledge
about the culture of a people one
cannot hope to be a competent speaker
of that people’s language.
Our literature class:
• Encourages the learners to discuss a
lesson with the teacher and their
friends.
• Helps them learn to interpret literary
texts.
• Leads them to a response; guide their
responses.
• Creates in them the love for reading
books.

Our learners need to study literature
for certain obvious reasons.

1. The study of literature supports and
compliments the language and
communication skills we teach our
learners.

2. It makes them educated people.

3. A literature class trains the learners
in the skill of communication. This is
a life skill useful for their life and not
just for their examinations.

4. A literary text gives one, knowledge
of a culture in memorable contexts.
With this knowledge our learners will
have a higher level of competence in
English than those who have acquired
only the skills.

5. Learning expressions to perform
certain communicative is acceptable.
But it is not language education.
Memorizing a few expressions and
parroting them in certain situations
works all right. But it has its
limitations.

6. A learner of literature will have
more communication strategies. Their
English will have more variety.

7. Literature, if handled right can chip
away at the learner’s prejudices, their
biases. It can make them respect
fellow human beings. It can support a
good society’s efforts to teach its
people treat one another and people
from other societies decently.
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8. Learners can learn to enjoy the
process of reading literature. Not just
learn the mechanic of interpretation
but like an artisan, enjoy what they do.
9. Appreciation of literary text means
understanding the meaning of a
literary text and responding to it.
10. Through the teaching of literature,
we could certainly promote shared-
reading, get them involved with the
texts and engage them in a dialogue
with you.
How?
How best can a teacher of students work
with literature?
Approaches in teaching literature
The teacher should stimulate learners’
desire to read literature and encourage
their responses. Teacher should bear
in mind that literature is the vehicle
that carries the language targeted. A
teacher is expected to:
• Maintain interest and involvement
of learners by using a variety of
student centered activities.
• A variety of enjoyable learner-
centered activities are significant
while working with students.
• Learning is to be promoted by
involving as many of the learners’
faculties as possible.
• To supplement the printed page
teacher can create a whole new world
inside the reader’s imagination.

• Teachers are expected to help the
learners exploit the emotional
dimensions in the literature to its full
extent.
• Teacher should allow the learners to
be in groups/pairs. This increases the
learner’s confidence within the
foreign language. Working with a
group can lessen the difficulties
presented by the number of unknowns
on a page of literary text. With the
group’s support and control, the
individual has greater freedom to
explore his own reactions and
interpretations.
• Teachers should help the learners
explore their own responses to various
situations given in the text. This will
sharpen their own response making it
more likely that they will extend their
understanding of the text by personal
reading at home.
• Learners can be helped to express
their response either non-verbally or
by making a limited linguistic
repertoire. Concentration on this kind
of language can enhance learners’
confidence in their own response.
• The teaching of literature is to let the
learner derive the benefits of
communicative and other activities
for language improvement within the
context of suitable works of literature.
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Lying in the field

by night making new

constellations from old stars.

              A haiku by Michael.B. Stillman.

The same words which we use in our
day-to-day life become poetry when
they are arranged in a different
manner. Then they begin to glow and
glimmer like the stars in a
constellation. Words become stars
when uttered by a poet. What is the
magic that transforms words into
stars and star like words into poetry?

 Let’s take the example of a poem, try
to analyse it and thereby arrive at a
conclusion.

Winter

The tree still

Bends over the lake

And I recall our love

Which had a thousand leaves.

The first line gives us a picture, a
picture drawn by words. It shows a
lake with a tree bending over it and
perhaps, with the tree’s reflection on
its glassy surface. The rest of the poem

Chapter X
TEACHING POETRY

The Tree with a Thousand Leaves

is somewhat abstract – the love with a
thousand leaves. When crowned with
a thousand leaves love is analogous
with a tree; the tree of love. Love, an
abstract quality, assumes a concrete
shape - one that of a tree with a
thousand leaves. A thousand leaves is
not a matter of fact statement just like
the line, ‘one thousand saw I at a
glance’ which appears in Daffodils by
William Wordsworth. It is something
lesser than an exaggerated statement
and something greater than a plane
factual statement. Has love any leaves
at all? Is it a tree? Definitely not. But it
is true when uttered by a poet.  Poets
turn falsehood into truths by creating
metaphors. The tree is a metaphor, a
metaphor of love.  The poet/lover says
that, once, the tree had a thousand
leaves. The past tense form of the verb
here indicates that the tree doesn’t
have thousand leaves at present. Then
how can we interpret the poem as a
whole?

For that we should go back to the title
of the poem-it is entitled as ‘winter’;
winter being the season when trees
shed their leaves.  There are two layers
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of meaning in this poem-winter and
love which consequently merge with
each other to make the single idea of
lost love.  Lost love and bygone spring
are alike.  The despondency and
desolation of a lonely lover are like
those of a tree in winter with its bare
branches.

Next, what does the lake stand for?  Is
it an ordinary lake?  What prompts the
poet to place the tree, quite
deliberately, beside a lake?  What
would be the effect, if it were a brook,
stream, or a river? The lake represents
silence and stillness or rather a frozen
stillness, it by being a wintry lake and
there by drawing the inner landscape
of the lonely lover whose dreams have
already disappeared like the withering
leaves of the tree that bends over it.
Then, why does, the poet say that the
tree ‘still bends over the lake’? It
reminds the more careful reader of
Narcissus, the lonely lover lost in self
love, pining for the impossible.

Now let us read the following poem
by P.B. Shelley:

A widow bird sate mourning for her
love

A widow bird sate mourning for
her love

Upon a wintry bough.
The frozen wind kept on above
The freezing stream below.

There was no leaf upon the forest
bare

No flower upon the ground
And little motion in the air
Except the mill-wheel’s sound.

Shelley’s wintry forest appears almost
like a seat of desolation and
desperation.  But the two poems differ
from each other in certain respects.
The frozen lake and the bare branched
tree are central to the poem, ‘Winter’
where the external landscape triggers
the passion of the anonymous ‘I’ who
is the speaker of the poem. In Shelley’s
poem there is no human ‘I’, but an
‘eye’ is present somewhere behind the
scene. The widow birds’ image is the
central point around which the frozen
forest is pictured like an extension of
its own sad inner self. It expresses the
loneliness and solitude of a female
heart in contrast to the ambiguous ‘I’
in the former poem.

In a poem written by Heine, the
German romantic poet, a lonely pine
tree on the snowy mountain is
pictured as thinking of his beloved
who is none other than a palm tree
standing alone in a distant desert.
Human emotions change the colour of
the landscape as in the first poem
discussed here. In the second poem the
bird is said to be a widow. In the third



52SOURCEBOOK ENGLISH      STD VIII

instance, the pine and palm appear as
two wistful lovers. In short, poets quite
often humanize the non-human things
and point out similarities which we
have never noticed before.  This
tendency of humanizing non-human
things leads them towards
personification. Similes and
metaphors are put to use for pointing
out similarities.  When we call a tree,
the tree of love it is a metaphor.  If the
bare branches of a tree are likened with
a lonely lover’s plight, then, it is a
simile.

Poetic language is figurative and,
therefore, the language of poetry is a
deviation from ordinary speech. Thus,
as Robert Frost puts it, ‘poetry
provides the one permissible way of
saying one thing and meaning
another.’  Poetic language deviates
from ordinary speech in a quite good
number of ways such as rhyme,
alliteration, meter, rhythm etc.  As
Paul Valery observed, poetry to prose
is as dancing to walking.  At times
some ingenious poets coin words of
their own, just like the expression, ‘my
wintriest moods’ used by Sylvia Plath.
Dividing the poem into different
stanzas and breaking it into lines of
various length and even punctuation
can be decisive in making a piece of
poetry look different from a prose
passage. Moreover, it makes the poetic

language more effective and appealing
to the readers.  For example, the
famous line from ‘Woods are lovely dark
and deep’ can be punctuated with a
comma, with a marked difference in
the meaning and message it conveys.
‘Woods are lovely, dark and deep.’-  now
see the difference it makes.

Poetry appeals to senses through
imagery, imagery being a verbal
evocation of sense experiences.  It is
not sight but insight that a poem
renders.  Remember that it is intuition
than pure logic that enables you to
read and appreciate a poem.  While
appreciating a poem we read and
interpret a written word in many
different ways with different
meanings. ‘See how many ends this
stick has!’ exclaimed Wislowa
Szymborska while trying to define
poetry. Poetry is a multifaceted
diamond, a multi-pointed stick and a
tree with a thousand leaves.

The famous American poet Wallace
Stevens has written a poem by the title,
‘Thirteen ways of looking at a black
bird’. The poem gives us thirteen
different pictures of the very same bird
when viewed from thirteen different
angles.  Similarly a great poem can be
read and reread from so many
different angles so that you could get
as many meanings.  A good poem is as
elusive a figure as Wallace Stevens’
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‘black bird’.  While reading it you are
watching the phantom figure of the
black bird.  Try to see it in thirteen or
thirty different ways.  Don’t be
satisfied with what you see at a glance.
Even if you are doing so, do it so
meticulously or make it sure that you
have a keen sight and insight to see
‘one thousand at a glance’. Because,
poetry is, as Elizabeth Bishop has once
said, ‘hundreds of things coming
together at the right moment.’  Like
William Blake’s remarkable lines:

To see a world in a grain of sand

And a heaven in a wild flower,

Hold infinity in the palm of your
hand

And eternity in an hour,

Poetry holds much meaning within a
limited space, the unfamiliar within
the familiar and timelessness within
time.  “We study a poem one element
at a time because the intellect best
comprehends what it can separate.
But only our total attention involving
the participation of our blood and
marrow can see all elements in a poem
fused, all dancing together’’. [From
‘An Introduction to Poetry’ by X J
Kennedy and Dana Gioia]

A famous Zen story from Japan states
that, nobody, not even the most
cunning thief can steal the infinite

riches of the moonlight. But reading
and interpreting great poetry is like
thieving the moonlight.

What is poetry?

“Four men were talking about the pine
tree. The first one defined its genus,
species and such other things. One
quoted poems about the pine tree
from various languages. The third
spoke about its usefulness in the timber
industry. The last one said nothing.
Taking roots and shooting up
branches, he himself was the pine tree
with his leaves rustling in the breeze.”

                 ‘Conversation’ by Dan Pagis

Now let’s go through some of the
innumerable definitions given to
poetry by poets both familiar and
unfamiliar to us.

The best words in the best order –
Coleridge

A revelation in words by means of the
words – Wallace Stevens

Poetry is prose bewitched – Mina Loy

A poem is something that penetrates
for an instant into the unconscious –
Robert Bly

The clear expression of mixed feelings.
– W.H.Auden

Not the assertion that something is
true, but the making of that truth more
fully real to us – T.S.Eliot
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The body of linguistic constructions
that men usually refer to as poems –
J.V.Cunningham

Each definition seems to be incomplete
in certain respects. Each tries to define
poetry by focusing on some of its major
aspects and, as a result, it lacks
comprehensiveness. Paradoxically
enough, it becomes the greatest praise
for the art of poesy as Bassanio in
Shakespeare’s Merchant of Venice
praised the beauty of Portia:

‘In Belmont is a lady richly left,

And she is fair, and fairer than
that word

Of wondrous virtues. Sometimes
from her eyes

I did receive fair speechless
messages.

Her name is Portia.’

All the poets have given a purely
subjective definition of poetry by
stressing those particular elements of
poetry which they prefer. The
definition by J.V Cunningham is a
somewhat sarcastic and mischievous
confession of the fact that no
definition on poetry can sufficiently
describe the complex linguistic
construction that men usually refer to
as poems. So it may be safer for us to
say with Bassanio that ‘she is fair and
fairer than that word’.

We can analyse a poem in piece-meal
by focusing on each of its elements one
after another. But it will be like pealing
the onion or like the chestnut tree of
W.B Yeats’ poem ‘Among the School
Children,’ which  being a great rooted
blossomer is neither the leaf nor the
blossom but the whole.  Poetry,
according to Thomas Carlyle is
“Musical thought”, which, and many
other similar definitions, has become
invalid with the advent of modern
poetry. Prose, even prosaic lines could
become fine poetry and thus has
emerged Verse Libre (free verse) as
part of modernism. This later paved
way for prose poetry as well. ‘To break
the pentameter, that was the first
heave,’ said Ezra Pound. The
following lines by Judith Wright may
very well show the modernist attitude
towards prosody and versification:

‘Old Rhythm, old meter,

These days I don’t draw

Very deep breaths. There isn’t

Much left to say.

Rhyme, my old cymbal,

I don’t clash you as often,

Or trust your old promises

Of music and unison.’
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Of Thieving/Teaching Poetry

Out in the night

A wheel-barrowful

Of moonlight.

  - ‘The Lazyman’s Haiku’ by John Ridland.

If you can’t thieve the beauty of
poetry, try to be like Kazant Zakis’s St.
Francis while teaching poetry in a
class room. One night while the world
was overflowing with moon light and
the people in the village were all fast
asleep, Francis rushed towards the
belfry, began to peal the bell to wake
the villagers up and announced in a
frenzy to look at the beauty and
wonder of the moonlight.

Francis was not mad indeed, but he
was just trying, like a very good teacher
of poetry to show them the vistas of
unforeseen beauty and splendor
which, otherwise, they might have
missed. How can a teacher of poetry
do this? Of course, not by just ringing
the bells. For that he must enter into
the belfry of their hearts and thereafter
ring the bells there. In short, he/she
should move their hearts by a careful
explication of the deeper and yet
deeper layers of meaning contained
within a poem. In this respect, Alan
Watts has much more to tell us.
“Americans are not the materialists
they are sometimes accused of being.

How could anyone taking a look at an
American city think that its
inhabitants deeply cherish material
things? Involved in our personal
hopes and apprehensions,
anticipating the future so hard that
much of the time we see the present
through a film of thought across our
eyes, perhaps, we need a poet
occasionally to remind us that even
the coffee we absentmindedly sip
comes in (as Yeats put it) a “heavy
spillable cup.”

Let’s take, for example, the poem ‘The
River’ written by Caroline Ann Bowles
and try to ask five basic questions to
the poem itself and listen carefully to
the answers it give.

1. Who is the speaker or the central
figure of the poem?

A man speaks to a river.

2. What is being seen or presented?

The life of a river, or rather human life
which is very much like a river.

3. Where is the poem set?

It covers all the different landscapes
through which the river flows. It
starts somewhere from a mountain
recess and continues its headlong
journey up to the ocean. In another
plain it represents the journey of a man
from birth to death.
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4. When does the poem take place?

Its time span is as long as or as br ief
as the life of a human being.

5. Why?

There is no ‘Why’ in the course taken
by the life of a river except for the
certainty of reaching at the far of
destination of the ocean or that of
death/eternity.

Now let’s turn to the imagery used in
the poem which may tell us more about
the poem. The river continues to
appear and reappear in the poem in
constantly changing shapes as it
moves through the different phases of
its journey. At first it is a little river
representing childhood and infancy.
Then it is a swelling river, resembling
a youth with all his bubbling vigour
and vitality. In the third phase it
appears as a brimming river which is
tending onward to the ocean like a
middle aged man who must die. In the
last and final phase the head long river
dashes down into the unfathomable
ocean and disappears. Here, quite
brilliantly the poet describes the
river’s life and the river of life at once
with choicest words.

River as the metaphor of life
predominates the poem. River being a
well known metaphor of Time - with
its continuous swift onward

movement - is a very much suitable
and easily understandable
representative of life. Like the
Heraclitan river in which nobody
could take a dip twice, human life is a
succession of irretrievable events.
‘Seeming still, still in motion’ is the line
which brings out the apparent
motionlessness and the unmanifested
forward current of life as well as time
with the striking repetition of the same
word ‘still’ which acts both as a
homophone and a homograph, the
former being any two words having
the same pronunciation but different
in meaning and the latter, any such
pair with the same spelling and
different meanings. It in turn reminds
us of a remarkable couplet by Robert
Frost, which goes thus;

“We dance round in a ring and
suppose,
But the Secret sits in the middle
and knows.”

 The fourth and the last stanza
introduce another metaphor – The Sea
as the grand metaphor of eternity.
Lines such as:
‘Sea that line hath never sounded’ and
‘Sea that sail hath never rounded’,
sublimely visualizes the
incomprehensible depth and the
infinite expanse of the ocean of
eternity.  Being so dark and deep, it
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reminds us of the impenetrable depths
of death and the life after death. It has
been suggested that, often by
understanding how a single key word
or expression operates in the context
of a poem we gain a special sense of
what the whole poem means. As far
as the poem ‘The River’ is concerned
the expression, ‘Seeming still yet still in
motion’ is the key with which we can
look at the whole poem. The
metaphoric expression brings out the
complexities of the abstract
phenomenon which we call Time.
Whether time is still or is it in motion
is a question which has puzzled the
great philosophers. According to
Heraclitus, it was time that was
moving like a river. To some others it
was man and the other things of

nature, not time, that was changing
and moving. The poet, here, through
a strange combination of two
contrasting ideas, creates a paradox.
In a similar poem written by Alfred
Lord Tennyson the brook sings thus:

‘Men may come and men may go
But I go on for ever.’

Here, the permanence of the river is
contrasted with the life and death of
man. For C.A. Bowles, human life is a
river which, at the estuary of death,
mingles with the ocean of eternity.
Look how two different poets
transform the same external reality
differently with their diverse visions.

In short, let us conclude by asserting
the fact that no two poets ever dipped
into the same river.


