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FOREWORD

Dear teachers,

I am really happy to introduce a new package of transactional materials
for the teaching and learning of English in Standard VIII in the schools
of Kerala. The package consists of a Coursebook for learners and a
Sourcebook for teachers. You may be aware of the fact that these
materials are developed on the basis of the guidelines of NCF 2005 and
KCF 2007.
The curriculum of English envisaged in the State has a continuum from
Standards I to XII. Social constructivism, critical pedagogy and issue
based learning are its theoretical foundations. The treatment of the
learning package for English reflected in the learning materials envisions
language as a set of discourses. The classroom processes for facilitating
the construction of these discourses are explained in detail in this
Sourcebook.
Literature is the main tool for language learning at this level. The
extended reading section attached to each unit of the Coursebook is a
rich self-reading material for the learners. The scope of creative drama
for providing interesting experience of learning the language is also
explored.
More inputs in areas of methodology, descriptive grammar, teaching
of poetry and assessment are incorporated in the Sourcebook. The
strategies suggested in the Sourcebook are not prescriptive in nature.
The teachers are not expected to follow these suggestions step by step.
You are free to adapt and alter the transactional strategies for making
your learners better users of English provided the adaptation and
alterations made are in tune with the emerging paradigm.
Hope you will find this Sourcebook a useful companion.

Wish you all the best.

A.P.M. Mohammed Haneesh I.A.S.
Director (in charge)

SCERT
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Highlights of the Coursebook and Sourcebook

• This course of instruction in English is based on the objectives and principles of
education envisioned in N.C.F 2005 and K.C.F 2007.

• Issue based curriculum is its core and the various problems faced by our society
are discussed and sensitised in the learning materials.

• It is developed on the basis of the principles of constructivism and critical
pedagogy.

• Critical pedagogy explores the social dimension of a constructivist, learner
centered and process oriented classroom.

• The approach to language learning followed here is the cognitive interactionist
approach.

• Representative samples of authentic literary texts from across the world are
used for classroom transaction in all the units.

• Three abridged versions of world classics, five poems, a short story and a one
act play are included in the extended reading section.

• Each unit gives ample scope for creative expressions of language like songs/
poems/ skits/ stories/ narratives  etc. to  initiate them to the world of literature.

• Performance based activities like choreography, enactment of skit and role-
playing have to be given chance for presentation either in the class itself or on
the stage.

• Various skills of language are integrated and the scope for constructing different
discourses are inbuilt in the classroom process of the material.

• Editing and analytical grammar are there in all units for helping the learners
acquire a sense of accuracy in language use.

• A glossary is appended to each unit for familiarizing dictionary reference and
to facilitate self-reading.
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• Self-assessment checklists are provided in each unit to help the self evaluation
of the learners and continuous evaluation by the teacher.

• Provision is there at the end of each unit in the Coursebook for the learners to
make a personal word list.

• A separate section is included towards the end for the reference of literary terms.
A wide range of literary terms which are helpful for the teachers and learners are
provided.

• The transactional processes of this learning materials have scope for using IT as
a tool for language learning.

• The Sourcebook which details the approach, methodology, techniques of
transaction, planning and assessment is developed along with the Coursebook as
a comprehensive package of learning.

• The activities suggested in the Sourcebook are suggestive and not prescriptive.
Teachers are free to adopt and modify the suggested activities to suit to the level
of the learners of their classroom within the constructivist paradigm.
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Introduction

Education is a powerful tool for
liberation. It equips a society to
encounter all forms of suppression. It
enables liberation from one’s personal
lethargy and prohibitions imposed by
traditions and superstitions. We should
ensure an educational system which
enlightens our vision. With these broad
objectives in view, an action plan for
strengthening the school curriculum in
Kerala has been undertaken.  School
curriculum has to be designed and
developed in the light of past
experiences, the general trends of the
society, the needs of the contemporary
world and the visions for the future.

School education is the spring board
that decides the future of Kerala.  The
challenges of the contemporary world
can be met only if we develop a
progressive and comprehensive
educational system. We can achieve
progress only if we combat the issues
that trouble our society. We need to
sensitise our young generation about
various issues that confront us. This is
possible only by discussing those issues
in the curriculum. The curriculum

Chapter I
THE NEED FOR A NEW CURRICULUM

should be flexible enough to
accommodate various issues faced by
us. It would give an opportunity to the
learners to think about and have an
insight into these issues in their own
way. The learners form attitudes,
opinions and make judgments about
these issues. By doing so they render
valuable contribution to the progress of
the society. Moreover their learning
proves meaningful and they become
socially responsible. The curriculum is
committed to provide ample scope for
all these.

Every society dreams of a prosperous
future. Certain groups working in the
society have the hidden motive of
wresting social and economic
dominance. Meanwhile a large section
of the society struggles for liberation
from distress and for the basic
amenities of life. A balanced
development of the society becomes
possible only when narrow and petty
interests are set aside for general
welfare.

VISION OF THE FUTURE SOCIETY

The future society should be founded
upon the creative participation of the
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entire society on the basis of
progressive visions, studies and
experiences.

Each society has a unique vision about
its future.  The educational activities are
to be designed on the basis of this
vision.  Values enshrined in our
constitution like democracy,
secularism, and social equality are the
indicators to be considered while
framing the principles of education.
We should dream of a society with
humanistic foundations and which
dispenses with all sorts of religious,
caste and economic inequalities, gender
bias and narrow regionalism.

We should think of a social system
which utilizes our manpower for
sustainable development.

• The main considerations of this
society should be nationalism, self-
reliance, promotion of native culture
and democratic rights.

• The society to be constructed is the
one which focuses on the welfare of its
poor sections and which makes use of
its resources for  production and
development.

• The society should progress through
co-operation and collaboration.  The
models of development it creates and
promotes should be founded on
efficient and just generation and
equitable distribution of wealth.

• Renewal of the society is realised
when it believes that knowledge is a
common property of the society and
that it is continuously refined through
investigations and critical thinking.

• The society would always struggle
against the discriminations faced by
certain sections of the society due to
historic or social causes. It would ensure
the equality of men and women in
social progress.

• The society would respect cultural
diversity, protect its own cultural
traditions and would launch a strong
resistance against the onslaught of
consumerist culture.  In this regard, it
would also identify the undesirable
trends of culture propagated by the
media and take steps to react against
them.

• The future society would rally against
social evils and divisive forces and take
up this goal of social progress.

THE VISION OF EDUCATION IN THE

NEW CURRICULUM

The new curriculum envisions the aim
and methodology of learning as
construction of knowledge. Learning is
a process of constructing knowledge
according to the constructivist
paradigm. Every experience of life is
the cause of developing a new idea. The
ideas acquired in this manner are
added to previously acquired/ shaped
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ideas. This means that the child
constructs knowledge by continuously
interacting with his environment. This
is a natural and continuous process.
Thus:
•learning is construction of knowledge
•learning involves problem solving
•learning is the product of a natural
process

The construction of knowledge is not
limited to the classrooms alone. The
child actively interacts, investigates,
reacts, designs, interprets and finds
meaning from the world outside. Thus
the child slowly integrates himself with
the society of elders. Through this, the
child is able to identify his personality
and his place in the society as an
individual. Learning would be effective
in an environment which recognizes
learners as ‘individuals.’ Learning
should not be related to feelings like
fear, discipline or conflict. It should be
related to feelings like pleasure and
happiness.

LEARNING AND KNOWLEDGE

Man is different from other creatures
because he is able to manipulate his
circumstances and construct what he
requires from nature. Besides, man can
reconstruct knowledge. But acquiring
only certain facts about something does
not constitute knowledge.

True knowledge:
•is the product of labour or activity
•follows the principles of
construction

•is the cultural tool for liberation
•is the product of an organic process
•is a process that transforms
information into wisdom

•skills, attitudes, values, concepts,
proficiency etc. are all parts of
knowledge

SOCIAL DIMENSION OF KNOWLEDGE AND

CRITICAL PEDAGOGY

Social constructivism defines learning
as a mental construct in a problematic
social situation. It is significant to
identify the nature of knowledge that
is constructed around us. Autocratic
tendencies, business motives, partisan
attitudes and other hidden interests are
prominent in our society.
Hence apart from mere construction of
knowledge, a vision about the
following are also necessary.

•For whom is the knowledge
constructed?

•Does it function as a catalystic force
that leads society to progress?

A vision about these have to be
formulated and it should be reflected
in the curriculum.
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PSYCHOLOGICAL FOUNDATION

This curriculum totally disregards the
ideas put forward by behaviourism and
follows the ideas put forward by social
constructivists. A realization that
education is a social process and that
the  conflicts that exist in the society
would affect education, is necessary.
Idealistic classrooms alone are
incapable of overcoming the conflicts
that exist and the contradictions that
are inherent in the knowledge thus
acquired. Critical theorists ask us to
develop a critical ability to identify the
sources of social conflict and overcome
them. This curriculum underlines the
fact that by following critical learning
the child acquires the ability not only
to construct knowledge but also to
revise the existing knowledge. Along
with these the ideas about learning and
knowledge put forward by modern
neuro-psychologists and the concept of
multiple intelligence influence this
curriculum significantly.

APPLICATION OF KNOWLEDGE

The multifarious activities and ways of
action of man sustain the social life and
the culture of a race. This repository of
knowledge includes crafts like weaving,
wood craft, pottery etc.; jobs like
farming, business etc.; and various arts,
sports, entertainments. These forms of
knowledge are at the application level.

But the present educational system
creates an aversion to these activities
among learners.

The knowledge of crafts, arts and jobs
are developed and propagated
traditionally through experiences and
internalization. They have to be
attained through practical experiences
too. The Indian model in this regard is
extensive, varied and rich. This
knowledge forms a valuable part of our
economy as productive skills. They
should be made part of the curriculum
after removing the caste and gender
based divisions in them. We should
approach vocational training not by
just teaching certain traditional crafts
but by realizing their possibilities in the
modern world.  Vocational training for
processing and marketing the natural
farming products of Kerala is also to be
considered.

KNOWLEDGE AND REALIZATION

Certain traditional models of
knowledge are prominent in our
society. Education should sensitise the
learner about such traditional models
like women doing only certain jobs or
men behaving in certain ways. It should
question the existing and established
models and search for new models,
alternatives etc. and create new
awareness. The traditional paradigms
should provide knowledge and attitude
to students through experience, as the
foundation for further development.
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It is dangerous to consider knowledge
as an absolute product. Along with
constructing knowledge, questions like
who acquire it?  What do they use it for?
etc. have to be examined.

Hence the process of learning is as
important as the content of learning.
The curriculum should also enable
students to:
•think logically
•understand the world
•promote an aesthetic sense
•maintain communicative efficiency
   with others
•develop the ability to work and take
  part in the economic process.

Learner

The children have the ability to
formulate their own inferences and
theories about nature, society,
themselves and their relationships with
others. These are natural abilities. This
curriculum underlines the importance
of respecting the nature of learners in
dealing with them. All children have
the natural desire and ability to learn.
•They have different pace of learning.
•Their style of learning is different.
•They have the readiness to exchange
opinions, engage in healthy debates
and collaborate in various activities.
•They have the ability to realize their
skills and limitations and act
accordingly.
•They can observe formal laws and
codes.

The general characteristics of children
at the secondary level are:
•readiness to accept challenges
•adventure spirit
•freedom of imagination
•ability to make new discoveries
•leadership quality
•critical and logical powers of thought
•ability to formulate one’s own opinion
Education should give due
consideration to these traits of the
learners.

NATURE OF THE LEARNING PROCESS

• The child has the inborn ability to
learn and knowledge is the product of
the activities that she is engaged in.
• The education that the children
receive should provide opportunities
for them to experiment with
knowledge, do activities by themselves
and to correct their own mistakes.
• Education should give opportunities
to children to overcome the limitations
imposed by their house or community
and understand themselves, others and
the society around.
• It should equip the learners to deal
with the society around.
• We should put forward a curriculum
that would provide meaningful
learning experiences for all learners.
• There should be a change from a text
centered approach to a child centered
approach in the teaching learning
process.
• The learning experiences provided to
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learners should promote their natural
interest in doing activities, their
creativity, dealing with the external
world and other people.
• The learners should get opportunities
to express their opinions, take up
activities, solve problems in a
collaborative fashion, share their
experiences and link them with the
knowledge that they receive from/
through the new revised curriculum.
• Due consideration should be given to
the social, physical and psychological
differences of children.

ROLE OF THE TEACHER

Every class based on critical
methodology and construction of
knowledge is a research centre. Here
teachers are not distributors of
knowledge. But they inspire children
and function as co-research guides and
fellow learners in the process of
problem solving.

IT ENABLING

The advancements in the field of
science and technology should be
effectively tapped for the effective
classroom transaction of knowledge. As
the new curriculum advocates IT
enabled learning, it is high time the
teachers of English used such
sophisticated equipments/ softwares to
make the process of transaction more
effective. The immense potentialities of
Information Technology can greatly
influence the transactional processes. A
number of softwares are available as
teaching aids.

They can facilitate language learning.
The teachers should use their
discretionary power in selecting and
adapting such softwares in tune with
the needs and requirements of the
classroom.
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Chapter II
OBJECTIVES OF EDUCATION

When we decide on the objectives of
education in Kerala, we should
envision a society that would be strong
enough to preserve the independence,
sovereignty, secularism and
democracy of India. Our education
should promote aesthetic sense and
human values. It should create a feeling
of security and a sense of responsibility
in all walks of life.  Every individual has
to realize that his personal growth is a
part of the growth of his family and
society.
The broad aims of our education are as
follows:
Social justice
Education should enable the learners to
shape a social order based on equality
and justice. It should be based on
democracy, secularism and gender
equality. Our constitution envisions
secularism.  It has to be preserved so as
to resist atrocities or hatred in the name
of religion, caste etc. Education should
become the means of liberation and
social change.  It should lead to
enlightenment.
Sustainable development
A comprehensive awareness of
environmental protection has to be
promoted.  An attitude to synchronize
all developmental activities with the
environment has to be promoted with

the broad aim of sustainable
development.  Students should acquire
the ability to protect and use resources
with discretion.
Moulding up good citizens
Education should enable a student to
function as a responsible citizen in the
society.  His civic sense should include
secular thoughts, historic conscious
ness, political outlook and a sense of
justice in all walks of life.
Promotion of nationalism
The nationalism that we aim at should
include an international outlook also.
It should uphold human progress and
love for the entire world. This
nationalism should grow to recognize
and integrate the diversity of India.
Develop awareness about rights
Education should ensure the
implementation of the rights
guaranteed by our constitution and the
UN statutes. It should ensure the
protection of human rights and the
rights of women and children.
Education should promote the
consciousness of rights.
Promote an awareness of science and
technology
The developments in science and
technology have to be imbibed and
utilized in day-to-day life through
education.  Students should attain the
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ability to transform their knowledge
and skills according to the
developments in science and
technology.
Acquire a scientific attitude

Students should become
equipped to approach problems on the
basis of cause-effect relationships and
suggest solutions for them.  Education
should promote logical thinking.
Students should be able to distinguish
between science and pseudo-science.
They should work for the liberation of
the society from superstitions, rituals,
sectarianism and prejudices. They
should build a scientific outlook in life
and resist unscientific practices.
Promote indigenous culture
The traditional and localised body of
knowledge and the local understanding
(about farming, water, land utilization,
arts, crafts etc.) have to be collected,
preserved and utilized.  The ability for
doing this should be acquired through
education.
Promote vocational skills
Education should be able to assess the
mutualism of knowledge and physical
labour.  Education should aim at the
development of various vocational
skills like farming, especially eco-
friendly farming practices.
Acquire social and democratic values
Education should help to acquire
humanistic values like sympathy, love,
compassion and fraternity through the
collaboration of individuals, family and

society. Education should promote a
healthy awareness about sex.
Promote self reliance
Education should promote self-reliance
in the socio-political, economic and
cultural fields.
Strengthen resistance
Education should prompt the learners
to resist the evils of globalization and
all forms of hegemony. Students should
be equipped to distinguish between
needs and excesses and to control
consumerism. They should be able to
recognize the threats to freedom and
dangers of cultural imperialism.
Construct and use knowledge
Education should enable the learners to
construct knowledge and use it in the
society. Education should also aim at
the acquisition of language skills for the
exchange of knowledge, ideas and
needs at local, national and
international levels.
Promote critical approach
Learners should develop the ability to
assess the achievements of humanity
comprehensively. They should be able
to resist all types of exploitation. They
should be able to critically evaluate the
experiences and opportunities of life
and take decisions with discretion. They
should practise self criticism and
develop the ability to resist prejudices,
adamant attitudes and temptations.
They should also be able to accept and
integrate different ideas with
equanimity.
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The knowledge of language has  an
important role in empowering a person.
English language should be given
special importance in the curriculum as
a language of global importance. In
Kerala, learning of English as a second
language starts from class I onwards.
In the higher secondary classes, English
is taught as the first language (Part I).

The current learning materials and
teaching learning strategies,
unfortunately don’t take into account
the biologically endowed linguistic
components and thoughts of the child.
Contemporary academicians and
educationists have understood the
inherent limitations of language
learning packages based on
behaviourism. Yet this fact is seldom
considered in the discussions at the
lower levels of linguistic competence
acquired by our students. Such
discussions often go wayward
considering only the external factors
responsible for the under performance
of language learners.

We should examine the real problems
faced by the English curriculum and the
classrooms instead of simply
advocating a switch over to English

medium. We have to accept quality
English learning as our basic principle.

The curriculum revision of 1997 was
based on the principles of modern
psychology, linguistics and experiential
pedagogy. However in the learning of
English, certain principles of
behaviourism like imitation and
repetition were still followed. As a
result, textbooks and teaching
methodology which presented isolated
letters, words and sentences, structured
in a linear fashion persisted. Our new
approach recognizes the innateness of
language.

The basic principles of learning a language
are the following:

1. A child has an innate language
system. Language learning is a natural
growth of this innate language system.

2. Language learning is a non-conscious
process. This is radically different from
the conscious learning of linguistic
facts.

3. Language learning doesn’t take place
through imitation or mechanical
repetition. Instead, there should be an
insightful formulation of hypothesis.

Chapter III
KCF- 2007 (ON LANGUAGE)
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4. Language is not a totality of linguistic
skills. There should be an internal
linguistic competence for the
expression of these skills.

5. Language learning is not a linear
development. It is a cyclical process.

6. Language learning takes place from
whole to parts and not from parts to
whole.

7. Static texts, which are filled up with
linguistic facts and which do not
communicate with children, do not
have a role in language learning.

8. The child should get meaningful and
need-based language experiences
which influence their emotional orbit.

9. The quality of language experience
received is more important than its
quantity.

10. Language doesn’t exist as isolated
sentences or words. It exists as
meaningful discourses. Hence it should
be ensured that the linguistic
experiences and expression of children
should be at the discourse level.

11. The discourse models to be focused
upon in each class should be
ascertained. The variety as well as the
linguistic and stylistic spiriting of
discourses at the higher levels should
be ensured.

12. It is not desirable to correct learner
errors as and when they are made.
Suitable editing processes have to be
adopted to correct the stylistic,
syntactic, morphological and thematic
errors made by the learners.

13. Opportunities should be provided
for expressing and sharing the free
though to of the learners.

Primary Level

1. An integrated approach should be
adopted.

2. Learners should construct simple
discourses like dialogue, poems,
rhymes, description and narrations.

3. Writing should start only in class III
and IV.

4. English Language learning can be
started from Class I onwards. However
there should not be any conscious
efforts to teach English letters, words
or sentences.

5. The method of code switching can be
used to provide the experiences of
various discourses to our learners

6. Exams at the lower primary level
should be avoided.

7.  At the upper primary level, oral and
written forms of narratives poems,
descriptions, conversations, riddles,
short stories, notices, letters, reports,
posters and diary may be attempted.
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Secondary level

1. Along with the discourses attempted
at the upper primary level, plays
autobiographies, travelogues,
biographies, choreography etc. may be
included at the secondary level. The
discourses at this level should have
linguistic and stylistic spiralling and
development from its lowers levels.

2. The discourse construction at this
level should include learner
interventions in social issues.

Higher secondary level

1. Besides the discourses included at the
high school level novel, essay,
screenplay, debate, scripts, symposium
and seminar should be included at this
level.

2. The learners should critically
examine the effectiveness of the media
representations (both in visual and
print media)

3. The possibility of semeiotics in
manufacturing consent has to be
explored and they should be effectively
utilized.

4. Today communicative English and
English literature are taught as
optional subjects in certain higher
secondary schools. Since
communication is an important
component of any language learning,

communicative English need not stand
alone as an optional subject.

Recently there has been much
discussion on the deplorable state of the
English Language Teaching (ELT) and
Learning scenario prevailing in our
country. A variety of learning materials
and teaching techniques have been
suggested and tried out in order to
resolve the problems faced in this
domain of the curriculum. A number
of research programmes and teacher-
training programmes have been going
on at state, regional and national level
institutions with a view to improving
the ELT situation. A large number of
institutions have come out with short
term as well as long-term English
courses. Book publishers have been
vying with one another in the
production of English guides for all
levels of learners. More over, a number
of English tuition centres have
mushroomed across the country.
Above all, commercial ELT packages
such as ‘Communicative English,
Functional English’ are developed and
promoted by the State as well as private
agencies. These labels are accepted
unquestioningly and nobody asks the
question: ‘Is there any English that does
not communicate?’ Similarly, nobody
worries whether there are two varieties
of mother tongue namely, the
‘functional’ and the ‘nonfunctional.’
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A host of problems have been identified
in the context of second language
teaching. These include psychological,
emotional, methodological and
linguistic problems along with
problems posed by the material and
environment.

The lack of a speech community around
has often been pointed out as the
biggest hindrance for the child in the
acquisition process. The lack of
exposure to English certainly is a
hindrance. Nevertheless, it is to be
borne in mind that it is not the quantity
of exposure which matters but the kind
of exposure that the child gets which
facilitates language acquisition.

The existing English Language
Teaching package has a problem
inherent in it. It grossly ignores the
innate system of the child which
enables him to acquire a language.
Materials and methods are based on the
behaviourist assumption namely that
the mind of a child is an empty vessel
and everything concerning language
comes from outside. The ELT package
reflects the contention that language is
learned through imitation and
reinforcement through repetition.

Another conspicuous flaw in the
present model of language teaching is

that it ignores discourse level
transactions narrowing itself to the
transmission of isolated language
items. It is to be borne in mind those
words, or even sentences in isolation,
do not have any independent existence
as these components function only in
discourses. Language acquisition is
accomplished through acquiring
“structure- consciousness”.  This can be
brought about only through
meaningful and need-based linguistic
discourses ensuring the recurrence of
language items at the phonological,
morphological and syntactic level, thus
providing a continuum of language
experience.

General Objectives of Teaching
English
Here is an excerpt from NCF 2000, and
2005:
Language education must aim at
encouraging independent thinking, free
and effective expression of opinions
and logical interpretation of the present
and the past events. It must motivate
learners to say things their way, nurture
their natural creativity and
imagination and thus make them
realize their identity. There are reasons
why learning of language ought to find
a central place in the total educational
process.
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In this context the following points
merit serious consideration:

• Despite general acceptance of the
central importance of language
education in principle, practical effort
for improving it has yet to be made at
all levels in the country.

• The oral aspect of the language has to
be duly emphasized in language
education and oral examination in
language must be made an integral part
of the evaluation process. Emphasis
will have to shift from the teaching of
textbooks to extensive general reading
and creative writing. This would need
continuous guidance and monitoring.

• Due stress is to be laid in all language
education programme on the ability to
use the language in speech and in
writing for academic purpose at work
place and in community in general.

The term ‘Language’ referred to in the
above excerpt is to be interpreted as
mother tongue. Nevertheless what has
been said above holds good equally for
the second language. The Nation has
accepted the “three language formula”
in order to meet the challenge posed by
the multilingual situation prevailing in
the country. We would like to add the
following points to what has been
quoted above:

Language is a powerful tool for the
empowerment of the individual. This
tool becomes still more powerful and
effective in the hands of a person who
has mastery of an international
language like English other than his
mother tongue.

At the primary level, we expect our
children to produce various discourses
(such as conversation, description,
letter, diary, report, narrative, poem
and so on), both orally and in the
written form. They should also be able
to take part in discussions, debates and
seminars on topics that are socially
important and are within their
experiential orbit. For this they must be
well-versed with the craft of
developing these discourses.

At the secondary and higher secondary
level the learners should be able to use
discourses as tools for creatively
intervening in various social
phenomena. This alone will help them
realize their identity as a second
language user.

The Changed Perspective

This perspective is decided by the
following:

1. National Curriculum Frame work
2005
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2. The baseline study conducted by the
Focus Group on English for the revision
of State curriculum find that:

i. The study on materials reveals that
majority of the materials used in the
field belong to the behaviourist
paradigm. The insights derived from
current understandings on language
and language acquisitions are not
reflected in them. They do not treat
language as discourses but focus on
fragments of language. Though a
variety of discourses are introduced,
the treatment is seen invariably at the
sentence level or word level.

ii. The study on prevailing classroom
processes reveals that most teachers
still take recourse to mother tongue
translation. The classrooms continue to
be teacher-dominated. The focus is
mostly on giving fixed information as
input and taking out this as output. The
concept of language teaching and
learning has more or less narrowed
down to asking comprehension
questions and eliciting fixed responses.
Discourse input and discourse output
are by and large neglected.

iii. Learners at all levels seem to enjoy
learning English. The constructivist
turn in evaluation tools in classes 8, 9
and 10 has made the learning of English
more enjoyable though the materials
used in these classes continue to be of
the behaviourist paradigm.

iv. The majority of parents in Kerala
(72%) are in favour of introducing
English in class I itself. Parents
welcome learner-friendly materials
and evaluation in English. There is a
demand for supplementary reading
materials too.

Assumptions about Methodology

Discourse oriented pedagogy is
proposed at all levels of learning
English.

A discourse is a mode of
communicating certain ideas
meaningfully in a particular situation.

Since curricular objectives are defined
in terms of discourses and not in terms
of structures and their relevant
communication functions, the level of
each discourse is to be identified clearly.
Take for instance, a discourse like
conversation. We expect learners at all
levels (lower primary, upper primary
and high school classes) to produce
conversations. How will we
differentiate the conversations
constructed by a learner at the Upper
Primary level from that constructed by
a High school student? We can do this
by identifying various linguistic levels
of the discourse.

A mere initiation and response will be
enough for the beginner but as she goes
up to higher levels, we expect
conversations refined structurally and
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stylistically. The conversation
constructed at the primary level may
not have discourse markers or tags in
it. But a conversation constructed by a
high school student will necessarily
contain these linguistic elements. Such
a differentiation will be necessary for
the other discourses also. Apart from
deciding the level of each discourse we
will have to decide on the variety of
discourses that are to be targeted at
each level. As we go to higher classes,
we can select higher order of discourses
such as debates, journalistic writing,
essays, skits, screenplays, e-mailing
and so on.

THE CHANGED ROLE OF COURSE BOOK

AND SOURCEBOOK

The Coursebook and Sourcebook have
been prepared based on the following
guidelines:

Knowledge is a construct emerging
from the learner’s mental process based
on the needs of the social, physical and

cultural environment in which he lives.
This is a product of activity and counter
activity. It reflects the features of the
locality and gives scope for linking
through and action. Such constructed
knowledge can transform the society.
Learning, for us, means the process of
transformation.

Knowledge is a construct, which
involves information and at the same
time knowledge stands above
information. In this context the
textbook should be a powerful tool
which leads the learning activities
forward. It has a prominent role among
the different materials which help the
learner to construct knowledge. It
should be arranged in such a way in the
classroom that it becomes a chief
resource for the construction of
knowledge within the classroom. The
textbook should contain all the basic
information needed for knowledge
construction as well as hints for various
activities in the classroom.
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Education that aims merely at the
development of skills needed for
productive activities is possible only in
a simple society. The society today has
become complex and sophisticated
through millenniums of social
evolution. Here, learning often
promotes the existing social hierarchy
and structures. It assumes that the aim
of education should be the welfare and
development of all. At the same time,
it neglects and ignores the needs and
issues of the downtrodden in the
society. The learning system often does
not promote realizations of these issues
and prepares the learner mentally to
accept things as they are. We can
understand this if we look at how
learners change after they come to
schools with an inquisitive mind-set.
When we boast of our literates and well
educated people, we do not realise the
role of our learning system in enslaving
us as members of a consumerist society.
Our present approach to learning
doesn’t question the inequalities and
injustices prevalent in our society even
though it professes and pretends to
uplift and develop all. Needn’t this
approach be changed?

Learning and Social Reformation

Social reformation can also be achieved
through education. The slogan of the
Renaissance period, ‘Get enlightened
through knowledge’ points out the role
of education in social liberation. Based
on this aim, the educational system of
Kerala could develop beyond the
divisions of the society based on class
and caste.

We have the responsibility to develop
education to suit the times. Everyone
should get opportunities to grow and
develop. Hadn’t there been social
inequalities, we could have provided
such opportunities  to all. The social
inequalities still exist. The society lives
in a  social, economic and cultural
environment developed through
millenniums. Our greatest challenge is
to implement a learning system that
could ensure opportunities for all.

This should not be a dream that never
comes true. The privileged classes  can
easily achieve their ends whereas the
under privileged will continue to
remain in their original state. As a
result the  aim of social development
will remain as a mirage. Therefore

Chapter IV
ISSUE BASED LEARNING
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certain planned prioritizations and
changes are necessary to ensure social
development of all classes.

What  should the new system of
learning provide?

A learning system that aims at social
reformation should provide
opportunities:

• to work for social justice
• for balanced and judicious
 development
• to generate better citizens
• to promote a nationalistic spirit
• to promote consciousness of rights
• to promote an understanding of
  science and technology
• to promote logical thinking
• to realise and develop one’s own
   culture
• to develop vocational skills
• to assimilate social and democratic
  values
• to promote self-reliance
• to resist injustice
• to take up leadership in the
   construction and exchange of
  knowledge
 • to promote critical thinking

The learning materials and principles
of education that could be used for
social reformation have to be selected
carefully. There are two schools of
thought in this regard. Some argue that
we should develop the knowledge and

skills needed for social change through
the present system of education. The
learners would then naturally work for
social change. The second school of
thought argues that we should
sensetise the learners about the
numerous issues faced by our society as
the learning material itself. Then the
learners could intervene directly in
social changes along with their
education.

The first school of thought has some
reservations. It dissociates between the
aims and processes of learning.
Therefore a learner might fail to link the
means and ends of his/her education
together. For example a person who has
learned the principles of swimming
from books can’t swim. The book on
swimming becomes useless not because
it doesn’t deal with swimming, but
because it doesn’t contain the real spirit
of that human activity called
swimming. Hence the approach of the
first school which dissociates means
from ends is not effective. We cannot
achieve any serious aim by following
this method.

The process of education that aims at
social change should be through social
interventions themselves. We do not
have any precedents or prior
experiences of this approach. We are
treading a new path that could
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qualitatively improve the educational
scenario of Kerala.

We have included social issues as the
content of the new curriculum. It is a
challenging task to bring in various
social issues into the framework of
formal education. In order to take up
this challenge in its true sense, we will
have to design a locally maneuverable
curriculum. Also we have to consider
the affinity of our contemporary
society for informative learning while
we try to implement an issue based
approach.

Our social life consists of physical,
social and cultural spheres. Each of
these spheres has numerous problems.
When we examine these problems, we
can identify certain common sources
that generate a set of problems. The
genetic issues that could commonly be
identified throughout Kerala could be
subjected to detailed analysis and study
through the curriculum. These genetic
issues dealt with should have a bearing
on all the spheres of social life. For
example, we experience floods and land
bursts throughout Kerala during the
rainy season. But our experience of the
summer season is often water scarcity
and drought. When we analyse this
common experience of Keralites we can
see that it is due to lack of scientific
management of land water . We can list
down such issue domains that affect all
spheres of our lives.

Issue domains that are felt throughout
the state
• Lack of scientific land water
  management
• Issues related to agriculture
• Lack of cohesive universal vision
• Lack of human resource development
• Lack of cultural consciousness
• Lack of eco-friendly industrialization
  and urbanization
• The issues of the marginalized
• Issues related to health and public
   health
We can trace the roots of many social
problems that we encounter in these
issue domains. Each of these general
issues has many locally specific
variants. We cannot address all of them
through our curriculum. However we
can help the learners develop a method
for approaching each of these issues.
These issues are developed and
sensitised using various discourses
which provide a linguistically rich
environment in the classrooms. The
learners are to  develop a linguistic
competence to intervene in the social
issues. They have to deal with the
problems and formulate their ideas,
opinions and attitudes about them. The
issue based curriculum should ignite
thoughts and activities among learners.
Moreover they should be able to
intervene in the thoughts, activities
and perspectives of the people around
him. Learning of this kind becomes a
linking of experiences with a social
aim. Thus education can become more
fruitful than ever before.
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The New Coursebook

•It is a learning material, which
presents the learning issues before
the learner. These issues are
conceived in the light of the social
realities of the learner and are
supported by various facts and
figures.

•It is divided into various units and
modules.

•One module leads to the other.
•The text contains the information
needed to analyse the learning issue.

•The presentation should create
interest in investigation and should
lead to investigation.

•The contents are arranged with
interlinks and they have a
continuum.

•The text contains information and
directions to enable the learner take
up activities without feeling any
kind of inhibitions particularly his/
her socio-economic limitations.

•The text ensures the construction of
knowledge and gives scope for
investigation.

• It helps the learners to develop
desirable attitudes/ values.

Chapter V

ON APPROACH AND METHODOLOGY

• It gives scope and opportunities for
evaluation.

The need of Teacher’s Sourcebook

A variety of classroom processes are
required to make the students coming
from different backgrounds to
participate in the process of
constructing knowledge. The
Sourcebook provides these varied
classroom processes. It helps the
teachers to raise and lead the learning
issues in the right manner. The
Sourcebook also contains relevant
subsidiary information, essential
factual charts and proofs. The teacher
should acquire certain local/practical
ideas or concepts to make the learning
activities meaningful. The Sourcebook
contains directions about the sources of
such knowledge as well as the required
information/ practical knowledge
needed. Only then the Teacher Local
Text would become complete as a
planning guide.

The teacher’s Sourcebook enables the
fullest realization of the possibilities of
the text in the classroom process.

•It helps in the preparation of
supplementary learning materials
based on the limitations/
possibilities of each classroom.
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•It contains hints about secondary
materials/ additional materials,
sources of information for
interpreting/ linking the issues
given in the text.

•It contains the various alternative
classroom possibilities to be
explored, which can lead the child
to take-up the learning issue.

•It is designed and written along
with the Coursebook. But it has to
be enriched through training.

•It contains directions for
evaluation.

The learner’s Coursebooks are a
compendium of the knowledge
constructed as a result of his/ her
observation about life. The real
Coursebook is one, which is built by the
learner. Evaluation plays an important
role in this Coursebook. The process of
acquiring knowledge becomes
complete only when knowledge is
expressed in social situations. The
following diagrams present the
learning processes graphically.

The desirable features of the
components of this processes are given
below:

Teacher Local Text

Teacher Local Text (TLT) is the
planning document of a teacher who is
preparing to conduct learning

activities in the class. This document
helps the teacher to present the
learning issues and to lead the learning
activities in the classroom. It would be
an expanded version of the teaching
manuals used now a days.

TLT contains-

• The locally available and secondary
data for conducting various
classroom activities, CDs,
newspapers, cuttings, other
documents, instruments, charts etc.

• The indicators for evaluation at
each stage of the classroom process.

•The teacher’s own responses/
evaluation.

Local Text
•It helps the learner to make
observations about the life around
him and intervene meaningfully in
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his environment. This local text
enables the learner to link a learning
issue with the social context.

•The learner collects information,
experiences, descriptions from his
environment and locality and uses
them as primary information in
constructing knowledge in the
classroom.

•It links learning with the
environment.

•It encourages observations/
investigations and uses the findings
in learning.

•It is a book of collections, which
gives freedom, facility and creates
interest in learners (e.g. ‘My tree’
Diary).

•The activities are designed giving
prominence to the guesses and
predictions of the learners and
giving scope for them to prove their
predictions/ formulate hypothesis
and compelling them to put forward
practical suggestions/ solutions.

•The methodology here should
enable the learners to approach
learning issues from diverse
perspectives, assimilate and
examine the inherent explanation
offered by the issue, and formulate
independent attitudes/ stand points
of their own and explain them on
the basis of proofs and logic.

Presentation of the Textbook and the
activities

• The presentation of learning
materials of each unit is very
important. The presentation should
generate interest and a feeling that
it is essential. The level of the issue
should not be neglected. At the same
time it shouldn’t become
mechanical.

• Diverse methods of presentation
like quotable quotes, blurbs, fable,
interaction questions, cartoon,  etc.
are used at this level.

• Maximum variety is maintained in
the presentation of all units.

Modules
• One unit is divided into various
modules. One module contains the
various activities undertaken by a
learner to solve a learning issue.
• The classroom activity package
includes

- investigations
- predictions
- data collection
- sharing of findings
- interpretation/ analysis
- findings/ conclusion

•Each module includes necessary
information, supplementary
materials, activity, and extension of
activities and possibilities of
assessment.
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•One module is linked to another
module logically. The final product
emerges from its natural
development.
•The products emerging from the
class need not always be a written
material. It can be oral products and
other creative expressions. After this,
the leading questions/ crucial
questions that take the learner to the
next module may be listed.
•While arranging units and modules
in this manner, the spiralling of the
issues, concepts are also considered.
•The most suitable activities alone are
included.
• The module also enables the
learners to formulate principles based
on practical situations and to apply
these principles in real social contexts.

Planning for Modular Transaction

The facilitator has to be pedagogically
conscious to maintain the modular
mode of transaction in the language
class.  She has to be pedagogically
sensitive to the implications of each of
the sub-modules (transaction
modules) and the problems that may
arise while transacting each of them.
She will be working out the classroom
strategies addressing herself to a set of
questions:

1. What is the knowledge construct to
be facilitated?

2. What is the activity to be carried out
and what are the processes to be taken
care of?

3. What are the values and attitudes
that the learners are likely to
internalize?

4. What is to be assessed, who is to
assess and how is it to be carried out?

The constructivist facilitator should be
very clear about the various processes
that should take place. At the same
time she should be sensitive to the
modular mode of transaction which is
conducive for a constructivist
classroom.
• Interaction with children based on
the previous day’s experiences.
• Questions eliciting free responses
from children.
• Individual reading.
• Reading in collaboration with the
peer group.
• The facilitator helps the groups to
overcome their hurdles in reading.
• Assigning the discourse task to
children.
• Children construct discourses
individually.
• Presentation by a few individuals.
• Sharing in groups.
• Children write down the refined
version in their notebooks.
• Presentation by the groups.
• Presentation by the facilitator.
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•Editing one of the group products in
negotiation with children.

- Theme
- Punctuations
- Syntax
- Morphology and spelling

• Assigning the remaining group
products to groups for editing.
• Introducing the self assessment tools
to children.

Critical consciousness

Certain hints or questions which help
the learners to critically analyze the
materials on their own are included.
These hints are in the form of
arguments, criticisms, cartoons and
statements that may come up against
an opinion of the learner.

The Role of the Teacher

In spite of the centrally prepared
curriculum, the teacher enjoys full
academic freedom to design, conduct,
evaluate and provide appropriate
measures to achieve the COs.

The emerging paradigm demands two
levels of competence from the part of
teachers: on the one hand they must
have the skills for sensitizing learners
on the craft of constructing various
discourses. On the other, they must
have the pedagogy of helping learners
use discourses as tools for creatively

intervening in social issues.

The following roles are to be performed
by a teacher:

- A diagnostician
- A researcher
- A democratic leader
- A co-learner
- A facilitator
- A social engineer

The English Classroom

We envisage the English class room
where the learners can interact with
one another, with the materials, with
the facilitator and with the society
outside the classroom, whenever
necessary. The profile of the classroom
must be collaborative rather than
competitive. Knowledge is conceived
not as the monopoly of an individual
or an agency but as the collective asset
of a society. Hence the classroom should
encourage sharing of knowledge
among the learners. A teacher is to rise
to the level of a researcher who
continuously works for tackling
academic issues. Collaborative learning
among learners can bring about
positive changes in education. The
teacher should exploit all possibilities
of generating language by shifting the
role of the learner  from  a recipient to
that of a producer.
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Chapter VI
ON ASSESSMENT

Language learning is a continuous
process and the assessment should be
done periodically. Learning takes place
through group discussions, pair
discussions and individual attempts.
Therefore, assessment also should be
made individually, mutual and in
groups. This will help the learners to
compare their strengths and
weaknesses and make modifications in
their learning.

We propose Continuous and
Comprehensive Evaluation (CCE) at all
levels of language learning. This shift
of focus from testing memory to real
language acquisition shall be the major
concern of all tests at the secondary
level. The ability of the student to
construct discourses at various levels
will have to be assessed.

Student assessment

The shift from a skill-based approach
to a knowledge-based approach calls
for a different perspective on
evaluation. If we equate language
learning with a ‘bricklaying’ process,
we can easily test whether the learner
has learnt the targeted linguistic
components such as vocabulary,
structures, idioms and so on after

teaching each component. Naturally,
after administering a learning activity
in the whole class, one can assess what
the learners have learnt. Multilevel
teaching programmes can be designed
to locate the needs of a heterogeneous
group with regard to various concepts,
skills and processes. In this case it is
always observable for an external
evaluator to understand where the
learner stands at any given point of
time.

Since language acquisition is an
organic process, just like the growing
of a child, it will be impossible to assess
what the child has acquired at a given
point of time.  By virtue of the fact that
we are facilitating a non-conscious
process, it is not easily observable what
the learner has acquired after
experiencing a particular module of
classroom transaction. What the
learner performs does not directly
reveal his inner competence. The errors
which occur on the part of the learners
in a learning situation, whether they be
at the phonological, morphological or
syntactic level, cannot be addressed by
designing remedial learning activities
which target particular linguistic facts.
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Moreover, we cannot design and
execute multilevel learning activities
catering to the needs of the different
levels of the learners because this kind
of selective linguistic input will lead to
practice but not to construction. It may
be noted that this kind of intentional
input is not available for the learners
in a natural language learning
situation. All what we can do is to give
the learners further discourse inputs,
which will retain the holistic nature of
language and involve them
psychologically. At the same time we
have to ensure that the learners get
ample opportunities to reflect on what
they have performed in comparison
with what others have done.

The thrust here is on a process of self-
evaluation. In a sense an experimental
programme meant for facilitating
language acquisition depends crucially
on the autonomy of the learner, where
autonomy is interpreted as being self-
regulatory. Every instance of the
learning process implicitly triggers the
self-regulatory process. Hence a
learning process inherently becomes a
self evaluation process too.

At the same time it is to be born in mind
that the self evaluation process is a
subconscious or non-conscious process
within the individual which cannot be
observed and assessed by a facilitator

or a teacher with the help of a set of
tools. As already mentioned, language
acquisition is a biological process, a
process more or less similar to the
growth of a child. Everyone knows that
the child is growing. Nevertheless, we
do not have clear indicators which will
reveal to us the quantum of growth
that has taken place between any two
consecutive days. Similarly in a
language class there are no indicators
which will tell us about the amount of
knowledge the learner has acquired
after a few minutes of teaching.

Since we are focusing on the production
of discourses such as news report, letter,
write up, poems etc. we must have a
clear idea as to how the various
language products and linguistic skills
of the learners are to be assessed.

Self-Assessment

Self-assessment checklists are included
in all units of the Coursebook. After
undertaking  various linguistic tasks,
the learners are given an opportunity
to introspect on their achievement.
Discourse specific indicators have been
given each of which demands the
learner to assess his/her own
performance. He/she can clearly
compare any two stages of his/her own
growth with regard to language
performance. A lot of learner autonomy
can be promoted through self-
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assessment. The filled in assessment
checklists of the learner can also be
made use of by the teacher in his/her
overall assessment of the achievement
of the learner.

ASSESSING LEARNER'S SPEAKING AND

LISTENING

In every module we transact in the
class, we have to plan for assessing
learner’s speaking and listening too.  It
doesn't mean that every speaking and
listening activity of every learner has
to be assessed then and there. We have
to ensure that speaking and listening
are integral parts of every module. It is
only necessary to asses how pupils talk
at particular moments when you decide
you need to.

Creating an assessment moment means
telling the class how they are going to
be assessed for that lesson, group
discussion, presentation, individual
talk or drama performance. You can
record the names of a few better
performers only in the areas mentioned
above. So in a class you will be
recording 4-5 pupils' performance and
in the coming classes you will be looking
for the performance of the rest of your
learners. Anyway within 10 periods (in
a fortnight) you can record the
listening-speaking performance of all
your learners. The recording needs to
be as objective as possible.

Listen to Learner’s talk

Constructive talk is one of the most
essential ingredients of a good lesson;
that talk is vital to engage any student
in their language acquisition, that talk
can transform relationships in the
classroom we talk a lot in close
circuits. When teacher sets an
environment concducive for pupil-
pupil interaction, teacher pupil
interaction, it enhances acquisition.

Talk can become a very successful part
of the teacher’s armoury, even in
challenging circumstances. Teacher’s
smile, her gentle greetings, informal
queries, joyful remarks etc bring
learners closer to the language teacher.
Infact, the pupil’s language is an easily
available resource that the teacher can
use in an English classroom. It is
through thinking, talking and
interacting with others that our
capacity to learn increases. Learners
feel more secure when they have been
able to express themselves and
actively interact and construct their
own meaning. This promotes new and
different relationships, a more equal
dialogue between the teacher and the
pupils. It encourages pupils to see
collaboration as the key to learning
and to value ideas that come from each
other as well as from the teacher. Talk
allows pupil to express their thoughts,
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ideas, doubts and clarify
understanding. It legitimates the
discussion of feelings, emotions and
preferences. It makes learning more
effective, more personal. Talk can help
the teacher and the taught relax and
bring the fun and pleasure every time
into our English class room.

Pupils show more enthusiasm for
learning the language when teachers
encourage them to talk. When a
teacher allows the pupils to talk starts
from what they already know about a
subject, they feel more involved, more
comfortable and less anxious and
alienated.

A variety of talk based activities can
be explored from all the units. These
activities should allow pupils to deep
understanding and develop thinking.
Talk allows pupils from different
emotional backgrounds greater
freedom to express themselves and
bring their knowledge and experience
into the classroom.

There are many elements to be
balanced for a successful oral lesson.
The teacher has to create the right
climate for learning in this way.
Debate discussion mock interview etc.
can be conducted as a part of the

classroom transaction allowing the
learners to express their thoughts
freely.

Establishing a climate for speaking
and learning in challenging contexts
might include the following.

• Interacting with pupils freely in and
outside the classroom.

• Talking about direct experience and
encouraging pupils to do the same.

• Encouraging students to work in
pairs and small groups and training
them to share and value each other’s
ideas and opinions.

• Setting up informal debates and
discussions to encourage students to
express their opinions and giving them
a chance to speak to different
audience.

• Allowing students to become
involved in peer monitoring or
watching interactive visuals to trigger
the inner language.

• Talking one to one with the pupils
about the lessons, stories, characters
and about other issues that the
learners show much interest to talk
about.

• Recording, assessing and rewarding
learner’s oral constructs.
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The discourses constructed by the
learners may have certain errors in
them. These errors are to be eliminated
through editing. Editing has to be done
as a systematic process in the
classroom. There should be no forceful
intervention from the part of the
teacher. The process of editing has to
be designed in such a way that the felt
need of the learners for correction is
addressed. It has to be done at various
levels and through various steps in a
sequential fashion as detailed below.
There are various levels of editing such
as thematic, syntactic, morphological
and the editing of spelling and
punctuation. The following process is
suggested for editing:

1. Thematic editing:

This helps the learners to introspect on
what they had worked out by
comparing their products with that of
their peers/ teacher. The teacher may
prompt their introspection and elicit
the missing points. The learners
incorporate these ideas also in their
write-ups.

2. Syntactic editing:  The teacher edits
only one of the group products. To begin
with the errors related to sentence

structure are considered. There are
three possible kinds of syntactic errors.
These are:

•Excess words (e.g. This is a Nisha.)

•Missing words (e.g. The book is the
table)

•Wrong word order (e.g. The boy
apples ate.)

•She identifies the sentence with a
wrong word order and poses the
following question: There is a
problem with the word order of this
sentence. What changes would you
like to make?

•In the case of a missing word, the
teacher underlines the part of the
sentence where the word is missing
and asks, ‘There is a word missing
here. Can you supply the missing
word?’

•If it is a case of using excess word,
the question will be: ‘There is an
excess word used here. Can you
identify it?’

After asking these questions the teacher
may wait for some time. Most probably
some learners may come out with their
suggestions. If there is no response

Chapter VII

ON EDITING: CORRECTION OF LEARNER ERRORS
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from the learners it is better to keep the
issue aside for the time being.
Suggesting corrections and giving
explanations on grammaticality will
not be advisable because these will
contribute to learning language facts
consciously and will not facilitate
language acquisition, which is a non-
conscious process.

While dealing with syntactic editing
other categories of errors are not to be
entertained.

3. Morphological editing: After
addressing the syntactic errors the
teacher focuses on errors related to
morphology. There is a wide range of
errors under this category.

i. Wrong Tense form: There are two
tenses in English: the present and the
past. The learner may confuse between
the two and use present tense in the
place of past tense and vice versa. For
example, consider the sentence, “The
boy sleeps yesterday. The teacher has
to underline the verb which is not in
the proper form and ask, ‘This word is
not in the proper form in this sentence.
Do you want to change it?’ If there is
no response from the learners, the
teacher can suggest the correct version,
‘Do you want to say, the boy slept
yesterday or the boy sleeps yesterday?’

ii. Aspectual Errors: There are two
aspects in English:

The Perfective (e.g. The boy has eaten a
whole chicken.)

The Progressive (e.g. The boy is eating.)

If there are aspectual errors, (e.g. the
boy has eat, the boy is ate, etc.), the
teacher may underline the wrongly
represented words and invite
suggestions for refining the sentence. In
this case also, the teacher can suggest
the correct expressions.

iii. The Passive: The learners may
make errors with regard to passive
constructions (e.g. The chicken eaten by
the boy). The teacher has to invite
suggestions for refining the expression.
If  the children fail to come out with
their suggestions the correct expression
is to be supplied.

iv. Agreement: There are three kinds of
agreement: Agreement in terms of
Person, Number and Gender.

I has a pen (Person agreement violated)

The boys is playing (Number agreement
is violated)

John loves herself (Gender agreement
violation)

In these cases also the teacher has to
sensitize the learners on the correct
expression.
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v. Affixes:  There are prefixes and
suffixes. Together these are called
affixes.

Wrong prefix: e.g.. Jisha was worried
about her unability to swim. (inability)

Wrong suffix/ no suffix: e.g.. We want
to learn English quick. (quickly)

The teacher was shocked at his lazyity
(laziness).

The TV is a good form of entertainness.
(entertainment)

In all these cases the teacher has to
supply the correct versions. Care must
be taken to avoid explicit teaching of

grammatical points. Also, grammatical
terminology (e.g.. noun, verb, past
tense, etc.) is to be avoided.

4. Spelling and Punctuation:
Punctuation errors may be addressed
negotiating with the learners. In the
case of spelling errors, it is better to tell
the learners to check the spelling at
home itself. They may seek the help of
others, or even consult a dictionary.

After editing one of the group products,
the teacher can assign the remaining
group products for editing by the
learners themselves. They can do this
in small groups.

Steps:

1. Thematic Editing:

The learners add missing ideas in their
write-ups and present their final
products for language editing.

2. Punctuation Editing:

Fixing the boundaries of a sentence:

Only the initial capitalization and the
final full stop/ question mark/
exclamation mark at the end of the
sentence need be addressed here. Thus
we fix the boundaries of each sentence
in the discourse. Other punctuation
marks may be edited along with or just
before spelling editing.

3. Syntactic Editing:

· Identify and eliminate excess
words

· Identify and supply missing
words

· Change the wrong word order

4. Morphological Editing:

Edit

· Wrong tense form

· Aspectual errors

· The passive

· Agreement

· Affixes

5. Editing of Spelling and
Remaining Punctuation Marks

CLASSROOM PROCESS OF EDITING
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Introduction

A major concern for the English
teacher has been how to help students
make all and only correct sentences.
Perhaps our teachers have developed
a notion that the minimal unit that can
serve communication function is the
sentence because every sentence
carries some information. Let’s see
whether this argument can stand.

Read the following expressions of
language.

1. There is an interesting story in this
magazine. I am good at cooking. Do
you know anything about ELT? Take
that boy to the hospital. This is
Nageswara Rao. Who will help me
with some money?
2. I hope you understand my problem.
What? Oh, no! It’s not just money
that matters. I mean it. Listen! Yes, I
must.  I must meet you. Yes, it’s
urgent. I told you, I am content with
what I have. What about this
afternoon? Fine!
• Which one makes a part of a unified
whole?
• What sort of texts are these?
• How do we distinguish between the
two?

Chapter VIII
TEACHING GRAMMAR

The first piece contains six sentences
and all of them are correct. Yet as
whole it makes no sense. It doesn’t
give us any feeling of unity. The
sentences in it are probably related to
different contexts. On the other hand,
the second piece contains several
incomplete sentences. But it certainly
makes sense. It has an organic unity.
It is easily identified as a talk over the
telephone. The reader can guess a
large amount of information about it
though not explicitly expressed in the
text.

Coherence

So what is the distinctive quality of
the second piece?

Surely, it is the quality of being
meaningful and unified, which is
known as coherence.

Without coherence communication
does not take place. Most importantly,
this cannot be achieved by
concentrating on the internal
grammar of sentences.

It is fairly easy to recognize that
linguistic units such as sounds, words,
and sentences are not entities in
isolation. They become meaningful
only when they appear as part of
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discourses. There is language
everywhere around us; it is there in the
print media (in newspapers,
magazines, etc.), in visual media (TV,
movies, etc.) and in day-to-day life.
Language exists in all these in the form
of discourses only.

If language exists only in the form of
discourses we have to face a couple of
problems in the language class.

1. Why do teachers and students
concentrate exclusively upon the
production of correct sentences if these
alone will not suffice to communicate?

2. If it is not the rule of the sentence
that enables us to communicate, what
is it?

Some general features of discourses
When we think about discourses two
different kinds of language serve as
potential objects of inquiry:

i. An abstracted one in order to teach
a language or literacy, or to study how
the rules of language work.

ii. Another kind of language that is
used to communicate something and
has coherence.

It is possible to take a sentence from a
discourse and subject it to
grammatical analysis. It is also
possible to take a sentence from a
language textbook and say it to
someone in a suitable occasion.

Therefore both these approaches are
not mutually exclusive. Nevertheless,
in natural situations people acquire
language not by practicing discrete
sentences but through experiencing
discourses.

It is not necessary that a discourse
emerging in communicative situations
consist of all and only grammatically
well-formed sentences. There may be
one or more of these but there can be
ungrammatical sentences as well. This
does not mean that the discourse is
insensitive to rules of grammar.   As
G.Cook has observed, discourse makes
use of grammar rules as a resource; it
conforms to them when it needs to, but
departs from them when it does not.
The following piece of conversation
will help us see this point clearly.

Waiter: Can I help you?

Customer: Well, chapatti … Do you
have dry ones? …Three
chapattis …chicken, er…
chilly chicken, hot … corn
soup …

Waiter: Like to go for mushroom
soup, sir?

Customer: Oh, no!  Doesn’t go with my
tongue. Forget it.

Waiter: Anything else?

Customer: No, thanks. Make it fast.
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This is an exchange that took place at
a restaurant. We can see that there are
points where the discourse departs
from rules of grammar.

Sometimes discourse can be anything:
it can be a grunt or a single expletive
(i.e. swear-word or an expression used
in exclamations), short conversations,
scribbled notes or even a novel. The
only point that counts is that it
communicates and is considered
coherent by its receivers.

Subjectivity

Read the following exchange between
two men.
Man 1: Yes?
Man 2: Yes.
Man 1: Why?
Man 2:  Just like that.
Man 1: Just like that?
Man 2: Hmm!
The above exchange is meaningful to
the two men but not to anyone else. As
exemplified in this discourse, what
matters is not its conformity to rules,
but it communicates to the persons
involved in it. This means that there
is a degree of subjectivity in
identifying a piece of language as
discourse; a certain discourse may be
meaningful and communicates to one
person in a way which another person
does not have the knowledge to make
sense of.

As can be seen from the above
conversation, subjectivity matters in
classifying certain piece of language as
discourse. Every utterance in the
above conversation makes sense to the
two persons involved in it but not to a
third person. Nevertheless, in practice
discourse is usually perceived as such
by groups, rather than individuals.

The paralinguistic features

When we receive a spoken message
we are influenced by many other
factors apart from the language itself.
Shall we make a list of such
paralinguistic features?
• Facial expressions of the speaker.
• Movement of eyes and hands.
• Body language.
• Voice modulations.
•

What are the other factors that
influence communication?
• The situation in which we receive the
message.
• Our cultural and social relationships
with the sender of the message.
• Things that we know.
• Things we assume that the sender
knows.
• Our knowledge about the physical
world.
• Our knowledge about human beings
and the society.
•
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Are there more points to add here? Of
course there is. There cannot be
discourses without a context. The
question what gives discourse its unity
cannot be answered detaching the
discourse from the world at large, that
is to say, the context?

Grammar beyond the sentence

We know that rules of grammar
operate within a sentence. For
example, if someone begins a sentence
with ‘The…’ we know that any word
cannot follow it. The rules of grammar
allow only certain words after ‘the’.
Are there rules that operate beyond the
sentence? In other words, are there
rules within discourses which decide
what kind of sentence can follow
another? If we violate rules of
grammar within the sentence, we will
get incorrect sentences of three kinds
in addition to those with writing errors
of spelling and punctuation.

There are rules of grammar beyond the
sentence, within the discourse. These
rules will decide which sentence can
follow another one. If we violate these
we will get sequences of sentences that
lack coherence. This will affect
communication. For example,
consider the two sequences of
sentences given below:

A. The boy ate all the mangoes. His
stomach became upset.

B. The boy ate all the mangoes. The
frog was in the pond.

The sequence of sentences in A will be
accepted as an appropriate one for
discourse whereas that in B will be
rejected as it fails the test of coherence.

But we cannot come to a ready
conclusion like this in the case of B.
There is nothing “wrong” about it
because we can cook up a story which
will contain this sequence. All what
we need is stretch out our imagination
by virtue of which we can create a
context for the appearance of
sequence B.

At this point we have two possible
answers to the problem of how we
identify a piece of language as unified
and meaningful.

i. Invoke rules of grammar that
operate within the sentence as well as
within the discourse.

ii. Make use of our knowledge - of the
world, of the speaker, of social
convention, of what is going on
around us as we read or listen.

It follows that factors outside
language also are important for
making a stretch of language coherent.
In order to account for discourse we
have to look at the situation, the
people involved what they know and
what they are doing. These factors help
us construct a piece of language as
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discourse, which has a meaning and
unity for us.  We account for correct
or incorrect sentences in a different
way, by virtue of our knowledge about
grammar. For doing this, facts outside
language are not required.

Already we have seen that all
sentences in a discourse may not be
full-fledged ones. Sometimes there
may be even linguistic fragments
within a discourse. These fragments
are taken for granted as appropriate
provided their occurrence is justifiable
by the context. For instance, consider
the piece of conversation given below:

Husband: I have to go to Madras.

Wife: Why do you have to go to
Madras?

Husband: I have to attend a conference
there.

Wife: What conference do you
have to attend there?

Husband: It is a conference on the
teaching of English
phonetics.

Wife: It is the most boring subject
I can think of.

Husband: It is the most boring subject
anyone can think of.

Wife: Then why do you have to
attend the seminar?

Husband: I have to attend the seminar
because I am teaching
phonetics.

Wife: How long will you have to
stay there?

Husband: I will have to stay there for
three days.

Wife: What will you buy for me
from Madras?

Husband: I will buy a sari for you
from Madras.

Wife: If you are buying a sari for
me please buy a costly one.

Husband: If I am buying a sari for you
I will certainly buy a costly
one.

Every sentence included in the
dialogue is grammatical. Nevertheless,
as a piece of conversation it fails the
test of authenticity. Anyone who
knows English will easily identify the
above piece as a hypothetical one. In
real life situations it is quite unlikely
that any husband or wife will have
involved in a conversation like this. Of
course they may speak like this if they
want to be funny and for doing so they
will have to articulate each sentence
intentionally. Nevertheless, that is not
the way people talk in natural
situations. People do not move around
talking to one another by sequencing
well-formed and full-fledged
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sentences one after the other. The
above stretch of language satisfies the
requirements of sentence grammar
but it will be rejected by discourse
grammar.

The pedagogic considerations of
grammar teaching

When it comes to teaching of grammar
we have to address ourselves to a few
questions.

1. Why should we teach grammar?

2. What kind of grammar is to be
taught?

3. At what point of formal education
should we teach grammar?

4. What methodology would be
appropriate for teaching grammar?

Why should we teach grammar?

Let us take the first question. There is
a good old saying namely, ‘grammar
is caught rather than taught’.
Paradoxically, we keep on saying this
and continue teaching some aspects of
formal grammar in one way or the
other. Descriptive grammars may
have displaced prescriptive
grammars. Nevertheless, for most
teachers the term grammar is
associated with a set of definitions and
rules because grammar was taught
taking recourse to traditional
approach for a long time.  It was

guided by a set of rigid rules. Time
came when the experts working in the
field of education looked at the
teaching of English grammar with a
changed vision.  Functional grammar
came into existence and it got its place
in classroom teaching.  The notion of
teaching grammar through examples
in different situations has gained
much currency with the expectation
that this would make grammar
learning more interesting than before.
It is claimed that by virtue of this
strategy the learners would get the
benefit of learning grammar without
any emphasis on rote learning. Today
in ELT circles grammar teaching has
become participatory, interesting and
learner-friendly through varieties of
activities like games, rhymes, riddles
and role play.  The learners are
involved in learning grammar
spontaneously.

The shift towards activity-oriented
teaching of grammar has obvious
justifications.  Nevertheless, the
question remains unanswered: ‘Why
should we teach grammar?’ More
than fifty percent of learners fail to
operate and write English with
accuracy and fluency eventhough
they apparently can do the grammar
exercises in their textbooks correctly.
This is probably because they know
“about” grammar and are able to
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attempt the fill-in –the –blanks items
quite successfully. So where lies the
problem? It is in the way we teach
grammar. Functional grammar is the
call of the hour. It is now necessary to
orient ourselves, as teacher, to teach
grammar in an interesting and flexible
manner using authentic discourses
and grammar games.

Teachers, whether they teach mother
tongue or a second language, put
forward several arguments in defence
of concentrating on sentences while
teaching a language:

• In the case of mother tongue,
students already know how to
communicate orally. What they need
is to learn where to put full stops and
how to write grammatical sentences.

• In the case of second languages what
students need are formal skills and
knowledge in terms of pronunciation,
vocabulary and grammar which will
provide the basis for communicating
and interacting.

• These skills are demanded by
examinations and are signs of
acceptable language behaviour.

• Exercises can be neatly presented in
sentences, with a tick or a mark for
each one. This is important in formal
teaching because exercises help
students know where they are going
and how far they have developed
formal skills.

• Given practice in, and exposure to,
correct sentences, the rest will follow
in a natural way.

• The treatment of language in terms
of sentences helps us know how
language works; within the sentence
we can establish rules and constraints
that distinguish between licit and
illicit sentence constructions.

• Sentences analyzed in linguistics are
abstractions. Though these may
appear very odd they are useful for
language study.

We have noticed that when a child
acquires the first language, she does
not “learn” grammar in a formal way.
She internalizes the grammar of the
mother tongue through exposure to
the language. Similarly, in second
language acquisition, we must
concentrate on giving exposure to the
learners using interesting and
authentic text which will make them
aware of the structures as well as the
functions of the second language.
Discourse–oriented pedagogy has
been conceived with a view to
facilitating language acquisition at the
primary level through experiencing a
variety of linguistic discourses. In the
modular approach the sub-modules of
language are transacted in such a way
that the learners will be able to
intuitively distinguish the so-called
grammatical utterances from the
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ungrammatical ones.  This obviates
explicit teaching of grammar at the
primary level.

At the same time we will introduce
grammar at the secondary level for
which we can put forward a few
pedagogic justifications.

1. The acquisition paradigm is
followed at the primary level which
helps the learner to develop
knowledge of language non-
consciously. Once this target is
achieved, we have to take the learners
to a higher level of knowledge of
language where the learners apart
from developing intuitions about well-
formed constructions will also learn
about some aspects of formal
grammar. This knowledge hopefully
will serve him better as a conscious
monitor while undertaking the editing
of discourses at a higher level.

1. In our own State where dropouts at
the secondary level is almost zero,
general education is defined as
including the higher secondary level.
At this stage the learners have the
freedom to choose subject of their own
choice from among a variety of
knowledge domains. So the learner has
to have basic concepts related to these
knowledge areas by the time she
completes education at the secondary
level. Language is a knowledge area
that deserves to be treated on a par

with other knowledge areas such as
mathematics, physics, chemistry,
biology, commerce, and so on. This
justifies learning about language at the
secondary and higher secondary
levels.

3. We know that every creative writer
imprints his/ her marks of identity on
their writings. That is why we are able
to distinguish the personal style of an
author. We listen to the writer’s voice
when we read a poem, a novel or an
essay.  We expect the learners at the
higher secondary level to identify the
voice of the author from his/her
writings which will eventually lead
her to identify her own voice as a
second language user. We know that
writers create their personal style of
writing by taking recourse to certain
structural devices. The learners at the
secondary level should learn about
these devices. A prerequisite to this at
the secondary level is that they should
be able to identify linguistic elements
that constitute various syntactic
structures and how these are
configured using devices such as
complementation, subordination,
coordination, relativization, clefting,
passivization and so on.

What kind of grammar

What kind of grammar should we
teach at the secondary and higher
secondary levels?
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There are different types of grammar
such as lexical grammar, categorical
grammar, relational grammar,
functional grammar, phrase structure
grammar, generative grammar,
transformational generative grammar
and the like to mention a few. Each one
of these approaches language as a
system from different points of view.
ELT experts of our own times across
the world say that if at all we have to
teach grammar it is functional
grammar. They argue that learners of
English as a second language should
have a clear idea about what kind of
expressions are to be used for specific
communicative functions. This is why
books on functional grammar comes
out with a list of several
communicative functions such as
making an apology, agreeing or
disagreeing with others, inviting
people and so on. Children are
persuaded to learn these. The implicit
assumption is that if learners are well-
familiarised with the structures that
will serve these purposes they will be
able to maintain both  fluency and
accuracy while communicating with
others using English.

When we look at this assumption
through critical lens we will see that
it cannot be sustained.  We have
acquired our mother tongue through
meaningful discourses and we will be

able to use it doing full justice to its
functional aspects. We do not have to
learn separately how to invite people
or how to apologise. Acquiring a
language implies acquiring both its
structures and functions. Native
speakers of any language will be able
to use it by virtue of the intuitive
structure consciousness they have
acquired. Therefore there is no point
in teaching functional grammar. We
cannot go for the other kinds of
grammars too.

At the secondary and higher
secondary levels we will be focusing
on lexical, phrasal and clausal
categories of language and how these
are interconnected in different ways
to yield different structures. Also the
learners will learn what structural
changes are in operation in a given
configuration and how licit and illicit
structures are generated by these
operations. This implies that the
learners will have to get sensitised on
some aspects of transformational
generative grammar.

When to teach grammar

From what we have discussed above
it is clear that we do not have to teach
grammar at the primary level, that is
from classes I to VII. By learning
English grammar consciously what
the learners get is ‘knowledge about’
the language. This knowledge will not
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help them speak spontaneously in
English in interpersonal
communicative situations. For this
they should possess ‘knowledge of’ the
language. This knowledge is acquired
non-consciously and precisely this is
the reason why we have replaced the
fragmentary approach to teaching
language with discourse-oriented
pedagogy. As has been already
mentioned, this helps the learners with
acquiring both the structural and
functional aspects of language. Of
course, as part of discourse
construction they will be generating
both grammatical and ungrammatical
sentences, especially at the beginning
stages. The syntactic and
morphological errors and the errors of
spelling and punctuation that they
may make are taken up and rectified
through the process of editing. It is to
be remembered that editing at the
primary level implies editing within
the domain of sentence grammar. At
the secondary level we will have to go
for different levels of editing as
mentioned below.

1. Editing related to sentence grammar
• Syntactic editing
• Morphological editing
• Editing errors of spelling and
punctuation
2. Errors related to discourse grammar
3. Thematic editing
4. Editing related to discourse features

The methodology

The last question is related to the
methodology of teaching grammar.
The curriculum, syllabi and textbooks
have been developed and are meant to
be transacted in tune with social
constructivism and critical pedagogy.
Construction of knowledge has to take
place at all levels of learning and in all
domains of knowledge. This implies
that we cannot stuff the learners with
lots and lots of information pertaining
to grammar. Grammatical concepts
are to be constructed by the learners by
analysing a certain body of linguistic
data available from the discourses and
categorizing them in specific ways.
The general processes of the
constructivist classroom will be
retained in tact for facilitating concept
attainment in the realm of grammar.
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Why is literature beneficial in the
language learning process?

Valuable authentic material

Literature offers an extremely varied
body of written material which says
something about fundamental human
issues. Its relevance moves with the
passage of time, but seldom disappears
completely. (Shakespearian plays)
Though its meaning does not remain
static, a literary work can transcend
both time and culture to speak directly
to a reader in another country.

Literature is ‘authentic’ material.
Learners are exposed to language that
is as genuine and undistorted as can
be managed in the classroom context.

Culture enrichment

Reading the literature of a historic
period is, after all, one of the ways we
have to help us imagine what life was
like in that other foreign place, our
own country’s past. Through the
reading of literature one can discover
one’s thoughts, feelings, customs,
possessions etc. with the one they have
in their near surroundings. This can

Chapter IX
TEACHING LITERATURE: WHY, WHAT AND HOW?

enrich one’s culture and thereby
enrich the culture of the society in
which one lives.

Language enrichment

Reading literary works exposes the
learner to many functions of the
written language. Thus language
enrichment is the one benefit often
sought through literature. Extensive
reading increases the learner’s
receptive vocabulary and facilitates
transfer to a more active form of
knowledge. Literature provides a rich
context in which individual lexical or
syntactical items are made more
memorable. The learners gain
familiarity with many features of the
written language – the formation and
function of sentences, the variety of
possible structures, the different ways
of connecting ideas – which broaden
and enrich the learner’s own writing
skills. The learner of literature will
thus become more creative and
adventurous as they begin to
appreciate the richness and variety of
language they are trying to master and
begin to use some of the potential
themselves.
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Personal involvement

Literature can be helpful in the
language learning process because of
the personal involvement it fosters in
readers. Literature enables learners to
shift the focus of their attention from
the mechanical aspects to an
imaginative level. The reader is eager
to find out what happens as events
unfold; he feels close to certain
characters and shares their emotional
responses.

What sort of literature is suitable for use
with language learners?

A literary text is an interpretation of
an experience – it is, in the last instance
a community’s interpretation of its
experience.

We learn a lot about a people: their
beliefs, likes and dislikes, views about
life and death, man-women relation
etc. Without adequate knowledge
about the culture of a people one
cannot hope to be a competent speaker
of that people’s language.
Our literature class:
• Encourages the learners to discuss a
lesson with the teacher and their
friends.
• Helps them learn to interpret literary
texts.
• Leads them to a response; guide their
responses.
• Creates in them the love for reading
books.

Our learners need to study literature
for certain obvious reasons.

1. The study of literature supports and
compliments the language and
communication skills we teach our
learners.

2. It makes them educated people.

3. A literature class trains the learners
in the skill of communication. This is
a life skill useful for their life and not
just for their examinations.

4. A literary text gives one, knowledge
of a culture in memorable contexts.
With this knowledge our learners will
have a higher level of competence in
English than those who have acquired
only the skills.

5. Learning expressions to perform
certain communicative is acceptable.
But it is not language education.
Memorizing a few expressions and
parroting them in certain situations
works all right. But it has its
limitations.

6. A learner of literature will have
more communication strategies. Their
English will have more variety.

7. Literature, if handled right can chip
away at the learner’s prejudices, their
biases. It can make them respect
fellow human beings. It can support a
good society’s efforts to teach its
people treat one another and people
from other societies decently.
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8. Learners can learn to enjoy the
process of reading literature. Not just
learn the mechanic of interpretation
but like an artisan, enjoy what they do.
9. Appreciation of literary text means
understanding the meaning of a
literary text and responding to it.
10. Through the teaching of literature,
we could certainly promote shared-
reading, get them involved with the
texts and engage them in a dialogue
with you.
How?
How best can a teacher of students work
with literature?
Approaches in teaching literature
The teacher should stimulate learners’
desire to read literature and encourage
their responses. Teacher should bear
in mind that literature is the vehicle
that carries the language targeted. A
teacher is expected to:
• Maintain interest and involvement
of learners by using a variety of
student centered activities.
• A variety of enjoyable learner-
centered activities are significant
while working with students.
• Learning is to be promoted by
involving as many of the learners’
faculties as possible.
• To supplement the printed page
teacher can create a whole new world
inside the reader’s imagination.

• Teachers are expected to help the
learners exploit the emotional
dimensions in the literature to its full
extent.
• Teacher should allow the learners to
be in groups/pairs. This increases the
learner’s confidence within the
foreign language. Working with a
group can lessen the difficulties
presented by the number of unknowns
on a page of literary text. With the
group’s support and control, the
individual has greater freedom to
explore his own reactions and
interpretations.
• Teachers should help the learners
explore their own responses to various
situations given in the text. This will
sharpen their own response making it
more likely that they will extend their
understanding of the text by personal
reading at home.
• Learners can be helped to express
their response either non-verbally or
by making a limited linguistic
repertoire. Concentration on this kind
of language can enhance learners’
confidence in their own response.
• The teaching of literature is to let the
learner derive the benefits of
communicative and other activities
for language improvement within the
context of suitable works of literature.
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Lying in the field

by night making new

constellations from old stars.

              A haiku by Michael.B. Stillman.

The same words which we use in our
day-to-day life become poetry when
they are arranged in a different
manner. Then they begin to glow and
glimmer like the stars in a
constellation. Words become stars
when uttered by a poet. What is the
magic that transforms words into
stars and star like words into poetry?

 Let’s take the example of a poem, try
to analyse it and thereby arrive at a
conclusion.

Winter

The tree still

Bends over the lake

And I recall our love

Which had a thousand leaves.

The first line gives us a picture, a
picture drawn by words. It shows a
lake with a tree bending over it and
perhaps, with the tree’s reflection on
its glassy surface. The rest of the poem

Chapter X
TEACHING POETRY

The Tree with a Thousand Leaves

is somewhat abstract – the love with a
thousand leaves. When crowned with
a thousand leaves love is analogous
with a tree; the tree of love. Love, an
abstract quality, assumes a concrete
shape - one that of a tree with a
thousand leaves. A thousand leaves is
not a matter of fact statement just like
the line, ‘one thousand saw I at a
glance’ which appears in Daffodils by
William Wordsworth. It is something
lesser than an exaggerated statement
and something greater than a plane
factual statement. Has love any leaves
at all? Is it a tree? Definitely not. But it
is true when uttered by a poet.  Poets
turn falsehood into truths by creating
metaphors. The tree is a metaphor, a
metaphor of love.  The poet/lover says
that, once, the tree had a thousand
leaves. The past tense form of the verb
here indicates that the tree doesn’t
have thousand leaves at present. Then
how can we interpret the poem as a
whole?

For that we should go back to the title
of the poem-it is entitled as ‘winter’;
winter being the season when trees
shed their leaves.  There are two layers
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of meaning in this poem-winter and
love which consequently merge with
each other to make the single idea of
lost love.  Lost love and bygone spring
are alike.  The despondency and
desolation of a lonely lover are like
those of a tree in winter with its bare
branches.

Next, what does the lake stand for?  Is
it an ordinary lake?  What prompts the
poet to place the tree, quite
deliberately, beside a lake?  What
would be the effect, if it were a brook,
stream, or a river? The lake represents
silence and stillness or rather a frozen
stillness, it by being a wintry lake and
there by drawing the inner landscape
of the lonely lover whose dreams have
already disappeared like the withering
leaves of the tree that bends over it.
Then, why does, the poet say that the
tree ‘still bends over the lake’? It
reminds the more careful reader of
Narcissus, the lonely lover lost in self
love, pining for the impossible.

Now let us read the following poem
by P.B. Shelley:

A widow bird sate mourning for her
love

A widow bird sate mourning for
her love

Upon a wintry bough.
The frozen wind kept on above
The freezing stream below.

There was no leaf upon the forest
bare

No flower upon the ground
And little motion in the air
Except the mill-wheel’s sound.

Shelley’s wintry forest appears almost
like a seat of desolation and
desperation.  But the two poems differ
from each other in certain respects.
The frozen lake and the bare branched
tree are central to the poem, ‘Winter’
where the external landscape triggers
the passion of the anonymous ‘I’ who
is the speaker of the poem. In Shelley’s
poem there is no human ‘I’, but an
‘eye’ is present somewhere behind the
scene. The widow birds’ image is the
central point around which the frozen
forest is pictured like an extension of
its own sad inner self. It expresses the
loneliness and solitude of a female
heart in contrast to the ambiguous ‘I’
in the former poem.

In a poem written by Heine, the
German romantic poet, a lonely pine
tree on the snowy mountain is
pictured as thinking of his beloved
who is none other than a palm tree
standing alone in a distant desert.
Human emotions change the colour of
the landscape as in the first poem
discussed here. In the second poem the
bird is said to be a widow. In the third
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instance, the pine and palm appear as
two wistful lovers. In short, poets quite
often humanize the non-human things
and point out similarities which we
have never noticed before.  This
tendency of humanizing non-human
things leads them towards
personification. Similes and
metaphors are put to use for pointing
out similarities.  When we call a tree,
the tree of love it is a metaphor.  If the
bare branches of a tree are likened with
a lonely lover’s plight, then, it is a
simile.

Poetic language is figurative and,
therefore, the language of poetry is a
deviation from ordinary speech. Thus,
as Robert Frost puts it, ‘poetry
provides the one permissible way of
saying one thing and meaning
another.’  Poetic language deviates
from ordinary speech in a quite good
number of ways such as rhyme,
alliteration, meter, rhythm etc.  As
Paul Valery observed, poetry to prose
is as dancing to walking.  At times
some ingenious poets coin words of
their own, just like the expression, ‘my
wintriest moods’ used by Sylvia Plath.
Dividing the poem into different
stanzas and breaking it into lines of
various length and even punctuation
can be decisive in making a piece of
poetry look different from a prose
passage. Moreover, it makes the poetic

language more effective and appealing
to the readers.  For example, the
famous line from ‘Woods are lovely dark
and deep’ can be punctuated with a
comma, with a marked difference in
the meaning and message it conveys.
‘Woods are lovely, dark and deep.’-  now
see the difference it makes.

Poetry appeals to senses through
imagery, imagery being a verbal
evocation of sense experiences.  It is
not sight but insight that a poem
renders.  Remember that it is intuition
than pure logic that enables you to
read and appreciate a poem.  While
appreciating a poem we read and
interpret a written word in many
different ways with different
meanings. ‘See how many ends this
stick has!’ exclaimed Wislowa
Szymborska while trying to define
poetry. Poetry is a multifaceted
diamond, a multi-pointed stick and a
tree with a thousand leaves.

The famous American poet Wallace
Stevens has written a poem by the title,
‘Thirteen ways of looking at a black
bird’. The poem gives us thirteen
different pictures of the very same bird
when viewed from thirteen different
angles.  Similarly a great poem can be
read and reread from so many
different angles so that you could get
as many meanings.  A good poem is as
elusive a figure as Wallace Stevens’
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‘black bird’.  While reading it you are
watching the phantom figure of the
black bird.  Try to see it in thirteen or
thirty different ways.  Don’t be
satisfied with what you see at a glance.
Even if you are doing so, do it so
meticulously or make it sure that you
have a keen sight and insight to see
‘one thousand at a glance’. Because,
poetry is, as Elizabeth Bishop has once
said, ‘hundreds of things coming
together at the right moment.’  Like
William Blake’s remarkable lines:

To see a world in a grain of sand

And a heaven in a wild flower,

Hold infinity in the palm of your
hand

And eternity in an hour,

Poetry holds much meaning within a
limited space, the unfamiliar within
the familiar and timelessness within
time.  “We study a poem one element
at a time because the intellect best
comprehends what it can separate.
But only our total attention involving
the participation of our blood and
marrow can see all elements in a poem
fused, all dancing together’’. [From
‘An Introduction to Poetry’ by X J
Kennedy and Dana Gioia]

A famous Zen story from Japan states
that, nobody, not even the most
cunning thief can steal the infinite

riches of the moonlight. But reading
and interpreting great poetry is like
thieving the moonlight.

What is poetry?

“Four men were talking about the pine
tree. The first one defined its genus,
species and such other things. One
quoted poems about the pine tree
from various languages. The third
spoke about its usefulness in the timber
industry. The last one said nothing.
Taking roots and shooting up
branches, he himself was the pine tree
with his leaves rustling in the breeze.”

                 ‘Conversation’ by Dan Pagis

Now let’s go through some of the
innumerable definitions given to
poetry by poets both familiar and
unfamiliar to us.

The best words in the best order –
Coleridge

A revelation in words by means of the
words – Wallace Stevens

Poetry is prose bewitched – Mina Loy

A poem is something that penetrates
for an instant into the unconscious –
Robert Bly

The clear expression of mixed feelings.
– W.H.Auden

Not the assertion that something is
true, but the making of that truth more
fully real to us – T.S.Eliot
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The body of linguistic constructions
that men usually refer to as poems –
J.V.Cunningham

Each definition seems to be incomplete
in certain respects. Each tries to define
poetry by focusing on some of its major
aspects and, as a result, it lacks
comprehensiveness. Paradoxically
enough, it becomes the greatest praise
for the art of poesy as Bassanio in
Shakespeare’s Merchant of Venice
praised the beauty of Portia:

‘In Belmont is a lady richly left,

And she is fair, and fairer than
that word

Of wondrous virtues. Sometimes
from her eyes

I did receive fair speechless
messages.

Her name is Portia.’

All the poets have given a purely
subjective definition of poetry by
stressing those particular elements of
poetry which they prefer. The
definition by J.V Cunningham is a
somewhat sarcastic and mischievous
confession of the fact that no
definition on poetry can sufficiently
describe the complex linguistic
construction that men usually refer to
as poems. So it may be safer for us to
say with Bassanio that ‘she is fair and
fairer than that word’.

We can analyse a poem in piece-meal
by focusing on each of its elements one
after another. But it will be like pealing
the onion or like the chestnut tree of
W.B Yeats’ poem ‘Among the School
Children,’ which  being a great rooted
blossomer is neither the leaf nor the
blossom but the whole.  Poetry,
according to Thomas Carlyle is
“Musical thought”, which, and many
other similar definitions, has become
invalid with the advent of modern
poetry. Prose, even prosaic lines could
become fine poetry and thus has
emerged Verse Libre (free verse) as
part of modernism. This later paved
way for prose poetry as well. ‘To break
the pentameter, that was the first
heave,’ said Ezra Pound. The
following lines by Judith Wright may
very well show the modernist attitude
towards prosody and versification:

‘Old Rhythm, old meter,

These days I don’t draw

Very deep breaths. There isn’t

Much left to say.

Rhyme, my old cymbal,

I don’t clash you as often,

Or trust your old promises

Of music and unison.’
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Of Thieving/Teaching Poetry

Out in the night

A wheel-barrowful

Of moonlight.

  - ‘The Lazyman’s Haiku’ by John Ridland.

If you can’t thieve the beauty of
poetry, try to be like Kazant Zakis’s St.
Francis while teaching poetry in a
class room. One night while the world
was overflowing with moon light and
the people in the village were all fast
asleep, Francis rushed towards the
belfry, began to peal the bell to wake
the villagers up and announced in a
frenzy to look at the beauty and
wonder of the moonlight.

Francis was not mad indeed, but he
was just trying, like a very good teacher
of poetry to show them the vistas of
unforeseen beauty and splendor
which, otherwise, they might have
missed. How can a teacher of poetry
do this? Of course, not by just ringing
the bells. For that he must enter into
the belfry of their hearts and thereafter
ring the bells there. In short, he/she
should move their hearts by a careful
explication of the deeper and yet
deeper layers of meaning contained
within a poem. In this respect, Alan
Watts has much more to tell us.
“Americans are not the materialists
they are sometimes accused of being.

How could anyone taking a look at an
American city think that its
inhabitants deeply cherish material
things? Involved in our personal
hopes and apprehensions,
anticipating the future so hard that
much of the time we see the present
through a film of thought across our
eyes, perhaps, we need a poet
occasionally to remind us that even
the coffee we absentmindedly sip
comes in (as Yeats put it) a “heavy
spillable cup.”

Let’s take, for example, the poem ‘The
River’ written by Caroline Ann Bowles
and try to ask five basic questions to
the poem itself and listen carefully to
the answers it give.

1. Who is the speaker or the central
figure of the poem?

A man speaks to a river.

2. What is being seen or presented?

The life of a river, or rather human life
which is very much like a river.

3. Where is the poem set?

It covers all the different landscapes
through which the river flows. It
starts somewhere from a mountain
recess and continues its headlong
journey up to the ocean. In another
plain it represents the journey of a man
from birth to death.
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4. When does the poem take place?

Its time span is as long as or as br ief
as the life of a human being.

5. Why?

There is no ‘Why’ in the course taken
by the life of a river except for the
certainty of reaching at the far of
destination of the ocean or that of
death/eternity.

Now let’s turn to the imagery used in
the poem which may tell us more about
the poem. The river continues to
appear and reappear in the poem in
constantly changing shapes as it
moves through the different phases of
its journey. At first it is a little river
representing childhood and infancy.
Then it is a swelling river, resembling
a youth with all his bubbling vigour
and vitality. In the third phase it
appears as a brimming river which is
tending onward to the ocean like a
middle aged man who must die. In the
last and final phase the head long river
dashes down into the unfathomable
ocean and disappears. Here, quite
brilliantly the poet describes the
river’s life and the river of life at once
with choicest words.

River as the metaphor of life
predominates the poem. River being a
well known metaphor of Time - with
its continuous swift onward

movement - is a very much suitable
and easily understandable
representative of life. Like the
Heraclitan river in which nobody
could take a dip twice, human life is a
succession of irretrievable events.
‘Seeming still, still in motion’ is the line
which brings out the apparent
motionlessness and the unmanifested
forward current of life as well as time
with the striking repetition of the same
word ‘still’ which acts both as a
homophone and a homograph, the
former being any two words having
the same pronunciation but different
in meaning and the latter, any such
pair with the same spelling and
different meanings. It in turn reminds
us of a remarkable couplet by Robert
Frost, which goes thus;

“We dance round in a ring and
suppose,
But the Secret sits in the middle
and knows.”

 The fourth and the last stanza
introduce another metaphor – The Sea
as the grand metaphor of eternity.
Lines such as:
‘Sea that line hath never sounded’ and
‘Sea that sail hath never rounded’,
sublimely visualizes the
incomprehensible depth and the
infinite expanse of the ocean of
eternity.  Being so dark and deep, it
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reminds us of the impenetrable depths
of death and the life after death. It has
been suggested that, often by
understanding how a single key word
or expression operates in the context
of a poem we gain a special sense of
what the whole poem means. As far
as the poem ‘The River’ is concerned
the expression, ‘Seeming still yet still in
motion’ is the key with which we can
look at the whole poem. The
metaphoric expression brings out the
complexities of the abstract
phenomenon which we call Time.
Whether time is still or is it in motion
is a question which has puzzled the
great philosophers. According to
Heraclitus, it was time that was
moving like a river. To some others it
was man and the other things of

nature, not time, that was changing
and moving. The poet, here, through
a strange combination of two
contrasting ideas, creates a paradox.
In a similar poem written by Alfred
Lord Tennyson the brook sings thus:

‘Men may come and men may go
But I go on for ever.’

Here, the permanence of the river is
contrasted with the life and death of
man. For C.A. Bowles, human life is a
river which, at the estuary of death,
mingles with the ocean of eternity.
Look how two different poets
transform the same external reality
differently with their diverse visions.

In short, let us conclude by asserting
the fact that no two poets ever dipped
into the same river.
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Unit 1
ON THE WINGS OF WISHES

This unit deals with the issue of lack of human resource
development. The sub issue taken up in this unit is the
importance of hard work and determination in one’s life. The
unit also focuses on the need for inculcating proper aims in the
minds of the learners for a positive attitude towards life.
Dreams brighten our lives. A life devoid of dreams is like a
barren field. The poem ‘Dreams’ in this unit by Langston Hughes
incites the learners to dream. But one’s dreams must also be
rational. It may not be something to escape from the hardships
of life. In the story titled ‘When Wishes Come True, Tagore
depicts the humorous state of a father and son who want to
escape from the reality of life.
In the extended reading section of this the story of the play
‘Macbeth’ by William Shakespeare is included. The story shows
us the destructive side of over ambitions in life. The article
‘Shattered Dreams’ is a true story of a young air force officer
who faced the shocking reality of his life with surprising will
power and determination. The poem in the extended  reading
section is ‘Coromondal Fishers’ by Sarojini Naidu which
highlights the collaborative work culture of the fishermen who
face the risks of their job with a smile.
The transaction of this unit aims at developing values and
attitudes like
positive work culture, will power and dedication,
resourcefulness and enterprising nature.
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Issue : Human Resource Management

Sub Issue : The importance of hard work and
determination.
The need for having proper aims in life

Learning Objectives : •To read and analyse literary texts and
identify the themes.
•To read and enjoy poems.
•To construct discourses like
dialogues, poems, narratives,
reports, etc.
•To understand and appreciate the
concept 'work is worship'.
•To create an awareness to
become a resourceful and
enterprising person in the society.
•To create an awareness about the
importance of will power and
dedication to address real life issues.
•To develop positive outlook on work
and life.
•To think critically and take one’s own
stand regarding issues realated to
human resource development.
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Module 1
• Display a few quotations on dreams
including the ones given in the
Coursebook.

Eg:

I have a dream; I will work for it.

Arise, Awake stop not till the goal is
reached.

As you think, so you are, As you dream,
so you become, As you create your
wishes so they create you.

All men of action are dreamers.

Don’t be pushed by your problems,
be led by your dreams.

• Ask learners to select any one quotation
which is most appealing to them.

• Divide the class into groups on the basis
of the quotations selected by each of them.

• Generate discussion in each group. The
following questions may be asked to
prompt the discussion.

∗ Why did you select this quotation?

∗ What does the quotation tell you?

∗ Does it have any connection with your
life?

∗

• Make sure that each learner of the group
notes down and shares his/her personal
reason for his/her choice.

• Lead the learners to the poem ‘Dreams’.

Note: Dreams and dreaming faculty
vary from person to person. Its
spectrum extends from simple and silly
day dream to a political dream for the
future which the great social reformers
and political leaders have. The word
‘dream’ has multiple shades of
meaning from which we have to make
a careful choice. Langston Hughes,
being a Black American poet had a
political dream regarding the liberation
of his own race. The broken winged
bird in the first and the frozen field in
the second stanza of the poem signify
the plight of the blacks in America
against which they have to safeguard
themselves by holding fast the wings
of emancipation and imagination.

Every reader can give his own meaning
or interpretation to the images used by
Hughes. Our young learners may get
the message that, one should try hard
to transform the frozen field of our
barren lives into sunny spring-field by
keeping our wings of optimistic dreams
intact.

Process

You may read the poem aloud two or three
times.

Let the learners read the poem
individually and keep track of their
reading.
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Ask the learners to be in groups and share
what they understood, what they didn’t
understand and what they found
interesting and surprising.

Let them refer to the glossary if needed.

Still one group has problems in
understanding the poem megaphone their
doubts to the other groups.

You may explain the problem areas which
no group can effectively tackle.

Ask the scaffolding questions to the whole
class.

Let each learner think of the answer. Let
them scribble the answers in the space
provided in the text itself.

Allow two or three learners to present
their answers.

If there are questions for which no one can
find an answer let them sit in groups and
think.

You may interact with the groups asking
simple interaction questions to channelise
their thoughts.

∗ What is the poem about?

∗ What does the poet tell us here?

∗ Is it related to the quotation you have
selected?

• Tell the learners to share with the class,
the ideas/message they got from the poem.
Tell them to attempt the questions given
on page 7. Share the answers in the class.

Hints for scaffolding questions

• ‘Hold fast to dreams’ implies:

         pursue your dreams

• ‘Dream’ in sentence ‘a’ is ‘something
we think of or feel when we sleep’ and
in sentence ‘b’ it means ‘something we
hope for and want to happen very
much’.

• Let the learners pick out the comparisons
in the first and second stanza (life is a
broken winged bird that cannot fly & life
is a barren field frozen with snow)

• How do dreams die? How can we
keep them alive?

Poet says, if we don’t hold dreams they
may die, so to keep them alive we have
to act to fulfill the dream./Have clear
vision about life./Have great hopes. /
Work hard to achieve them.

• Identify the words that rhyme in the
poem ‘Dreams’.

Die - fly
Go - snow

• Pick out the word pictures used in the
poem.

- broken winged bird
- barren field, frozen with snow

Note:

The poem ‘Dreams’ has certain distinct
poetic features such as refrain,
parallelism etc.
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Line one is repeated in the second
stanza. (Refrain)

Line two in the second stanza is a
modified version of line two of the first
stanza (Incremental repetition).

Line 3 in both stanzas have similar line
structure. (Parallelism)

• Say the rhyme ‘Row your Boat’ giving
attention to its musical qualities.
(Familiarise alliteration and rhyming
words)

You may ask the following questions while
processing the answer of this question

∗ What does ‘dream’ mean here?

Elicit one or two responses.

Life is very short/Life is unreal/It is
light as a dream.

Now you may tell the learners to say the
rhyme in chorus.

Ask them to extend the rhyme or
parodying it.

Eg :Drive, drive, drive your car

    Gently down the street

       Gaily, gaily, gaily, gaily

       Life is but a treat.
• Generate a discussion in groups on
dreams and wishes of the learners.

Let the learners attempt writing it down
individually.

Refine it and edit it.

• Now let the learners attempt writing a
poem/song on their dream.

Let them attempt the poem/song
individually first.

Let them present it at random.

Ask them to sit in groups and refine what
they have written.

You may ask the following questions to
channelise their thoughts:

∗ Do you have a dream?

∗ What is your dream?

∗ How dear is it to you?

∗ How do you feel when you think of
    it?

∗ What do you like to compare it with?

Presentation

Editing

Let the learners fill in the self assessment
checklist on poem on page 40.

Let the learners compile the poems/songs
they write as an anthology.

Module 2
Now lead the learners to the poem
Coromandal Fishers in the extended
reading section of the unit and provide a
suitable entry talk to the poem.

Process

• Let them read it individually and try to
answer the scaffolding questions.
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Ask them to sit in groups and share what
they have understood.

Help them if they have problems in
understanding the poem.

You may ask the following interaction
questions

∗ What is the poem about?

∗ Who is the speaker of the poem?

∗ Who are the brothers in the poem?

∗ Why does the poet ask to rise and
row?

∗ Where do the coromandal fisherman
plan to row to?

∗ What does the poet mean by the
expression ‘blue of the verge’?

Establish thematic link between the poem
‘Dreams’ and ‘Coromandal Fishers’.

You may ask the following questions for
this.

∗ What do you find common in both
the poems? [Hints - dreams, Hope call
for ones duty]

Hints for scaffolding questions

∗ Who is the speaker of the poem? Who
does he address?

A fisherman/the leader of the group of
fishermen. He addresses his friends/
comrades/brothers.

∗ What does the speaker ask his friends
to do?

The speaker asks his friends to wake
up/rise.

∗ The speaker has other friends than his
fellow fishermen. Who are they?

The cloud and the waves are his other
friends.

∗ What is the leaping wealth of the tide?

The fish is the leaping wealth of the tide.

∗ What is the wind compared to?

The wind is compared to a child that
has cried all night.

∗ Which is sweeter for the fishermen
the land or the sea? Why?

The sea. The kiss of the spraying waters
of the sea and the dance of the wild
foam seem sweeter to the fishermen
than all the dear and near things of the
land.

Module 3
WHEN WISHES COME TRUE

Introduction

‘When wishes come true’ is a short
story by Rabindranath Tagore. In this
story Tagore describes the strange
dreams of a father named Subal and his
son Sushil. They wished to exchange
their roles and this was granted by the
‘goddess of wishes’. The story deals
with the troubles they faced when they
reversed their roles. The story deals
with the differences in perceptions and
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views of life between the old generation
and the new generation. It also
highlights the unexpected outcomes of
unreasonable wishes.

Process (Introduction)

You may ask the following interaction
questions to introduce the story.

* You have shared some of your dreams
here.

* Have you ever dreamt of growing up
fast?

* Have you ever thought of becoming
as old as your parents or teachers?

Elicit free responses and consolidate their
responses to link them with the story.

Here is a story of a father and son. The
son wanted to be as old as his father
and the father wanted to be as young
as his son. Do you think they will land
in trouble?

Elicit free responses.

Let’s see what happens in the story.

Ask the learners to read the first part
of the story silently.

Process (Reading)

Let pupils read the story When Wishes
Come True from Para 1-6.

Individual reading – (4-5 mnts)

Pupils mark      , ? and ! with a pencil while
they read to keep track of their reading.

Let them sit in group. ( 5- 8 members)

Let each member in a group share what
he/she understood, what he/she didn’t
understand and what he/she found
interesting/surprising.

If there are words/expressions they didn’t
understand let them refer to the glossary.

If still a group couldn’t understand certain
area, let them tell about it to you.

Megaphone their doubt to other groups.

If no group can clarify it you can scaffold
them by asking simple questions to clarify
that area.

For example, if a group wishes to clarify
the phrase “missing the target” you can
help them without giving the meaning
directly. You may ask questions like.

• Who is the target here?

• Who missed the target?

• Why did he miss it?

After reading let them fill in the self
assessment on reading. (Page –40)

Remind the learners to identify words to
be recorded at the personal wordlist on
page 42.

Now ask them to answer the scaffolding
questions given along with paragraphs 1
to 6, individually.

Hints for scaffolding questions

•Let the learners write their names and
a few of their friends names and try
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writing the meaning of them. There
may be names for which they cannot
find any meaning. Ask them to think
of names they can find some meaning.
E.g. Ravi- Sun

•Sushil runs like a deer. Ask learners
to compare their friends’ actions/
mannerisms like this. E.g. Swetha
dances like a butterfly.

•Your learners also may have stayed
away from classes at times (if they
don’t have any such experience let
them imagine one). Let them narrate
on what occasions they did so and
what excuses they invented on such
occasions. Ask them to narrate how
their parents reacted to it also.

Process

Individual writing

Fixing the event

Fixing the setting

Fixing characters

Blowing up the event

Let them narrate: What happened?
Who were involved in it? What did they
say/think/feel/see/hear/smell/taste?

What happened next?

Refinement in groups

Let them fill in the self assessment checklist
on story/narrative on page 40.

Random presentation

Let the learners select the best narrative.

Editing

• Let the learners frame sentences of their
own using ‘had better’ and ‘had better not’.

Ask the learners to identify from the story
a few expression used by Subal to advise
Sushil.

Module 4
See, now the father is going to prepare
the brew for Sushil. How will Sushil
respond to it? Will he take it? What will
he do?

Elicit random responses and predictions.

Let the learners read paragraphs 7 - 10.

Process

You may keep the process steps for
reading as given suggested at the first part
of the story.

Hints for scaffolding questions

•Sushil’s reluctant throat. Who is
reluctant?  Really Sushil is reluctant.
But here the throat is described as being
reluctant. This is an example for
transferred epithet. In a transferred
epithet the adjective suitable to one
noun is applied to another noun.
E.g. weeping heart, sleepless night,
weary way, dull day etc.

Let the learners make a list of such
expressions.
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•Ask the learners to discuss if they have
ever wished to be as old as their father/
mother/parent and if so on what occasion.
They needn’t write it down. It can be a
topic for oral discussion in the class. You
may assign this activity as a group
activity and let the groups present their
views after a brain storming session for
3-5 minutes.

•Now let the learners turn to page 19 and
attempt activity 1 and 2 of vocabulary
section. Let them do it individually first
and then they can share it in groups.

Activity 1.

Hints: He loved lozenges and loathed
anything bitter...

He loved lozenges and hated anything
bitter...

He loved lozenges and disliked
anything bitter...

He loved lozenges and didn’t like
anything bitter...

Activity 2.

Let them do this activity with the help of
a dictionary.

•Ask the learners to read the whole
passage once again (1 - 10) and fill in the
table on the changes occurred to Subal and
Sushil.

Let the learners write a short paragraph
based on their findings individually.

Refining in groups

Presentation by the groups

Let them fill in the self assessment checklist
on write up/paragraph on page 40.

Module 5
You may ask one or two learners to say
the events of the story till now.

Initiate a discussion on how they start
their day.

Lead the learners to paragraphs 11 - 15.

Let them read and find out how Sushil and
Subal begin their day in their changed
roles.

Process

You may keep the process steps for
reading as given suggested at the first part
of the story.

•Lead the learners to activity 3 & 4 in the
vocabulary section on page 19.

Activity 3

 Hints: dawn, morning, noon, evening,
dusk, night, midnight

Activity 4

a strong wooden table, an interesting
new book, a weak old woman, the
highest polluted place... like these, let
the learners find out more examples.

Hints for scaffolding questions

•When do you wake up in the
morning? How do you start your day?
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Let the learners react freely to this
question. They need only present their
responses orally.

•Whose changes appeared more
comical to you - Sushil’s or Subal’s?
Why?

Let the learners justify their answers
logically.

•Let the learners complete the checklist
individually and then cross check them

in groups.

•Ask learners to list down the antics of
Sushil as a child and narrate how he felt
about them when he became old. (You may
keep the process strategy of writing a
narrative suggested in module 3 of this
unit)

Individual attempt

Refinement in groups

Presentation

Self assessment

Editing

•Let the learners fill in the table showing
Sushil’s new state and previous state.

•Then ask them to compare the new and
old states of Sushil.

Refining in groups

Presentation by the groups

Let them fill in the self assessment checklist
on write up/paragraph on page 40.

•Ask the learners if Sushil is happy now
and let them also justify their opinion.

•Let them prepare a short paragraph on
what they would do if they became as old
as their parents.

Individual attempt

Refinement in groups

Presentation

Self assessment

Editing

Module 6
Let them read the last part of the story
from 16 to 25.

Process reading as suggested in the
previous sections.

Hints for scaffolding questions

Ask the learners to try to apply the
phrases in similar contexts or as directed.

•Lead the learners to a debate on ‘whose
condition/situation is more pathetic-
Sushil’s or Subal’s?

Group the class into two. Let each group
present their reasons for their stand. Ask
them to note down their points of view.
Let each group substantiate their view as
well as challenge the views of the other
group. You may ask certain thought
provoking questions so as to motivate
learners to come out with their argument.
See that every learner participate in the
activities.
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•You may ask the learners to share their
personal experience of bathing in a pond
or river if any.

•Ask the learners to identify the ways in
which Subal irritated the elders and
present them at random. Let them have a
short discussion on the reaction of the
elders and the reasons for it.

•Ask the learners to prepare a brief write
up on good manners that they learn from
schools.

Individual writing

Sharing in groups

Refinement

Presentation

•Ask them to find out the reasons for
Sushil and Subal to go back to their old
selves. Tell them to note down the reasons
and present them in the class.

•Let the learners recollect any incidents
of being punished by their parents or
teachers. For this you may present one of
your childhood experiences in the form of
a narrative. While presenting the
narrative, care should be taken to maintain
the curiosity and interest of the learners.

Ask the learners to write their experiences.

Individual presentation

Sharing in groups

Scaffolding by teacher

Refinement

Presentation

Editing

Compile the best anecdotes to be published
in the manuscript magazine ‘Dreams’.

•Ask the learners to do activities 5 and 6
given in the vocabulary section on page
20.

Provide the learners, dictionary or other
reference materials to do the task.

Activity 5

Hints:

Let the learners make a list of the phrasal
verbs of the verbs ‘give’ and ‘put’ with the
help of a dictionary. A phrasal verb
consists of two or more words. One of these
words is always a verb, the other may be
an adverb as in throw away, a
preposition as in look into, or both an
adverb and a preposition as in put up
with. The meaning of a phrasal verb is
often quite different from the meaning of
the verb on its own.

Activity 6

Many nouns are now being used as
verbs. It is a current trend in English
language.

You may encourage your learner to use
such simple and attractive ways of
expression in language.

E.g. I want some water. (noun)
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Did you water the plant? (verb)

Give me that brush. (noun)

Brush your teeth. (verb)

What a nice chair!(noun)

The minister chaired the meeting.
(verb)

This table fan is costly. (noun)

As it is very hot she started to fan
with a paper. (verb)

He used to have two pockets for his
shirt. (noun)

Please pocket your pen. (verb)

•Let the learners frame sentences using
‘now that’ ‘used to’, ‘playing truant’ and
‘eat one’s fill’.
Let them identify the context in which they
are used in the text.

•Let the learners write down if they liked
the story or not. They have to also justify
their answer. It can be a brief appreciation
of the story.

•Ask learners to list out the major events
in the story. Ask the learners to suggest
suitable subtitles to each section of the
story. Let them select the best titles from
the groups.

•Ask them to pick out the humorous
expressions Tagore used in the story.

E.g. The intended slaps missed their
target.

 Sushil burst into tears and wept
buckets.

•Ask the learners to write the message
conveyed by Tagore in the story ‘When
Wishes Come True’.

Individual writing

Random presentation

Sharing in groups and refinement

Editing

•Ask the learners to attempt the character
sketch of Sushil and Subal.

Elicit the character traits of Sushil and
Subal.

Write them on the BB.

Let each learners write the character
sketch of Sushil and Subal.

Then they share it for group refinement.

Presentation

Editing

Module 7
MACBETH

Note: The extended reading section
along with each unit is not meant for a
detailed analysis. Every learner has to
be an independent reader at one stage
or the other in his/her academic
pursuit. But an eighth standard learner
may need a bit of help in reading a
literary text like Macbeth. The story is
made as simple as possible and if once
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the curiosity to read is aroused learners
might read the text on their own. But
don’t deny help to them as and when
they demand it. There are a few film
versions of Macbeth available to us
now. You may make use of such visual
texts to help the learners enjoy the
world classic Macbeth.

Process
You may make use of an entry talk like the
one suggested below to arouse interest in
your learners to read the story.
Once there lived a man who was led by
his ambitions and dreams in life to his
ruin. He was a lord, a faithful servant
of the king. He had a wife, a greedy and
ambitious lady. Though the man was
good at heart he was carried away by
the influence of his wife to the path of
evil ...

* What happened to him?

Read and enjoy the story of Macbeth by
the great English dramatist and poet
William Shakespeare.

Ask learners to read section I of the story
individually.

Let them track their reading as they had
done previously.

Remind the learners to identify words to
be recorded at the personal wordlist on
page 42.

Let them answer the scaffolding questions.

Hints for scaffolding questions

• The predictions of the witches were
that Macbeth would be the Thane of
Cawdor and he would be the king one
day.

• Let the learners predict the answers.
You may help them to arrive at the
right answer that the witches were
plotting against Macbeth to trap him.

• Banquo was a simple and upright
person. He did not believe the prophecy
of the witches.

• Macbeth put forward many reasons
for not killing the king. He was not
ready to kill the king because he was
his guest. Moreover King Duncan was
his relative. He believed that it was his
moral duty to protect the king. He
thought it was bad to kill an old man
sleeping peacefully in bed.

Module 8
Ask the learners to read section II of the
story. Follow the process of reading given
above.

Hints for scaffolding questions

• The expression ‘Macbeth does
murder sleep’ means that the king was
murdered by Macbeth during his sleep.
It was considered unfair to kill a
person when he was sleeping. It also
suggests that sleep won’t bless Macbeth
any more as he murdered it.
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• Let the pupils respond freely. You
may help them to find the answer that
Lady Macbeth was the greater culprit
in the murder of Duncan. Because she
was the master mind behind the
conspiracy and murder of King
Duncan.

• Duncan’s sons fled from the castle
because they felt that if Macbeth killed
their father, their lives too would be in
danger.

• Macbeth had no piece of mind
because he felt that somebody might
kill him one day as he killed the king.

Module 9
Learners may read section III of the story
now.

Let them track their reading as they had
done previously. Follow the process of
reading as in the previous module.

Hints for scaffolding questions

• Macbeth knew that Banquo
suspected him as the real murderer and
would not forgive him.

Module 10
Ask the learners to read section IV of the
story.

Follow the process of reading as in the
previous module.

Hints for scaffolding questions

• Macbeth’s mind was disturbed. He
wanted to know about his future.

• The predictions of the witches: 1.
Beware of Macduff. 2. No man born of
woman had the power to hurt him. 3.
He would never be beaten in battle
until Birnam Wood, a forest, moved up
all its trees to Dunsinane castle.

Module 11
Ask the learners to read section V of the
story.

Follow the process of reading as in the
previous module.

Hints for scaffolding questions

• Let the pupils respond freely and
justify their answer. You may call the
learners attention to the fact that Lady
Macbeth feels guilty and now she is
repenting her deeds.

• Macbeth never thought it possible
Birnam Woods to move to Dunsinane.
When he found out that it too was
happening he lost all faith in his
supernatural powers and thought his
end was near.

• Allow the pupils to respond freely
and say whether Macbeth was a man
or monster. Let them justify their stand
too.
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• Let the learners decide on the most
exciting part of the story and prepare
a    write up on it. They have to tell why
they felt that part of the story so
exciting.

•Explore the possibilities of generating
language, through activities like
debates, discussions dramatization etc
based on the story Macbeth.

Module 12
A SHATTERED DREAM

Note: A shattered dream is an anecdote
from the life of Mr.M.P.Anil Kumar
who had been a fighter pilot in the
Indian Airforce. He faced the
challenges in his life with cheer even
after a fatal accident.

Anil Kumar recalls his experience in the
form of a narrative. This narrative
highlights the importance of will power
and determination. Anil Kumar is one
among the millions across the world
who fight against all the odds in life
with high spirit of confidence and
commitment in achieving a set goal.

Process
Let the learners read the narrative
individually.
Let them track their reading as they had
done previously.
Let them sit in groups and share their
ideas.

Remind the learners to identify words to
be recorded at the personal wordlist on
page 42.

Let them answer the scaffolding questions.

Hints for scaffolding questions

• Let the learners identify the message
Anil Kumar wants to convey.

•Process of writing the profile.

Learners make notes of the necessary
details or prepare the bio-data of Mr.Anil
Kumar from the passage, individually.

Ask the learners to sit in groups and
sequence the data.

Let them also connect the sentences
properly to make a meaningful profile.

Presentation of profiles by groups

Editing

Ask the learners to fill in self assessment
check list on profile on page 41.

• Process of writing a letter

Divide the class into four or five groups.

Supply a copy of a personal letter to each
group. (Or you may exhibit a personal
letter written on a chart paper to the whole
class.)

Ask groups to identify the features of a
personal letter.

You may ask questions like:

* Where are the place and date of the
sender of the letter shown?
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* How did the sender address the
person to whom the letter is sent?

* How did the sender begin his letter?

* What other details did the sender
write in the first paragraph?

* What did the sender write in the
second paragraph?

* What is the purpose of writing the
letter?

* Which paragraph gives you the idea
about it?

* How did the sender conclude the
letter?

* What did the sender write in the
complimentary closing part of the
letter?

* Did the sender sign the letter?

* Did he write his name? Where?

Now let them attempt the letter to Anil
Kumar individually. (8-10mnts)

Let them sit in groups and share what they
have written.
Ask the groups whether the features of a
personal letter are kept in their writing.
Let the groups select the best beginning
in their groups.
Ask them to refine the remaining parts of
the letter thematically, syntactically and
morphologically.
Let the groups proof-read the letter for
punctuation and spelling errors.

Ask any one from the groups to present
the letter.

Let the other groups grade the letter
presented as A, B or C.

Select the best letter with the help of the
learners.

Edit it in whole class.

Ask the learners to fill in self assessment
check list on letter on page 41.

Module 13
EDITING

Process

Activity 1

1.Punctuation Editing

Fixing the boundaries of a sentence.
Only the initial capitalization and the
final full stop/question mark/
exclamation mark at the end of the
sentences etc need be addressed here.
Thus we fix the boundaries of each
sentence in the discourse. Other
punctuation marks may be edited
along with or just before editing
spelling.

2. Syntactic Editing

Identify and eliminate excess words.
Identify and supply missing words.
Correct the wrong word order.
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3. Morphological Editing

Wrong tense form
Aspectual errors
Agreement

Affixes

4. Editing spelling and remaining
punctuation marks

Ask the learners to turn to the passage for
editing given in page 33 and edit it.

The errors in the passage are identified
and the categories they belong to are
specified below the passage. Edit the
errors appropriately.

Hints for editing

Errors in punctuation:

4 - ...blackboard. The young man...(Full
stop, Capital Letter) 12 - ... I have no
children; ( Semi Colon)

Errors in syntax:

5 - Neither is the youngman (word
order) 7- In an old shed (missing word)
8 - widow of a police officer (missing
word) 11- Who says that (word order)
13 - has decided to award her (missing
word)

Errors in morphology:

1. put on

2. were

3. sit

6. started

9. she has

10. denies

14. useful

Module 14
Activity 2

Discourse Editing

Discourse editing refers to the
refinement of the features of a
particular discourse. There are three
stages for discourse editing.

1. Thematic editing

Editing (Addition, Deletion and
Modification) of ideas relevant to a
particular context.

2. Language

Each discourse has a language suitable
to it. (Eg: Informal language for a
personal letter). Edit the style of
language based on the ideas expressed
in the discourse. Since error editing is
over, the unique style of a discourse
has to be familiarised and edited here.

3. Structural Editing

Structural editing is done focusing on
how well the learner organised his
ideas appropriate to the context and
discourse. Learners construct should
have a unity of thought. Each idea
should have a logical connection
thematically and linguistically with the
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other. There should be parallel and
vertical cohesion in discourses like
reports and essays.

•After the error editing lead the
learners to the editing of discourse
features of the passage. Ask the
questions given in Activity 2. You may
make use of the hints provided in the
Coursebook along with this activity.

Activity 3

• Lead the learners to the analysis of
sentences given in activity 3.

Ask them to split the sentences in the
3rd paragraph into two.

Sample Answers

Eg :

Anand Thai  is the widow of a police
                 officer.

She has no children of her
own.

Let the learners split the other sentences
of this paragraph like this.

Activity 4

• Prompt the learners to identify the
functions of both parts in a sentence
and how they are connected. You may
make use of the points given in the
Coursebook.

Activity 5

Lead the learners to a deeper analysis
of the splits made. Let the learners split
the sample sentence into units at
various levels. Interact with them to
sensitise them on the rationale of
further splits they make between the
words.

You may make use of the points given
in the Coursebook.

Ask learners to divide the sentences in
the last paragraph into further units.

Activity 6

• Ask learners to form categories of
various words. Words in all the
sentences analysed, belonging to the
same group are to be put together.

• Ask the learners to classify these
group of words as those allowing
additions and those do not allow word
additions.

Activity 7

Ask the learners to analyse the passage
given in Activity 7 and identify such
classes of words.
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Word classes that allow Word classes that do not allow
additions additions

ClassI      ClassII   ClassIII   ClassIV ClassI ClassII ClassIII  ClassIV
Subal did old away at that he
gathering forgot a needless of and their
people was very soundly an for it
discussion go much to as then
cars would precocious they
tutor join any his
puff connect longer him
tobacco say
leg annoy
punishment boxed
impertinence scolded

being
told
caned
mad
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This unit deals with the issue of lack of cohesive universal
vision. The sub issue dealt with here is lack of social
mingling.
Story telling enables us to convey feelings, emotions and
aspects of ourselves, others and the world’s, real or
imaginative, through the language of words. Stories are
powerful tools for interaction. They help us to imagine the
experiences of the story tellers as well as to consider how
we would think and act if faced with similar situations.
They facilitate empathy and purgation of emotions.
The unit On Telling a Tale consists of a fable, a short story
and a narrative poem. The fable, ‘The Mice that Set the
Elephants Free’ is taken from the Panchatantra tales
translated from Sanskrit by Arthur. W. Ryder. It focuses
on the theme of mutual understanding and tells us the need
for considering others. It also reminds one about the
importance of friendship and mutual help. After all, a friend
in need is a friend indeed.
Saki’s ‘The Story Teller’ showcases the fact that story telling
is an art. Two different stories come within the main story
and all these together depict the beauty of the craft of story
telling.
John Hay’s poem ‘The Enchanted Shirt’ tells us about the
fate of a king who was irresponsible to his subjects. This
narrative poem also highlights the necessity of social
mingling The tale of a king who is sick and the strange
cure prescribed for treating him are beautifully conveyed
in verses.
To familiarise students with similar pieces in literature,
the short story, ‘I can’t Climb Trees Any More’ by Ruskin
Bond and another narrative poem ‘Matilda’ by Hilaire Belloc
have been included in the extended reading section of this
unit.

Unit 2
On Telling a Tale
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Issue : Lack of cohesive universal vision

Sub Issue : • Not realising the importance of social mingling.
• Should I live for myself and my family alone?

Learning Objectives :•To read and analyse literary texts and to
identify the theme.

• To read and enjoy simple poems.
• To construct various discourses like dialogues,

poems, narratives, slogans, letter, reports etc.
• To realise the concept of universal brotherhood.
• To create awareness on social responsibility

among citizens.
• To think critically and take one’s own

stand regarding issues realated to social mingling.
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Module 1
The Mice that Set the Elephants Free

You may ask the following question to
introduce the unit:

• Have you ever been tempted to read
a book by its front cover?

• What will it convey to you?

Elicit random responses.

Ask the learners to take a look at the front
cover of the books given in the Coursebook.

You may ask a few questions more along
with those given in the course book.

• How many of you like to read books?

• What made you pick up a book and
read on?

Ask children to sit in groups.

Introduce a few books to the groups such
as:

 An Anthology of poems

 An Anthology of Short Stories

 A collection of Essays

 An Autobiography

 A Novel

Distribute a book each to the groups and
ask each group to say a few sentences
about the genre and content of the book
they have at hand. (Allow two to three
minutes)

To help them answer you may ask the
following questions.

• What type of book is this? (novel,
poetry etc.)

• What type of books do you like to
read?

Elicit free responses.

Now, ask the learners to read the fable
‘The Mice that Set the Elephants Free’

Individual reading – (4-5 minutes)

Pupils mark   , ? and ! in pencil while
they read to keep track of their reading.

After reading let them fill in the self
assessment sheet on reading. (Page -78)

Let them sit in group (5- 8 members)

Let each member in a group share what
they understood, what they didn’t
understand and what they found
interesting/surprising.

If there are words/expressions they didn’t
understand let them refer the glossary.

If still a group couldn’t understand
certain area let them tell about it to you.

Megaphone their doubts to other groups.

If no group can clarify it you can scaffold
them by asking simple questions to clarify
that area.

Remind the learners to choose words for
their personal word list to be recorded on
page 80.
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Module 2
Now ask the questions given in the margin
one by one.

Let every learner think about the answer
of each question.

Ask a few learners to share their ideas.

If the question is just to record a simple
response let the learners scribble it in the
margin itself with a pencils (like the first
four questions here)

Let them present it at random.

Hints for scaffolding questions

• What remedy would the mice think
of?

Let the learners predict the answer and
ask them to check whether they
predicted right after reading the next
paragraph of the story.

The second question to rearrange the
word order of a sentence for bringing
in variety may need more clarification.

Adverbs and Adverbials are words
that tell us more about a verb. It tells
about the manner of action (e.g.
neatly), the place of action (e.g. at the
town hall) and the time of action (e.g.
yesterday). They can be classified as
front position, mid position and end
position adverbs and adverbials.

e.g. 1) Unfortunately it happened so.
(Front position)

2) She always comes late. (Mid
position)

3) He spoke loudly. (End position)

But to bring variety in writing, writers
often bring end position adverbs and
adverbials to the front of sentences. Let
us look at the following sentences:

a) The girl entered the room
unexpectedly.

b) A sage sat at the top of the hill.

c) She kept a broad smile in order to
look cheerful.

Now identify the differences brought in
the sentences when the adverbs/adverbials
are brought to the front of the sentence.

 a) Unexpectedly, the girl entered the
room.

b) At the top of the hill, sat a sage.

c) In order to look cheerful, she kept a
broad smile.

You may also ask:

* What is the effect of using different
types of sentences in a story?

Elicit responses.

* ‘We have no means of deliverance
except those mice.’ Why did the
elephant king think so?

• The elephant king remembered how
had once saved the mice.
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* What message do the concluding
lines convey?

The lines remind us of the value of
friendship and mutual dependence.

* What are the major events in the
fable?

You can ask the students to recall the
events in the fable they have read and
fill up the table to have a flowchart of
events ready at hand.

2. The elephant king and retinue
marched through the mouse
community.

3. The mice held a meeting to solve the
issue.

4. The mice went to the elephant king
to request to take another path.

5 The elephant king and retinue were
caught in a trap.

Module 3
Process of Writing a Modern Fable

Present the main events of a fable in the
class to give an idea to the learners on how
to fix events of a story.

Here’s an example:
• A rich man applies pesticides in his
field.
• A poor man’s hens are killed.
• Poor man approaches the rich man
for help.

• Rich man feels sorry and helps the
poor man.
• Poor man leaves the village.
• Rich man looses all his property in a
flood.
• The once poor man is leading a
prosperous life in the neighbouring
village.
• He comes to know of the rich man’s
fate and helps him.
There are eight events in this story. Like
this, fix the events of a story and ask
learners to blow up at least the first event
individually. When blowing up the events
let them:

• Fix the other characters individually

• Attribute certain qualities to these
characters (like rich/poor, strong/
weak, literate/illiterate, child/adult
etc.)
• Fix a location.
• Where is the place?(a village, town,
forest, hill station, school, house etc)
• Who else are there in that place?
• What are they saying?
• What are they doing?
• How are the surroundings like?
(windy, snowy, rainy, sunny etc)
• What is happening there?
• How does it happen?
• Who are involved in the event?
• Are they facing any problem?
• Are they able to solve the problem?
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Now, let the learners sit in groups and
each group can blow up other events. Ask
groups to present the story and edit it
thematically to avoid overlaps and
deviations.

Let the story be edited syntactically and
morphologically.

Assess the story using the following
check list:

 Good opening

 Fascinating details

 Building up suspense

 Strong endings

 Language & style

Module 4
THE STORY TELLER

To understand more about the craft of
story writing and telling let’s read the
story’ The Story Teller’ by Saki .

Ask the learners to read the first part of
the story, The Story Teller (Para 1 – 5)
individually. (5-6 minutes)

Process reading as suggested with the
reading of the fable.

Hints for the scaffolding questions

• Who are the characters and what are
their attributes?

Bachelor: Sits with a frown on his face

The boy: innocent/curious/ irritating

• The thoughts of the bachelor

You may ask the following questions
when processing the thoughts:

• What is his role in the story?

• What are his thoughts about the
aunt?

• What are his thoughts about the
children?

• What would be his answers to the
questions of the boy?

Let the learners write the thoughts of the
bachelor individually.

Ask them to fill in self assessment checklist
on diary on page 79.

Here are a few samples emerged in the try
out done on writing the thoughts of the
bachelor.

A. What a lady! Even now she doesn’t
know how to manage the little children.
Can’t she give some more reasonable
answers to the boy’s questions? It’s
funny watching how miserably she fails
in answering those silly questions. Hmm….
But these children are quite interesting;
especially the little boy. I really enjoy
his attitude.

B. I am fed up with this lady. Why is
she shouting like this at the children?
There is nothing other than ‘Don’t’ in her
remarks. Oh, this boy smacking the
cushions of the seat will make me sneeze
now. But it is nice to see this horrible
lady in trouble. She is going to have a
tough time with these naughty kids.
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You may present anyone of the samples
as ‘Teacher’s Version’ on the bachelor’s
thought.

Module 5
Ask the learners to attempt the
vocabulary activities 1, 2, 4, 5, 6 and 7
given on pages 61 and 62. (You may give
necessary scaffolding like providing
dictionaries and other reference
materials)

Individual attempt

Sharing in group

Refinement

Random presentation

Module 6
Reading Para 6 – 9 (5-6 minutes)

You may ask the following interaction
questions:

* Can you suggest a way to manage the
restless children in the train?

* If you were in the aunt’s position,
what would you do?

Process reading as suggested with the
reading of earlier paragraphs.

Hints for scaffolding questions

• Why did the aunt adopt a low
confidential voice for narrating the
story?

She was not that confident about
herself.

• How did the writer hint at the
presence of the bachelor when the story
telling was on?

Notice the sentence ‘It was exactly the
question that the bachelor wanted to
ask.’

• The likely conversation between the
aunt and the bachelor.

Process

Ask learners to pair with the one sitting
next to them. Let them assume the roles
of the aunt and the bachelor.

You may ask questions like:

• What would be the aunt’s reply to the
bachelor’s statement?

• How would the bachelor react to her
reply?

• Will she have a proper justification for
her comment? If so, what would it be?

Remind the learners to use appropriate
tags, contracted forms and discourse
markers in their conversation.

Let the learners fill in the self assessment
checklist on conversation on page 78.

Here are two samples emerged in
tryouts.
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Sample 1

Bachelor - I do not agree with you.

Aunt - Why?

B - Because I think it is easy
to tell stories.

A - Have you ever told stories
to children?

B - No. But I am sure. I can do
it.

A - Then you tell one story to
these children.

B - I do not agree with you.

Sample 2

Aunt - May I know why? But you
know these children are
very difficult to deal with.

Bachelor - Well, I think it’s easy. You
have not yet learned to
manage young ones, have
you?

A - See, It’s very easy to
preach, but very difficult
to put into practice.

B - You can very well arouse
curiosity in them, can’t you?

A - You think this will work
with these naughty
children, don’t you?

Compare the above conversations to
understand how tags, contracted forms
and discourse markers are used effectively.

You can refer to Activity 5 on page 62 to
provide more such samples of contracted
forms.

Module 7
Let the learners read the remaining part
of the story (para10-18)

Process reading as mentioned in other
reading tasks.

You may have to allow more time for
reading here. (8-10 minutes)

Tips for scaffolding questions

• ‘…all stories seemed dreadfully alike.’
Why?

Ask learners about the stories they have
heard in their childhood.

What is common in all those stories?

Elicit various beginnings and endings of
the stories they have heard.

(Once upon a time, Long, long ago…)

(They lived happily ever after etc.)

Expressions similar to ‘horribly good’
(Oxymoron). See glossary for more details
on oxymoron.
• Awfully beautiful
• Terribly handsome
• Loud silence
• Warm winter
• Bright darkness
• Cruel innocence
• Kind brutality
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Module 8

Revisiting paragraphs 12-15

• Let the learners respond at random

to the question on Bertha’s act of

pinning all her medals on her dress.

 She may be proud/ haughty/or she

just wanted to show off.

• Why the question about the sheep in

the park sounds funny?

The boy asks this question almost like

a refrain.

• Why did the aunt begin to admire the

bachelor?

The bachelor could silence the children

to a great extent with his clever

answers.

• What effect does the clinking of the

medals have on Bertha?

It reminded her of her abilities and it

was reassuring for her.

Ask the learners to attempt Activity-3

and 8 given on page-61 and 62. You may

provide them with dictionaries and other

reference materials to help them.

Module 9

Revisiting paragraphs 16-18

• Let the learners pick out the words/
expressions that describe the
characteristics of the wolf.

enormous/furious/prowling etc.

• What effect does the clinking of the
medals bring in here?

The clinking here brought in a sharp
contrast to the reassuring clinking of
the medals mentioned earlier. This
clinking itself resulted in her being
exposed to the wolf and her
consequent death.

• ‘Were any of the kids killed?’ Who
would have raised this question?

It would have been raised by none other
than Cyril.
• The impact of nature in adding to the
beauty of the story.
The scenic beauty of the setting is
portrayed in vivid description in
paragraph 15 and 16. Ask the learners
to revisit the paragraphs and locate
such expressions.
• An analysis of the aunt’s story and
the bachelor’s story.
Let the learners fix the events of the
bachelor’s story on their own.
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Module 10
Let’s write a story

Let the learners go through the responses
of two readers.

Ask the learners to decide whether to
refine Aunt’s story or change the ending
of the bachelor’s story.

Recall the endings of the two stories and
share the impact of these different endings
on them.

• Whether it pleases them

• Whether it upsets them

• Whether it angers them

• Whether it saddens them

• Which in their opinion is the most
effective ending?

• The reason for their choice

Ask learners to fix the other events of
aunt’s story in case they opt to refine it.

You may adopt the method used while
making them write the fable.

The following questions can be asked to
help them.

Aunt’s story Bachelor’s story

good girl good girl (Bertha)

Characters bull wolf

the prince

Characterisation not much….. vivid and lively descriptions

Setting no specific…… the setting of the story is in
a park.

Dialogue no dialogue at all dialogue and thoughts of
characters used
meaningfully.

Events not properly sequenced it has a proper beginning
middle and end
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* Where does the event take place?

* Who are the characters involved?

* What are they talking and thinking
about?

* What kind of sensory experience do
they have? (What they see, hear,
smell……)

The first event can be blown up through a
whole class discussion and the remaining
events can be assigned to them
individually.

Let the learners fill in self assessment
checklist on narrative/story on page 78.

Let them be in groups and refine what they
have written.

Random presentation

Editing

Module 11
I CAN’T CLIMB TREES ANYMORE

Now you may direct the learners to read
Ruskin Bond’s story, ‘I can’t Climb Trees
Anymore’ given in the extended reading
section (Page 63)

Process reading the initial part of the
story (He stood on the …… A sweet,
rather heavy fragrance drenched the
garden.)

Let the learners read the remaining part
of the story at home.

Let them write the answers of scaffolding
questions individually.

Let the learners share in groups what they
have written.

Refinement in groups.

Tips for scaffolding questions:

• Are you blessed with trees at home?

   Yes/No

• Why is it a blessing?

 Refreshing shade/provides comfort/
provides fruits etc.

• Compare the description of the girl
in this story with that of the wolf in
Saki’s story.

Girl – of twelve or thirteen years/slim
and dark/lively eyes/ long black hair.

Wolf – mud colour/pale grey eyes/
black tongue/enormous, furious.

• What stopped the narrator from
making a witty comment? Why?

He didn’t want to spoil the friendly
relationship with the girl.

He was afraid that the comment would
hurt the girl.

• ‘…feeling young today.’ Why does he
feel so?

the company of the young girl/
nostalgic mood created by the visit to
his old house.

• ‘My parents won’t mind.’ Why does
the girl say so?
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This direct statement by the girl is
actually an attempt to pull the old
man’s legs.

She is confident that her actions will
not be questioned by her parents.

• If you were in his place, what all
‘valuable’ things would you leave in
that hollow for safe keeping?

Elicit free responses.

Broken bangles/ marbles/ broken
toys/ used up pens/ coins/ buttons etc.

• ‘I can’t climb trees anymore.’ Why did
he say so?

He is sad so as he cannot be the same
young man any longer. / His wistful
thoughts about his younger days made
him say so.

• Why did he gift the Iron Cross to the
girl?

As a souvenir of their love. /The iron
cross is not valuable for him now. / It
may be valuable for a girl of that age.
/He hadn’t come for the cross. His
intention was to relive some moments
at his old home. /If she hadn’t been
there, he wouldn’t have got that iron
cross.

• ‘It was my youth.’ What does he mean
by this?

He longed to live in youthfulness. His
friendship with the girl, her attempt at
getting the   cross etc. had rekindled
youthful zest in him.

• ‘Dark dancing eyes, melon sweet lips,
lissome limbs ….’ Who do these words
describe?

The old man during his youthful days.

• What in your opinion is the theme of
the story?

The story highlights the importance of
childhood days in shaping the
character of a person

• Characteristics of the youth:

Dark dancing eyes /swift and sweet of
limbs /melon sweet lips /lively eyes

Module 12
The Enchanted Shirt

Display charts containing the following
narrative poems.

Ask learners to read the extracts and elicit
the features of a story from them.

A. I went into the wood one day

And there I walked and lost my way

When it was so dark I could not see.

A little creature came to me

He said if I would sing a song

The time would not be long

But first I must let him hold my hand
tight

Or else the wood would give me a
fright
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I sang a song, he let me go.

But not I am home again there is
nobody I know-

B. ‘Is there anybody there’, said the
traveller knocking on the moonlit door,

And the horse in the silence champed
the grasses of the forest’s ferny floor.

C. It was many and many a year ago,

In a kingdom by the sea,

That a maiden there lived whom you
may know

By the name of Annabel Lee;

Now ask the learners

* What are these poems about? (theme)

* Who are the characters?

* When and where did the action take
place? (location)

* Who is the speaker?

* Which one appeals you the most?
(interesting)

Elicit random responses.

Lead the learners to the poem ‘The
Enchanted Shirt’ by John Hay.

Note:

Narrative poems tell a story. They were
popular during the 1800s. Most of them
are about extra ordinary events in the
lives of ordinary people. Death, love,

crime, loss and ruin are very common
themes of these types of poems. When
tales are told as poems, rhythm and the
rhyme make it easier to remember.
Such poems are called Ballads. They
tell stories in song.

Process

You may read the poem aloud two or three
times. (Line 1-28).

Let the learners read the poem
individually and keep track of their
reading.

Ask the learners to be in groups and share
what they understood, what they didn’t
understand and what they found
interesting and surprising.

Let them refer the glossary if needed

If still one group has problems in
understanding the poem megaphone their
doubts to the other groups.

You may explain the problem areas which
no group can effectively tackle.

Ask the scaffolding questions to the whole
class.

Let each learner think of the answer.

Let them scribble the answers in the space
provided in the text itself.

Allow two or three learners to present
their answers.

If there are questions for which no one can
find an answer let them sit in groups and
think.
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You may interact with the groups asking
simple interaction questions to channelise
their thoughts.

Hints for scaffolding questions

• Was the king really sick? Why?

No. His red cheeks and clear eyes refer
to his healthy state.

• Pick out the elements of humour in
lines 13 to 16.

The lines portray a typical doctor who
craves for money alone.

The poet also ridicules the inhuman
society around us. In comparison with
the other doctor, he mints money out
of every misdeed.

• List down some words associated
with king and his rule

august chest/ royal tongue/ royal rage
etc.

Module 13
Read the remaining part of the ballad (line
29-60).

Process reading as suggested earlier.

Hints for scaffolding questions

• List down the different reasons for the
unhappiness of the people.

The rich were unhappy thinking that
they were poor.

The poor were unhappy because of they
wanted to be rich.

Men wanted to be like women and vice
versa.

• Who of these two captures more of
your sympathy?

• Let the learners freely react to this
question.

• Which words describe the happiness
of the beggar?

 blithe, gay, laughed, roared with fun
etc.

• Why is the beggar a happy person?

He doesn’t have any desire/ no bonds
to be bothered about etc.

Module 14
Read the remaining part of the ballad. (line
61-72)

Process reading.

Hints for processing scaffolding
questions:

• Why was the king ashamed of
himself?

 None of his subjects were happy.

 As a king, he was a failure.

• What does the poem convey to us?

Those who lead self centred lives never
bother to think of others and have a
feeling that their silly problems are the
greatest problems of the world. But
once they come out of their shells they
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realise that there are many who suffer
greater problems than them.

• The King was not really sick. But there
was a sickness within him. What was
it?

His self-centredness was his sickness.

• Was the remedy prescribed by the
doctor effective in curing the king’s
sickness? Explain.

A new insight came to him. The
doctor’s intention was to make him
realise the truth that there was no one
in this world who was fully happy.

• The poem is divided into three
sections. Why?

Each section stands as a complete
whole and can be seen as three
different scenes of the story.

• Rhyming words

bright-night, score-more, rat-fat,
trouble-double, gale-pale etc.

• Rhyme scheme

abcb abcb

Module 15
Now lead the learners to another
narrative poem Matilda, by Hilarie Belloc
in the extended reading part (page 69).

Let them follow the process of reading as
mentioned earlier.

Ask them to attempt the questions given
beside the text.

Hints for scaffolding the questions

• Matilda’s weakness

    telling lies.

• The lie she told to the fire brigade

    Her house was in fire.

• What made people think that her
house was on fire?

    The arrival of the gallant band of the
fire brigade

• The effect of her lie

   Matilda’s aunt had to pay the fire
brigade unnecessarily

• Did she deserve such a punishment?

   Elicit free responses.

• Why were the people not ready to
help her this time?

   Effect of her earlier lie.

• The message of the poem

   Don’t lie to others unnecessarily.

• Similarity of the poem with a fable

The poem reminds us of the fable of the
shepherd boy calling out “Wolf, wolf!”
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Module 16
Now that you are familiar with the
techniques of writing stories, why don’t
you change any of these two narrative
poems into a story for your Anthology
of stories?

• Help them go through the process of
story writing.

• Let them fix events and blow them up.

• Let them write the stories individually
and then refine it in groups.

• Select the best from the groups and
present it in the class.

• The learners may be asked to design a
front cover for their Anthology

• All the fables and stories they have
written should be word processed or
neatly written after proper proofreading
and let them be compiled as an Anthology
of Stories.

• Let each learner name his/her own
anthology.

• Let them also prepare a preface for their
Anthology.

• A blurb for the book can also be
attempted.

• Let them also prepare a notice and poster
announcing the release of their book.

• A function can be held in the class for
the release of the books.

• Let the different groups prepare a
welcome speech, presidential address and
vote of thanks for the function.

Module 17
Activity 1 – Editing
Process

• Ask the learners to read the whole
passage once.

Process

Let the learners identify errors in
punctuation first. (E.g. kings council-
king’s council)

You may ask the following questions:

• Is there a punctuation mark missing?

• Are any of the punctuation marks
wrongly placed?

Next, ask them to identify errors in syntax
– additional words/missing words/ wrong
word order. (E.g. others show off - others
to show off)

You may ask the following questions:

• Do you find any additional words in
any of the sentences?

• Are there any words missing here?
Which is it?

• Are all the words of the sentences in
the proper order?

Then call their attention to errors in
morphology – tense / inflection/
agreement/ (E.g. keep- kept ).

You may ask the following questions:

• Do you think the word used here is
appropriate?
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• Do you want to change it?

• Which word will you use here?

Hints for editing

Keeps - Morphological error – kept

others show off - Missing word
(syntactical error) – others to show off

goes – Morphological error - went

kings council – error in punctuation  -
king’s council

him the river - Missing word
(syntactical error) - him across the river

in Pandit - Missing word (syntactical
error) - in the Pandit

boatmans – error in punctuation - boat
man’s

knows – Morphological error – knew

didn’t knew- Morphological error -
didn’t know

is – Morphological error - was

slow – Morphological error - slowly

to spoiled - Missing word (syntactical
error) - to be spoiled

is goes to – Morphological error - is
going to

swam – Morphological error -
swimming

Module 18
Activity 2

Here the discourse level editing is
addressed.

You may make use of the questions given
along with activity 2

Let the learners attempt the discourse level
editing individually first.

Make them sit in groups and you may
interact with the groups by asking the
following questions.

• How does the story begin? Is that a
proper beginning?

(Once there lived a learned man in a
village. / In a small village by the river
there lived a learned man once. /
……………………)

• What are the major events of the
story?

(The Pundit’s journey by a boat.

He shows off his knowledge before the
boatman

The boatman notices a hole in the boat.

He asks whether the Pundit knows
swimming.

The Pundit’s final realisation)

• Are all the events properly blown up?

(Take the first event, the Pundit’s
journey by boat. Here sentences jump
from one to the other.
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Some actions must have happened
between the two sentences …he had to
cross a deep river        and an illiterate
boatman ferried him…

What may have happened? The Pundit
must have looked around. The flowing
of the river may have evoked certain
thoughts in the mind of the Pundit.
Then he may have called out, ‘Hoi… is
there any one to help me cross the
river?’ Ask learners to add such details
also in the story.)

• Like this let the learners analyse the
story sentence by sentence.

• Ask them to identify areas where they
can use dialogue in the story. (E.g. The
Pundit asked the boatman whether he
knew anthropology or ornithology. It
would be better if the sentence is
written in direct speech, ‘Do you know
anthropology or ornithology?’ the
Pundit asked proudly.

• Let the groups refine the story like this
and justify the changes they have made.

 Activity 3

Let the learners react to the questions
given in the text.

You may also ask questions like:

• What do the words like man, village,
beard, mark etc. refer to?

• Are they names of anything?

• Can you count them as one, two,
three…?

• Are all the bold italicised words in the
story countable? (E.g. knowledge)

• How do you express the word village
when you want to show more than
one?

• How do you express the word man
when you want to show more than
one?

• What does the …’s in boatman’s dark
thin face show? More than one? Or
something else?

• What are the positions where these
words appear in the sentence?

(It appears both in the first part of the
sentence that talks about someone or
something and in the second part of the
sentence that deals with an action, a
state or a condition of or about the first
part.

E.g. A learned man lived in a village.
In this sentence, the word man is in the
first part that talks about someone and
the word village is in the second part
of the sentence.)

Activity 4

Let the learners list the words just before
the bold italicised words in the story.

Let them classify these words as
mentioned in the text.
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Ask them, who is the he in the sentence;
He kept a long black beard.

Show them more examples in which the
nouns are substituted by pronouns.

Activity 5

I. Ask the learners to identify the nouns
in the passage.

Ask the learners to identify the nouns
preceded by words like a, an and the. (E.g.
the park)

Let them identify nouns in the passage
preceded by qualifying words/number/
quantity/(E.g. delightful things, three
medals )

Let them identify the pronouns I and it in
the passage and understand that Bertha
is substituted by I and wolf by it.

II. Let the learners revisit the story in
activity 1 and identify the errors related
to nouns. (E.g. Kings council, him the
river, in Pundit etc.)

Module 19
Activity 6

Ask the learners to read the passage with
special focus on the italicised words.

You may ask questions like:

• What do these words indicate?

• Are they the names of a person/
place/thing?

• Where do they appear in a sentence?

• Which words come immediately after
these words?

• Which words precedes them?

• What are the other forms of these
words?

• What do these forms indicate?

After consolidating the points you may
lead the learners to Activity 7.

For this let them revisit the story in
activity 1 and identify adjectives.
(learned, long, great etc.)
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Unit 3

AS WE SOW SO SHALL WE REAP

This unit is conceived on the basis of the issue domains
lack of eco-friendly industrialization and urbanization and
lack of scientific land-water management. The sub issue
taken up here is the total imbalance in nature and pollution
of land, water and air and the issue of inability to realise
the need for leading a life in harmony with nature.
The learners are expected to acquire concepts related to
the need to protect environment and to prevent its over
exploitation. They also learn that man should live in
harmony with   his surroundings. The unit comprises of a
poem ‘The River’ by C.A.Bowles and a memoir ‘In Search
Our Mothers’ Gardens’ by Alice Walker. In the extended
reading section of this unit the poem ‘River’ by Shuntaro
Tanikawa and the abridged version of the novel ‘Gulliver’s
Travels’ by Jonathan Swift are included.

Attitudes and values like man as a part of nature, and eco
friendly and sustainable development should be promoted
and inculcated through the transaction of discourses like
poem, letter, speech, story, paragraph writing, caption
writing, wall magazine, poster and notice.
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Issue Domain : •Lack of eco-friendly urbanization and
industrialisation
•Lack of scientific land-water management

Sub Issue : •Total imbalance in nature and pollution of land,
water and air.
•Inability to realise the need for leading a life in
harmony with nature.

Learning Objectives •To enable the pupils to develop eco-friendly
attitude for sustainable development.
•To enable the pupils to develop various
discourses in language.
•To enjoy pieces of literature like poems, memoirs,
articles etc.
•To think critically and take one’s own stand
regarding issues realated to development and
land-water management.
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Module1
The River

Note:

The poems of Caroline Ann Bowles are
full of gentle meditation over transient
things of nature. There is a genuine
womanly quality in her poems, full of
tenderness and subtle observation. Her
poems have the charm of delicate
insights, natural simplicity, telling
phrases and sweet cadence.

The river, in all its glory, is a dynamic
and vital symbol of nature. The poem
has philosophical undertones also. The
flow of the river shows the journey of
life to eternity. The different stages of
life are brought in through the imagery
used in the poem.

Process

You may write down these lines on the
blackboard or on a strip of chart paper.

For men may come and men may
go also

But I go on forever.

Let the learners share their impression of
these lines individually.

You may ask the following questions.

* Who is the speaker of the above lines?
A man? Or something else?

* What does the expression ‘go on
forever’ suggest?

Elicit random responses from the learners.

Now, present the following lines.

I Spring from the mountains

I rush through the woods

I play with the pebbles

I move without troubles

Till...............................................

I reach the deep blue lap.

WHO AM I?

* Ask the learners to find out the speaker
of these lines.

Elicit free responses from the learners.

You may interact freely with them on the
basis of the following questions.

* Who is the ‘I’ in these lines?

* What is the deep blue lap mentioned
in the poem?

Now, generate a discussion in the class
based on the picture in the Coursebook.

You may ask the following questions:

* Have you ever been to a river bank?

* What do you find on either side of the
river?

*

*

Put the learners in pairs and let them work
on the questions given below the picture.

Elicit random responses from pairs.
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Now you may read the poem ‘The River’
aloud two or three times.

Ask the learners to read the poem
individually.

Let them fill in the self assessment check
list on reading on page 105.

Then you may ask them the following
questions:

* What is the poem about?

* Is it about the river or the flow of the
river?

* What are the changes you find in the
flow of the river from the beginning to
the end?

Ask the learners to note down points
individually.

Random presentation of the ideas
generated.

Ask the learners to read the poem again
and share the ideas in groups.

Hints for scaffolding questions

Make sure that you are not supplying
these ideas, but eliciting these ideas by
asking probing questions if necessary.

• Is the river like a child? Why?

The river like a child is bright and
sparkling on its way. It dances like a
child.

• Why does the poet call it a ‘swelling
river’?

The river is said to be swelling because
it grows up in its course.

• ‘Seeming still, yet still in motion’ What
does the word ‘still’ mean in either
case?

The word ‘still’ in the 3rd stanza has two
meanings. It refers to both the
apparent stillness (motionless state) of
the river and its continuing motion.

• How does the sea remind you of
eternity?

Sea is endless; we do not know where
it begins from, and where it would end.

• What do the river and the sea remind
the poet of?

The river reminds the poet of the
transient human life and the sea
reminds him of the infinite time.

Module 2
Provide the learners with the following
format.

The striking words in the poem...............

..................................................................

The thing I like about those words

..................................................................

They make me think of............................

I think the poet uses them to refer
to..................................................................................
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Make the learners complete the statements
individually.

Elicit random responses.

Hints for scaffolding questions

• Ask the learners to identify those words
which show the movement of the river.
These words are to be classified then into
fast (F) and slow (S).

• Ask the learners to fill in the box on page
83 individually.

• Ask the learners to share their findings
in groups.

• Let the groups present their findings.

• Which of these words rhyme?

dancing-glancing, swelling-brawling,
leaping-sweeping

• What effect do they create in the
poem?

These words suggest the sounds of the
flowing river and add to the musical
quality of the poem.

• What are the word pictures used in
the poem? How do they add to the
beauty of the poem?

Bright you sparkle on your way/ over
the yellow pebbles dancing/ through
the flowers and foliage glancing/
swelling river etc. These word pictures
create a beautiful picture of a river and
the reader has the feeling that he is
sitting by the bank of a river.

• Read the following comparisons.

‘She skims like a bird.’ ‘Her face shines
as the moon in the sky.’

Pick out similar expressions from the
poem ‘The River.’ Say why the poet has
made these comparisons. What would
you compare them with?

Like a child at play. / Like impetuous
youth. / Just like mortal prime. / Like
eternity.

These are the four stages of human life.
The poet equates the flow of the river
with human life by these comparisons.

• Let the learners come out with their
own comparisons of the river. (Like a
busy bee.)

• Lead the learners to the table on page
84

• Let them fill in the table individually
first and discuss their answers in
groups.

* What does the last line of each stanza
say about the river? Do the river and
its movement suggest something else to
you?

Like a child at play. / Like impetuous
youth. / Just like mortal prime. / Like
eternity.

These are the four stages of human life.
The poet equates the flow of the river
with human life by these comparisons.
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• Attempt an appreciation of the poem
comparing and contrasting your
experience of a river with that of the poet.

You may ask the following questions while
processing the appreciation.

* Have you ever watched a river
flowing?

* Where does the river originate?

* What is its course?

* What sounds you noticed while it
flows?

* How fast does the river flow?

* Where does it meet the sea?

* How fast is it then?

* What feeling does the river evoke in
you?

• Let the learners attempt the appreciation
individually.

• Let them fill in the self assessment
checklist on write up/paragraph on page
105.

• Let them sit in groups and refine what
they have written.

Random presentation

Editing

Module 3
Deriving multiple interpretation of the
poem helps for better appreciation of a
poem. The learners need only be

sensitised about the images, figures of
speech and rhyme scheme at this level.
An appreciation note involving all
these aspects of the poetic craft need
be attempted only at the higher levels.

You may ask the following questions to
your learners.

* What is the most striking feature of a
river?

(It flows or moves)

* Can we compare things that flow or
move with a river?

If so, what are the other things that
move or flow?

(Wind/waves)

* Are there things that move not in a
physical sense but in a metaphorical
sense?

(life/dream/thoughts/emotions/
feelings)

You may write these possible ideas on the
blackboard.

• Group the class on the basis of these
additional themes (life/thoughts/dream/
wind….)

• Ask the learners to revisit the poem ‘The
River’ keeping in mind these possibilities.

• Is the little dream like a child?

• Let the learners share their ideas in
groups and reinterpret the poem on the
basis of different themes.
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• Let the groups prepare a write up based
on the theme they have got.

Presentation by groups

Editing

Module 4
• Now lead the class to a discussion on the
influence of nature on man.

You may ask questions like:

* What do you feel like in a moonlit
night?

* Do you have the same feeling on a
dark night too?

* How many of you have ever spent
your time on a sea shore/ on a river
bank?

* Does it influence your mood?

……………………………..?

……………………………..?

* Do you think writers are more
sensitive towards these things?

* Can you cite examples from your
mother tongue?

Lead the learners to the poem ‘River’ by
Shuntaro Tanikawa given in the extended
reading section of the unit on page 91.

Note:

Shuntaro Tanikawa is one of the most
widely read and highly regarded of
living Japanese poets, both in Japan

and abroad. Several of his collections
have been translated into English.
“Floating the River in Melancholy’ won
the American Book Award in 1989.
Fruitful and diverse, he has written
more than sixty books of poetry.
Moving away from the traditional
haiku, he has experimented with free
verse looking for new metres and
rhythms. He has also been nominated
for the 2008 Hans Christian Anderson
Award for his contributions to
children’s literature. His works are
often described as the interface
between East and West.

Process

• Let the learners read the poem
individually and try to answer the
scaffolding questions.

• Ask them to sit in groups and share what
they have understood.

• Help them if they have problems in
understanding the poem.

• Ask the learners to read the poem ‘River
‘in the extended reading and fill in the
boxes given below individually.

* The poem is written by ………………

* It is about……………………

* The central idea/s conveyed by the
poet………………..

* The poem appeals to the sense/s of
……………………..
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* The rhyming words are
…………………………

* I feel the poem ‘River’ makes me think
of ……………………..

• Now ask them to attempt the two
scaffolding questions given along with the
poem.

• Let them attempt to answer them
individually

Their ideas could be noted down in the
space provided in the Coursebook.

• Now lead them to compare this poem with
the poem ‘The River’ by C.A. Bowles.

           The River              River

• theme
• other
interpretations
• word pictures
• rhyme

• message

• After the individual attempt the learners
sit in groups and share their ideas.

• Let them develop the ideas into a write
up as a home assignment.

• Ask one or two learners to present what
they have written.

• Ask the class whether there are some
points to be added to the write-up.

• Ask the learners to sit in groups and
refine their products.

Presentation of group products

Editing

• You may ask the learners to collect poems
on nature in English and other languages.

The collection of poems should not be an
isolated exercise. It is for creating a pool
of extended reading texts which is to be
shared in the whole class. You may
intervene and help the learners with their
collection and sharing of poems.

Let the learners prepare a page like the one
shown below along with every poem they
collect.

* Name of the poem…………

* Name of the poet…………

* Theme of the poem…………

* I love this poem because…………

*

Module 5
In Search of Our Mothers’ Gardens

Note

Alice Malsenior Walker (born
February 9, 1944) is an American
author, a self-declared feminist and
womanist—the latter a term she herself
coined to make special distinction for
the experiences of women of color. A
renowned author, poet and activist,
Alice Walker is perhaps best known for
her book ‘The Color Purple’ for which
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she won the Pulitzer Prize in 1983. She
was the first African-American woman
to win the Pulitzer Prize for fiction. She
has written at length on issues of race
and gender. Her works are known for
their portrayals of the African
American woman’s life. She depicts
vividly the racism and poverty that
make their life often a struggle. But she
also portrays as part of that life, the
strengths of family, community, self-
worth, and spirituality.

Alice Walker continues not only to
write, but to be active in environmental,
feminist/womanist causes, and issues
of economic justice.

‘In Search of Our Mothers’ Gardens’ is
a memoir by Alice Walker. There is a
story of hard work and sacrifice behind
the success of every family. In the
memoir we find how Walker’s mother
a black lady without much education,
lived in communion with nature. Her
creative spirit was vibrant even in the
midst of the hard challenges of racial
discrimination and poverty. She
always toiled very hard in the soil to
bring up beautiful gardens. ‘Over
Worked’ is a striking phrase used in the
memoir. ‘She laboured beside- not
behind my father in the fields’- gives
us the true picture of a woman who put
in herself to nourish her family.

It is the picture of a very lively,
creative, industrious, hardworking,
courageous, self potent mother that the
passage brings out. Guided by her
heritage of love and beauty and a
respect for strength she was able to be
successful in life. The lines quoted in the
form of a poem pay a glowing tribute
to the mother. Alice is indebted to her
mother for all that she has achieved in
life. She is sure that the poem is not
enough for the woman who literally
covered the holes in their walls with
sunflowers.

The memoir is not just a fond
remembrance of Alice’s mother. It
creates sense beyond that. It tells us
about the magic bond between
generations of black mothers and
nature. Thus the memoir highlights the
socio-cultural background of the black
people with a historical accuracy.
Besides it gives a clear message of
man’s dependence on nature.

Process

• Let the learners recall the discussion
they have conducted on nature’s
influence on man.

• Let the learners to read the first part
of the memoir, ‘In search of Our
Mother’s Gardens’ (Para 1-4).

Individual reading

Keep track of their reading
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• Let them sit in groups

• Let the learners share what he/she
understood, what he/she didn’t
understand   and what he/she found
interesting/surprising.

• They can refer glossary to comprehend
unfamiliar words and expressions.

• If a group still fails to understand certain
areas ask them to share it with you.

• Megaphone their doubt to other groups.

• If no group can clarify it you can scaffold
them by asking simple questions to
channelise their thoughts.

• After reading let them fill in the self
assessment sheet on reading. (Page –105)

• Remind the learners to identify words to
be recorded at the personal wordlist on
page 106.

Hints for scaffolding questions

• List out what Alice Walker’s mother
did during various times. Compare
them with what your parents do.

Let the learners fill in the table on their
own. Ask them what their parents do
during these times. Elicit free responses
from the learners.

•  ‘She laboured beside- not behind my
father in the fields.’ What does this
suggest?

Walker’s mother was not in anyway
behind her father in working hard for

the survival of the family. The sentence
quoted above gives us the true picture
of a woman who put in herself to
nourish her family.

Let the learner’s list out some other
things their parents do for them and
their family.

• Let the learner’s attempt the tasks on
page 86 on their own.

• Now you may lead the learners to
Vocabulary Activities1, 2 & 4 on page 90.

You may help them by supplying
dictionaries.

Module 6
• Ask the learners to comment on Alice
Walker’s mother in the light of the reading
and discussions in the previous class.

• Now, the learners read the next part of
the memoir given in the Coursebook.
(Paragraph 5 – 8)

The Poem

Note:-

It is a panegyric (a speech or piece of
writing that praises someone or
something) in praise of those women
who were illiterate but wise, poor but
powerful. They were the female
counterparts, with flesh and blood, of
those mythical heroes who could
shoulder any Herculean task, all on
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their own. They learned their lessons
directly from nature and life, and gave
them as a peerless legacy to their
blessed daughters. Alice Walker’s
mother is an iconic representative of
what we call today as Eco-feminism
and Black feminism.

Process

Follow the steps for processing reading
suggested earlier.

Hints for scaffolding questions

• Name the gifts for which Alice Walker
felt thankful towards her mother.

Let the learners classify the gifts
enlisted on page 86 as material gifts
and gifts one inherit from one’s parents.
Then lead them to the above question.

• Why does the writer say that her
memories of poverty are seen through
a screen of blooms?

Walker’s mother was famous as a
grower of flowers. Her creativity with
flowers and her hard working nature
filled Walker’s homestead with all
variety of flowers even during the
period of poverty and suffering.

• Now you may lead the learners to
Vocabulary Activity 3 on page 90.

Module 7
Hints for scaffolding questions

• What does the garden stand for? Does
it represent an actual garden or
something else? (Along with this
question you may ask your learners the
first question on page 89. Why does the
author select the title ‘In search of our
mothers’ gardens’ what do the words
‘search’ and ‘our garden’ imply?)

People like Walker’s mother turn the
dry hard soil of this earth into a garden-
a garden where the blooms of hard work
and toil dance and flutter in the breeze.
Without them the earth won’t be a
place fit for living. So the garden is not
merely a garden it represents all the
farmlands of this world where people
toil and the mother is not merely Alice
Walker’s mother but all the mothers
who toiled for rearing the family. Alice
Walker reminds us that the lives of
such mothers are not recorded
anywhere in history and she searches
out herself to pay them a fitting tribute.

• Let the learners attempt individually
a brief memoir on any of the qualities
they inherit from their mother/ father/
grandfather/grandmother etc. Let the
learners write the memoir/narrative in the
space provided in the text on page 89.
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Process

Generate a discussion in the class. You may
use the following questions for the
purpose.

* Who influenced you the most?

* What are the qualities you like in
him/her?

* Are you thankful to him/her for these
qualities?

* Why do you prefer these qualities?

* Have you ever tried to develop these
qualities in you? How?

• Ask them to use paragraph form in
writing. The opening of the paragraph
should present the central idea in a
nutshell.
There should be proper sequencing of
thoughts.
The sentences should be linked
properly.
Ideas should be expressed using apt
words and expressions.
• Let them fill in self assessment checklist
on write up/ paragraph on page 105.
Random presentations
Refinement in groups
Editing
• Let the learners mark the sentences
quoted on page 88 with (T) and (F). You
may ask them to quote sentences from the
text to justify their answers.

• Let the learners make out a list some of
creative/artistic work they can do at
home.

• Let the learners write any of the stories
told by their parents/grandparents.

Process the writing of the story as
suggested in detail in unit 2.

Let the learners fill in the self assessment
checklist on story/ narrative on page 105.

• Now let the learners prepare a speech
for the school assembly on Mother’s
Day.

Process

• Let the learners prepare the speech
individually.

• Let them present what they have
written at random.

• Let them refine the speech in groups.

You may ask the following questions for
interaction with the groups before they
refine their speeches:

* How will you address the persons on
and off the dais?

* How do you feel in addressing the
gathering? (happy/proud)

* What is the context of the speech?
(Mother’s Day and its significance)

* Why do you think the day must be
celebrated?

* Do you know any quotable quotes/
great people’s words on Motherhood?
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* How will you end your speech?(
making an appeal/stating a wish/
taking an oath etc.)

• Let the learners fill in the self assessment
checklists on speech on page 105.

• Ask the groups to present their speech.

Editing

• Ask the learners to collect poems articles
speeches and memoirs which celebrate
motherhood and compile them as a book
of their own.

Module 8
Gulliver’s Travels

Note:

Jonathan Swift (30 November 1667 –
19 October 1745) was an Anglo-Irish
satirist, essayist, political pamphleteer
(first for Whigs then for the Tories),
poet and cleric who became Dean of St.
Patrick’s, Dublin.

He is remembered for works such as, A
Modest Proposal, A Journal to Stella,
Drapier’s Letters, The Battle of The Books,
An Argument Against Abolishing
Christianity, and A Tale of A Tub. Swift
is probably the foremost prose satirist
in the English language, and is less well
known for his poetry. Swift originally
published all of his works under
pseudonyms such as Lemuel Gulliver,
Isaac Bickerstaff, M.B Drapier—or

anonymously. He is also known for
being a master of two styles of satire:
the Horatian and Juvenalian style.

Swift wrote Gulliver’s Travels in 1726.
Gulliver’s Travels was originally
intended as an attack on the hypocrisy
of the Govt. Courts and the Clergy, but
it was so well written that it
immediately became children’s
favourite.

One of the reasons that the stories are
deeply amusing is that, by combining
real issues with entirely fantastic
situations and characters, they suggest
that the realities of 18th century England
were as fantastic as the situations in
which Gulliver finds himself.

Process (Reading)

• Let the learners read and enjoy Gulliver’s
Travels given in the extended reading
section on page. 92

• Let them read the story individually
keeping track of their reading.

They needn’t read the entire story in one
sitting.

• Let the learners to take natural breaks
while reading the text.

• Remind the learners to identify words to
be recorded at the personal wordlist on
page 106.

You may ask the following questions to
scaffold the learners:
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* Who was Gulliver?

* When did he start his first journey?

* What happened on 5th November?

* Where did Gulliver reach?

* What do you know of the
Lilliputians?

* What did the Emperor do for
Gulliver?

• Now let the learners note down the
important events in the story in sequential
order.

Hints for scaffolding questions

• Let the learners name some of the sea
voyagers who reached India in the past.

• The tiny human creatures and their
strange language made him say so.

• Gulliver’s kindness towards those
who attacked him impressed the
emperor.

Gulliver should neither leave the
country nor enter the city without prior
permission. He should carry
messengers, warriors and weapons in
his pocket to fight against their
enemies.

The political parties differ on the
practice of breaking the boiled egg.
When one party stood for breaking the
egg at the smaller end the other party
favoured on breaking it at the big end.

Let the learners come out with their
own views when answering the
question whether Swift is mocking all
political parties of all times.

Nations wage war against each other
on these types of silly matters.

England always tried to have
domination over Ireland. More over
during the period of colonisation many
countries were brought under British
rule.

Module 9
• You may ask your learners to prepare
a summary of the story.

Writing a story on a trip to a strange
place

Process

* Have you ever made a trip to a strange
place?

* What would happen if you were in
such a totally strange place?

Elicit random responses from the learners.

• Let the learners sit in groups and
prepare a narrative on their trip (real
or imaginary).

• You may ask the following questions
to help the learners frame their story.

* How did the trip start?

* When and where did it happen?
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* Who was at the centre of action?
* Who else were involved?
* What happened?
* How did it happen?
* How did the journey end?
• The steps to be followed in story writing
have been dealt with in details in Unit II.
• The learners have already attempted one
in this unit also.

Module 10
Apart from the products like stories,
speeches etc. prepared and refined by
learners they can also be asked to collect
riddles, poems, stories / narratives,
pictures with captions, articles, speeches
and memoirs which celebrate the themes
of Motherhood, Nature ,    Man –Nature
relationships etc .

• Make them compile these collections into
a Manuscript Magazine.

Publishing a Manuscript Magazine

This unit ensures the publication of a
big book containing various products
and collections by the learners.
Organize an editorial board for the
selection and editing of entries. Let
them also a write a preface for the
magazine.

Organizing a releasing ceremony

As a first step you may instruct the
learners to do the following things by

dividing them into groups. Group them
in such a way that two groups works
on one item (two groups- poster; two
groups-notice; two groups-invitation
letter)

Preparing Notice

Initiate a discussion and fix the time,
date and venue for the releasing
ceremony.

* Who will be the chief guest?

* Who are others attending the
functon?

 Process of Notice/Poster writing

Individual writing—sharing in groups-
refinement in groups-presentation in
groups

Preparing the Invitation Letter

* How to address the person to whom
the letter is sent?

* How to begin the letter?

* What are the details to be included in
the letter?

* What is the aim of writing the letter?

* How to conclude the letter?

* What are the expressions apt for the
purpose of invitation?

Process of Letter writing

Individual Attempt—presenting in
groups—group refinement—
presentation by the groups.
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• Now select the best of the two notices,
posters and letters prepared in the class.

• Let the learners prepare various kinds of
speeches for the function

• Let the learners list out different types
of speeches.

• Group the class on the basis of the types
of speeches.

• Let each group find out the salient
features of the speeches assigned to them.

(The process of writing the script of speech
has already been dealt with in detail
earlier in the unit)

Welcome speech

Address the dais and the audience

Introduce the event/function in one or
two sentences.

Welcome the president who chairs the
function.

Welcome the chief guest who
inaugurates/delivers the key note
address.

Welcome the dignitaries and other
speakers.

Welcome the audience

Felicitation

Felicitation is a short speech on the
importance or merits of the
programme. The speaker offers
support and expresses wish for the
success of the programme.

Vote of thanks

Greet the audience

Address the chair, other dignitaries on
the dais and the audience.

Extend thanks to each and everyone
who is associated with the programme,
highlighting their contributions.

Thanks giving to the person who
presides over the function, the chief
guest, other important speakers and
the audience.

The chair person announces that the
function in over.

Module 11
Editing
Activity1

• Ask the learners to read the extract from
the memoir.

Each underlined word or expression
has an error in it.

Categorize the errors and ask
important questions to address them.

Keep the process of editing suggested
in earlier units.

Hints:

1. goes - went – Morphological error

2. was this school -was in  this school–
    Syntactic error (missing word)

3. year - years – Morphological error
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4. sitting - sit – Morphological error

5. boy was - boy who was – Syntactic
    error (missing word )

6. loudly - loud – Morphological error

7. shook whole building -shook the
whole building  – Syntactic error

8. their - its – Morphological error.

9. don’t afraid - don’t be afraid –
Syntactic error (missing word)

10. we can - can we – Syntactic error
(wrong word order)

Module 12
Activity 2

• Let the learners blow up the last
paragraph of the passage.

You may ask the following questions in
processing the passage:

* Which are the two events described
here? (Boy falling into a deep ditch and
grandfather rescuing the boy)

* Where did the first event take place?

* When did it happen?

* How did it happen?

* What did he think then?

* Did he say anything then?

* What did he feel/hear/see/smell/
taste?

* What happened then?

• Let the learners blow up the event
individually.

Then let them refine it in groups.

Editing

Activity 3

• Let the learners revisit the passage
focusing on the bold italicised words. (a,
this, my, any, the, first, every, all, their,
many, those, that, one, some, two)

• Where do these words come in a
sentence? (in the first part? second
part? or both?)

• Ask them to identify the words that
immediately follow these words. (polite,
old, elderly, priority, child, the, beliefs,
wise, people, river, memorable, ants, hard)

• How many of the words listed above
are nouns?( priority, child, beliefs,
people, river, ants)

• What is the other category of the
words in the list? (words that qualify
nouns e.g. polite, old, elderly, the, wise,
memorable, hard)

• Now ask the learners to classify the bold
italicised words as the ones indicating
quantity. ( many, all, some, any)

• Let them classify these words again as
the ones appear before countable nouns
and the ones appear before both countable
and uncountable nouns.

• Ask them to identify words showing
order from the bold italicised words.



116SOURCEBOOK ENGLISH      STD VIII

• Let them also identify words showing
number from those words.

• Then let them identify pointers.

• Ask them to identify words indicating
possession.

(The words with these features are
called determiners)

Module 13
Activity 4

• Let the learners read the first paragraph
of the memoir ‘In Search of Our Mothers’
Gardens’ given along with this activity.

Ask the learners to pick out words
indicating quantity, number,
possession, order, and the words that
are called pointers. (all, the, my, our,
her, many, that)

• Let them classify the words accordingly.

Activity 5

• Let the learners read the passage giving
special focus to the italicised expressions.

Let them identify the nouns in all these
expressions.(god, day, greeting, child,
grandfather, person, greeting, value,
priority, child, traditions, people,
childhood, beliefs, paths, grandfather,
man, farmer, valley, descendant, people,
mountains, river, valley, family)

Now let them list the qualifying words
before these nouns.

Let them pick out and classify the nouns
in these qualifying words. ( Halong,
river)

Ask them to classify them as adjectives.
(good, polite, old, elderly, grown,
cultural, old, wise, plain, snowy, large)

Let them classify the pointers (this,
these, those, that)

Articles (a, the)

Quantity (any, every, all, many)

Number (-)

Order (first)

Possession (my, their)

• Let them analyse the expressions with
more than one qualifying words such
as:

a good day, this polite greetings, my old
grandfather, a cultural value, the first
priority, all these traditions, many wise
paths, a plain man, the Halong river, that
river valley,      a large family

• Ask the learners to list down the first
word in all these expressions. ( a, this,
my, a ,the, all, many, a , the, that, a)

• What category do they belong to?
(article, pointers, possessives)

The quantifier ‘all’ is used in all these
traditions as a pre-determiner.
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You may consolidate the points:

Articles, pointers and possessives
appear first in the sequence. Only one
word from these three sets can appear
at a time. These are followed by words
denoting order (if any), words denoting
quantity, number (if any), adjectives
and nouns.

Activity 6

• Let the learners replace the
expressions listed along with this
activity with pronouns (god-he, a good
day-it, this polite greeting-it, a child-it,
my old grandfather-he, any elderly
grown person-he/she etc.)

• Let them also find out the pronouns
in the passage given along with activity
5 and find out the words they stand for.

(I- the writer, their- all the old people’s,
he- grandfather)

You may consolidate the points:

The expressions given along with this
activity are noun phrases.

These groups of words can stand for a
noun.

The essential element of a noun phrase
is noun.

You can substitute the whole noun
phrase with a pronoun.

Activity 7

Let the learners expand the expressions
in activity 6 by inserting more words.

(powerful god, this very polite greeting,
a cute little child etc.)
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UNIT IV

WITHIN AND WITHOUT
This unit is conceived on the basis of the issue domains lack of
cultural consciousness. The sub issue taken up in this unit is
the need for upholding one’s individuality and culture in an
era of hegemony.

The learners are expected to acquire concepts related to one’s
individuality and the individuality of others. They also learn
that there is diversity and variety to human life on earth. The
unit comprises of a cartoon by R. K. Laxman, a story titled
‘Harrison Burgeron’ by Kurt Vonnegut and a poem ‘The Bat’
by Theodore Roethke. In the extended reading section of this
unit a one act play titled ‘First Manned Flight to Venus’ by Jan
Minter and a poem by Barbara Mahone titled ‘Sugarfields’
are included.

This unit operates making use of creative drama techniques. It
is an attempt to bring the elements of creative drama to our
classes for making the learners confident users of English.
Creative drama provides opportunities to learners to experiment
and play with communication. It caters to the multiple
intelligence of learners and helps the learners focus their energy
and improve their physical co-ordination. Creative drama helps
to develop the artistic and aesthetic impulses in all. It demands
personal responses, allows for different interpretations and
develops a critical approach to literature.

Attitudes and values like the need for respecting one’s
individuality and other’s individuality and the notion that there
is diversity and variety to life should be promoted and
inculcated through the transaction of discourses like poem, letter,
report, debate, paragraph writing, script etc.
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Issue Domain : Lack of cultural consciousness

Sub Issue ` : The need to realise the importance of
upholding one’s individuality.

Learning Objectives : • To read and analyse literary texts and
identify the theme.

• To visualise a story and to describe
the characters in it.

• To read and enjoy simple poems.
• To construct various discourses like

dialogues, poems, letters, reports,
script and description.

• To think critically and be aware of the
need for upholding one's
individuality.
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Module 1
Let's begin the unit with a creative
drama game.

Divide the class into two groups.

Ask the groups to stand face to face (Group
A & B).

Ask group A to turn back.

Now group B can form a new line and each
one in the line should hold a thing in his/
her hands (a watch, a pen, a box, a book
etc.)

Then ask group A to observe the line formed
by Group B for 2 minutes and watch the
order of the arrangement of the line and
the things each one in Group B now holding.
Ask Group A to turn back again while
Group B forms a new line changing their
positions and things. Then ask Group A to
watch the line and rearrange Group B in
the original line with the right things in
their hands. Each one in Group A can
suggest one change without any
gesticulations.

Example: Rahul:  Anil, you have to come
and stand here. The thing in your hand
was a box. Get it form Boby and stand
here, first form left.

When the line is reformed ask the members
in Group B if they are in right positions
and with the right things in their hands. If
the answer is 'yes', 10 marks to Group A.
If partially right 5 marks to Group A and
if the answer is fully wrong,10 marks to
Group B.

Then the same process can be repeated with
Group B turning back and Group A
rearranging them.

Module 2
Ask the children to have a close look at the
cartoon. Apart form the questions given in
the text you can ask questions like:

* Who are the persons you see in the
cartoon?

* What do their expressions tell us about
their mood?

* Other than the two persons and the
snake what else do you notice?

* The basket, the pipe and the stick, what
are they for?

* Do you think the snake is happy?
Why?

* What music do the snake charmers
normally play - Folk or rock?

• Let there be a discussion on folk music
and rock music in the class

• Divide the class into two groups - one who
supports folk songs and the other who
supports rock or western music

• Then let there be more 5-6 member groups
within these two groups.

• Each group should sing a song (in any
language) of their choice and one of the
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group members can present why they love
folk/rock music and why they don't like the
other.

• Now, consolidate the points presented
by the groups on the blackboard in a
table form such as:

Folk music Rock music

Merits                 Merits

         Demerits               Demerits

Then generate a discussion on how our
culture is giving way to alien culture in all
walks of life-in fashion, food, music,
construction of houses, etc.

• Ask children to bring at least one cartoon
they like most and prepare a brief write-up
on the cartoon and present it in the class.(
It will be better if the cartoon is about
cultural invasions of any type.)

• Paste all these write-ups and cartoons on
charts and exhibit them in the class.

When assessing your learner's listening
and speaking tasks, keep in mind the
following points.

* Is he/she listening attentively?

* How positive is his/her body
language?

* How well he/she reacts?

* How well he/she argues?

* Is he/she audible to others?

* Is he/she encouraging other members
of the group?

* Is he/she initiating ideas?

* How well he/she justifies one's/
group's stand?

* Is he/she using apt vocabulary and
structure?

Module - 3
There may be many cartoons displayed
on charts in the class now.

Ask any learner to come forward and
arrange his/her friends as shown in the
cartoon and make a still. For example if he/
she is recreating the scene from Laxman's
cartoon.

He/She will say:

I need three persons.

They have to act as the house owner, the
snake charmer and the snake.

Ok, you three, please come here.

You are the house owner.

Please stand here.

Place both your palms on your hips.

You are angry too, OK.

Now, you come and sit here with your
legs crossed.
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Act as if you are blowing a pipe.

You are the snake.

You have to twist your body as the snake
in the cartoon. Show expression of
confusion on your face, yes, OK.

Let there be five or six stills like this with
one learner giving instructions to his/her
friends to recreate the scene depicted in the
cartoons they have brought. They needn't
use any props at this stage.

Module - 4
Let's begin this session with a creative
drama game.
Game - 2

Let the pupils stand up.

You may tell your pupils, 'We are
conducting a party now. Every one of you
has to bring something for the party. But
the thing you bring and your name must
begin with the same letter.'

Now you step forward and say:

'I am Babitha.  I am  bringing a balloon.’

Then pupils in turn step forward and
say like:

'My name is Aravind and I bring an
apple to the party. Babitha teacher
brought a balloon.'

The third will have to say 'I am Soumya
and I am bringing soup to the party.
Babitha teacher brought a balloon and
Aravind an apple.'

Each learner in turn introduces herself,
announces her item and mentions the name
and item of every one who preceded him/
her. The last one has to remember every one
and everything they have brought to the
party. When one gets stuck on one's
friends, items, others can give clues by
miming shape and taste (if possible) of the
things.

Note:

Harrison Bergeron

This story is written by Kurt Vonnegut,
the famous American novelist and
essayist. He was known as Kurt
Vonnegut, Jr., until his father's death.
His famous novels include
Slaughterhouse-Five, which is
considered as one of the best American
novels of 20th century and Cat's Cradle.
His experience as a soldier and prisoner
of war had a profound influence on his
works. He died at the age of 84.
Coincidentally, he wrote, in the
prologue of Timequake that his alter-
ego, Kilgore Trout would die at the age
of 84.

Harrison Bergeron was first published
in 1961 in a science fiction magazine. It
is a powerful satire on enforced
equality. It also ridicules the enervating
effect television can have on viewers.
Vonnegut has said that he learned most
of what he believes about social and
political idealism from junior civics
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classes as well as from the democratic
institution of the public school itself. A
futuristic story dealing with universal
themes of equality, freedom,
individuality, power and its abuses, and
media influence, Harrison Bergeron
continues to evoke thoughtful responses
about equality and individual freedom
of our times.

Let pupils read the story Harrison Bergeron
from Para 1-6.

Process

Individual reading - (4-5 mnts)

• Pupils mark    ? and ! with a pencil while
they read to keep track of their reading.

• After reading let them fill in the self
assessment sheet on reading. (Page -140)

• Let them sit in group ( 5- 8 members)

• Let each member in a group share what
he/she understood, what he/she didn't
understand and what he/she found
interesting/surprising.

• If there are words/expressions they didn't
understand let them refer to the glossary.

• If still a group couldn't understand
certain area, let them tell about it to you.

• Megaphone their doubt to other groups.

• If no group can clarify it you can scaffold
them by asking simple questions to clarify
that area.

• Remind the learners to identify words to
be recorded at the personal wordlist on
page 139.

Module 5

• Now ask the questions given in the
margin one by one.

• Let every learner think about the answer
of each question.

• Ask a few learners to share their ideas.

• If it is a major written discourse, process
it (like the first one here - a description)

• Let them write it  individually first in their
notebook.

Group refinement

Presentation

Editing

Your version (if needed)

• If the question is just to record a simple
response, let the learners scribble it in the
margin itself in pencil (like the second
question here)

• Let them present it random also.

Hints for scaffolding questions

• Visualise and describe how society will
have changed by 2081.

Let the learners freely express their ideas
of the year 2081.
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Ask probing questions like:

* What will be the changes in science
and technology?

* What do you think will be the energy
sources available then?

* How will our culture be affected?
Fashion trends/ Food habits/
Construction of houses/ Social mingling
etc.

• Let them write it individually first in their
notebook.

Group refinement

Presentation

Editing

• Why don't George and Hazel think
much about their son, Harrison, even
though he has been taken away?

Nobody was allowed to take unfair
advantage of their brains. They were not
in a position to think about it very hard.

• Lead the learners to vocabulary activities
1& 2 on page 123

Hints:

The learners can on their own do the 1st
task easily.

Activity 2

a) There sat at the table a few
gentlemen.

b) Into the night the search went on.

c) Among the bamboo thickets was the
elephant standing.

d) With heavy bags were the dancers
burdened.

Module 6
Revisiting Para 1-6

• Ask learners to identify the characters,
their age and appearances.

• Ask them to write down all the dialogues
of the story in their notebooks.

• Now let them attempt the dialogues
between George and Hazel given at 'Pause
and Reflect'.

Individual writing
Filling the self assessment
sheet on conversation
Sharing in groups and select
the best initiation
Each learner responds to the
selected initiation
Selects the best response
Repeat the process and let the
groups construct a new
dialogue.
Presentation - (Role - play by
groups)
Selecting the best presentation
by the groups
Editing the best group product
Your version (if needed)
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Module 7

• Individual writing of the news paper
report on the arrest of Harrison Bergeron.

Ask questions like: Who was arrested? /
When was he arrested? / Where was he
then? / Why was he arrested? / How was
he taken away?

* What headline would you suggest for
your news report?

• Remind them to mention the place and
date of occurrence of the incident.

• The headline should be catchy and the
first paragraph should give information
on what / when / why / where / how
it all happened.

Random presentation

Filling in self assessment on
News report on page 140

Group refinement

Presentation by the groups

Editing

Presenting the teacher's version

Module 8
Let's begin this session with a creative
drama game.

Game - 3

• Divide the class into groups (6-8 member
groups)

• Ask the groups to present a tableau
showing any event/ incident of their choice.

• Allow 5 minutes to prepare for the
tableau. They can use improvised props
available in the class. Ask each group to
present the tableau. There will be 5 or 6
presentations.

• Now evaluate the first group's
presentation by asking others questions
like:

* What did you see? / What was it?

* Where did it take place? (at home/ on
the road / at a TV studio etc.)

* Who were involved in it? (grand father
/ passenger/ driver / dancer etc)

* How well the team could show the
scene?

• Grade the presentation A/B/C according
to the responses.

• Evaluate all the presentations like this.

Now ask the learners to read Para 7-13 of
the story.

Process reading as suggested earlier.

Hints for scaffolding questions

• Why did the dancer apologise?

She spoke in a sweet voice and such
sweetness was not permitted to a few
as all are equal by government order.
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• What would happen if somebody tried
to reason with Harrison?

 Harrison would certainly influence
anyone who would reason with him. He
was considered as a plotter and anti
national. So one who associated with
him would also be considered like him.

• ' for many was the time………' What
does the writer imply here?

The writer subtly suggests how the
dance of Harrison brought in memories
in the mind of George about his
energetic and intelligent son who was
taken prisoner.

• Harrison has now entered the
television studio. What do you predict
will happen now?

Let the learners freely predict and find
out whether they predicted right when
they read the next section of the story.

• Lead the learners to vocabulary activities
3&4 on page 123
They can do these activities with the
help of a dictionary.

Module 9
Processing description (appearance of
Harrison)

Let the learners revisit paragraphs 7-10.

• Ask them to identify sentences describing
the appearance of Harrison.

Ask questions like:

* What strikes you the most about
Harrison?

* How old is he?

* How did he look like?

• Ask them to decide on their first sentence
on Harrison's appearance.

• Let them be reminded of using descriptive
language.

• Ask them to use paragraph form in
writing.

• Let the sentences be connected properly.

• Let them write it individually first.

• Ask the learners to fill in self assessment
check list on description on page 140.

Refining in groups
Presentation
Editing

Module 10
We begin this session with another
creative drama game.
Game - 4   (Sculpture gallery)

• Divide the class into pairs.

• Let one in each pair a 'sculptor' and
the other the 'clay.'

• The sculptor has to shape his/her
partner into a statue of his/her choice.
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• The sculptor can show his/her 'clay'
how to stand.

• He/ She can give instructions to adjust
the pose of the sculpture.

• The sculptor has to pay close attention
to even minute details like facial
expression and posture.

• When the sculptor finishes he/she has
to say 'freeze.'

• All the sculptors have to be one group
and when the teacher goes near each
work, the sculptor who made the work
has to step forward and explain his/her
work.

• The sculptors work like museum guides
when the teacher conducts a tour of the
'gallery.'

• Once the work of a sculptor is viewed
he/she can join the teacher as a viewer
of the gallery and can even ask
questions to other sculptors about their
work.

• Once the tour is finished children can
switch roles and the process will be
repeated.

Module 11

• Ask the learners to read Para 14-18 of
the story.

• Process reading as suggested earlier.

• Let the learners attempt the scaffolding
questions.

Hints for scaffolding questions

• What does Harrison plan to do?

Let the learners predict freely. Find out
how many of them predicted right.

• What do you think of the popular TV
shows that you watch? Are they worth
watching?

This question can be developed in the
form of a debate in the class.

You may ask questions like:

* Which is your favourite TV show?

* How often do you watch it?

* At what time is it aired?

* Does it in any way affect your studies?

* Does it influence your style of
dressing/ speaking?

Find out which is the most popular show
among learners. Divide the class into
two groups- those who support the show
and those who oppose it.

• Conduct a debate in the class on the on
this topic.

• Consolidate major points raised in the
debate.

• Why did the government agents do
this?
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It is the duty of the government agents
to maintain law and order in the state.
Harrison is a traitor according to them
and so they shot him down for
challenging the laws of the land.

• How does Harrison's death affect his
parents?

It didn't affect them as it ought to have
affected them. Even Harrison's mother
couldn't recall why she was crying. The
thought about the tragic end of his son
was shattered by the sound of a gun in
George's head.

• What is your response to the ending of
the story?

This question demands the free response
of the learners. They might say they

were shocked/ it was quite unexpected
etc. Let them also justify their responses.

Module 12
Harrison's letter to his parents

Process

• Divide the class into four or five groups.

• Supply a copy of a personal letter to each
group. (Or you may exhibit a personal
letter written on a chart paper to the whole
class.)

• Ask groups to identify the features of a
personal letter.

You may ask questions like:

* Where are the place and date of the
sender of the letter shown?

E.g.  Rose Villa
Gandhi Nagar

Thiruvalla
10 October 2009

Dear Anil
It is long since I have heard anything from you. Hope you are fine and doing well in your studies. How
is life there, dear?
 Anil, I need your help. You know, my mother has been unwell for quite some time.
She has been advised to undergo a bypass surgery as soon as possible. I know there are good hospitals in
Chennai. Can you collect details of one or two hospitals where the surgery can be done? Do write to me
soon.
Convey my regards to Mom, Dad and Meera.

With love
Sd/-
Fazil
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* How did the sender address the person
to whom the letter is sent?

* How did the sender begin his letter?

* What other details did the sender write
in the first paragraph?

* What did the sender write in the
second paragraph?

* What is the purpose of writing the
letter?

* Which paragraph gives you the idea
about it?

* How did the sender conclude the
letter?

* What did the sender write in the
complimentary closing part of the
letter?

* Did the sender sign the letter?

* Did he write his name? Where?

• Now let them attempt Harrison's letter
individually. (8-10mnts)

• Let them sit in groups and share what
they have written.

• Ask the groups whether the features of a
personal letter are kept in their writing.

• Let the groups select the best beginning
in their groups.

• Ask them to refine the remaining parts of
the letter thematically, syntactically and
morphologically.

• Let the groups proofread the letter for
punctuation and spelling errors.

• Ask any one from the groups to present
the letter. Let the other groups grade the
letter presented as A, B or C.

Select the best letter with the help of the
learners.

Edit it in whole class.

• Ask the learners to fill in self assessment
check list on letter on page 141.

Module 13

The learners are now expected to fill in
the story map given in a tabular form
in the text.

Hints:

Time:    2081

Place:   A country ruled by an autocratic
government

Characters: Harrison, George, Hazel, A
group of dancers, A TV announcer,
Government agents

Problem: How an autocratic
government will curb individual rights

Events:

1) The government decides to make all
people equal

 2) George and Hazel watching a dance
programme on TV



131SOURCEBOOK ENGLISH      STD VIII

3) Harrison arrives at the TV studio

4) The government agents arrive at the
studio

Theme: Individuality/ identity/
equality/ freedom/ power and its
abuses/ media influence,

• Let the learners be grouped and ask them
to think of more dramatic events of the
story.

• Let there be 8-10 events and ask them to
visualize the scene as stills.

• Allow them to use minimum readily
available props for improvisation.

• Ask the groups to present the still scenes
one by one.

• Allow the groups 10-15 minutes to plan
the events,

• Invite one group for presentation.

• Clap your hands once for the group to
switch to the next still.

• In 2-3 minutes time a group's
presentation should be over.

• Now ask the next group to present the
stills.

• After the entire presentations let the
groups evaluate the presentations.

For this you may ask:

* What was the first scene?
* How effective was the presentation?

* Did they use any props?
* Was it meaningfully done?
* Did they smoothly switch over to the
successive stills?

Module 14

•Let the learners be in groups again.

•Ask them to add minimum movements and
unavoidable dialogues to the stills they
have presented and connect the different
stills logically. (10-15mnts)

•Let the groups present their version. (5-
6mnts)

•After the presentation let the groups
evaluate the presentations.

Module 15
•Ask the learners to look at the cartoons on
the year 3000.
•Ask them to share their view of the year
3000.
•Let them prepare a write-up or draw a
cartoon on the year 3000 individually.
•Divide them into groups.
•Let them prepare a skit/mime on the year
3000 after discussing what they have
written/ drawn individually.
•Present the skits/mimes. (They needn't
write the script of their presentation at this
stage. Let them improvise the
presentation.)
•You may evaluate the presentations.
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Module 16

•Lead the learners to the poem ‘The Bat’ by
Theodore Roethke.

Note:

Theodore Roethke, the famous
American poet, right from his childhood
used to spend much of his time
observing nature. The death of his
father during his childhood, because of
cancer was an event that shaped his
creative and artistic outlooks. Roethke
tried hands at teaching before opting
out for writing. After the Great
Depression, he found out that writing
was more useful than other vocations
for it allowed him to explore a different
mindset. Open House, The Lost Son and
Other Poems, Open Letter etc. are some
of his anthology of poems. Roethke has
won many coveted awards to his credit
too. Some of them include the National
Book Award, the Pulitzer Prize etc.

The Bat gives a true expression to the
observing skill and artistic outlook of the
poet. For some who are familiar with the
traits of bats, the poem may seem to be
true to their characteristics. The poem
throws light on how humans are
threatened by their own basic instincts
when they turn out to be more inhuman
than humans can ever be. Some critics
even opine that maybe the author is
telling us of a childhood experience of
his. He may have had a phobia of bats

or something like that. Whatever be the
thoughts that arise, any animal lover
would only say that bats are kind
creatures…except the vampires.

 Process

•You may read the poem aloud two or three
times.

•Let the learners read the poem
individually and keep track of their
reading.

•Ask the learners to be in groups and share
what they understood, what they didn't
understand and what they found
interesting and surprising.

•Let them refer the glossary if needed

•If still one group has problems in
understanding the poem megaphone their
doubts to the other groups.

•You may explain the problem areas which
no group can effectively tackle.

•Ask the scaffolding questions to the whole
class.

•Let each learner think of the answer.

•Let them scribble the answers in the space
provided in the text itself.

•Allow two or three learners to present
their answers.

•If there are questions for which no one can
find an answer let them sit in groups and
think.
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•You may interact with the groups asking
simple interaction questions to channelise
their thoughts.

Hints for scaffolding questions:

• What does the bat do at night?

The bat flies/loops in the air in crazy
figures.

• Contrast the description of the bat in
line 3 and 4 with that in line 5       and 6

The description in line 3 and 4 suggests
the immobility of the bat but in lines 5
and 6 the bat is seen in motion.

• Do you find line 10 strange? Why?

Yes. The bat suddenly wears a human
face and makes an incredible flight
before us.

• What makes people afraid of bats and
snakes?

Let the learners come out with their own
answers. (mysterious /ghostly/eerie
creatures)

• Describe the picture that Roethke
paints in lines 5 and 6.

It is a lively visual image in which we
see the bat's flight through air against
the backdrop of the trees that face the
corner light.

• Other visual images in the poem.

The bat clinging to the attic of an old
house, the posture of the bat with his

fingers making a hat about his head, the
close-up of the bat's face when it comes
near and touches the window screen,
and the transformation of the bat's
mouse like face to that of a human face.

• How is the image in line 10 appropriate
to the end of the poem?

The suspense of the poem is maintained
till the last line. The similarity between
certain humans and bats may be the real
inspiration for the poet to write this
poem. It is a fitting and powerful ending
to this small poem.

• What effect does the poem have on
your feelings about bats?

Let the learners react freely. Ask them
to go through the three responses quoted
in the text and record their responses.
Let it be an individual task and ask a
few of them to present their responses.

Writing a poem about animals/ birds

 Process

• Let them attempt the poem individually
first.

• Ask them to close their eyes and visualise
the animal/bird.

You may ask questions like:

* What is the most striking quality of
it? Its size/ Colour/ Its stride?

* How does it look like?

* Where is it seen usually?
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* At what time do you see it usually?
Winter/summer/ day/night/ /
morning/evening…

* How does its cry sound like?

* What image doest the bird/animal
create in your mind?

• Let them write an impressionistic poem
by organising their thoughts logically and
replacing commonplace words and phrases
with lively and specific words and
expressions.

• Ask the learners to fill in the self
assessment checklist on poem given on page
141.

• Let them present their poems.

Module 17

• Now lead the learners to the poem
Sugarfields in the extended reading section
on page124.

Note:

Sugarfields is a poem written by the
modern American poetess Barbara
Mahone. The poem strongly expresses
the feeling that one's identity and
personality are shaped by one's parents
and the cultural background of one's
family. The mother in this poem is like
Alice Walker's mother in the lesson In
search of our mother's garden. The
coinages like tree talk and wind song are

typical expressions of post modern
poems. Sensitize your learners on such
possibilities when writing and
appreciating a poem.

• Let them read it individually and try to
answer the scaffolding questions.

• Ask them to sit in groups and share what
they have understood.

• Help them if they have problems in
understanding the poem.

Hints for scaffolding questions

The first two questions demand learner's
own free responses.

o Sugarcane is described as the syrup of
the earth.

The poem suggests that the poet hails
from an agrarian background.

His mother's voice is in the sugarfields.

Wherever he goes and whatever he
becomes in life the music of sugarfields,
which is the music of nature and the
music of his mother's voice, will never
leave him.

Module 18
Choreography
Choreography is visualisation of a
poem. Unlike a skit the use of rhythmic
movements, dance and music gives it
variety and beauty. The choreography
of a poem need not be an exact
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reproduction of the poem as such.
Learners can interpret the poem on their
own style and even think of presenting
the impressions the poem evoked in
their mind.

It would be better if you could assign
different poems (of course the poems
they have learned) to different groups
for presenting a choreography. You may
make use of both the poems in this unit
and the ones they have learned in other
units.

• Divide the learners into groups.

• Assign different poems to the groups by
lot. They shouldn't tell which poem they
have got.

• Ask groups to roughly plan the
choreography without writing down
anything (6-8 mts).

• Let each group present their poem without
any dialogue or recitation of the poem.

• Let the other groups guess which poem
the presenters have choreographed.

• Initiate a discussion in the class on how
to improve the presentation.

• After the presentations are over let the
groups write down the script of their
choreography.

You may interact with the groups asking
questions such as:

* What is the poem about?

* Where did it happen?

* Who are characters in the poem?

* How will you suggest the location and
characters? (Let them use minimum
available props)

* What will be the first scene of your
choreography?

* Who will come to the stage first?

* Where does he come to the scene from?
Left/right/back?

* How will characters exit?

* Where will the reciting team stand?

* What will be the second scene?

* Who are involved in it?

* ……………………………….?

* ………………………………..?

• Let the groups present the choreography
with proper planning.

• After each presentation let the presenters
speak about how far they have improved
and what changes they have made the
second time they presented it.

• Let other groups speak evaluating the
presentation.

• Let the class select the best performers.
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• Edit the script of the best performers
through a whole class discussion. (Keep the
process of editing)

Module 19

• Now lead the learners to the one act play
given in the extended reading section on
page 125.

• Let the learners read the first scene of the
one act play.

Individual reading - (8-10 mts)

• Pupils mark    ,? and ! with a pencil while
they read to keep track of their reading.

• After reading let them fill in the self
assessment sheet on reading. (Page -140)
• Let them sit in group ( 5- 8 members)
• Let each member in a group share what
he/she understood, what he/she didn't
understand and what he/she found
interesting/surprising.
• If there are words/expressions they didn't
understand let them refer to the glossary.
• If still a group couldn't understand
certain area, let them tell about it to you.
• Megaphone their doubt to other groups.
• If no group can clarify it you can scaffold
them by asking simple questions to clarify
that area.
• Remind the learners to identify words to
be recorded at the personal wordlist on
page 142.

• Ask the questions given in the margin one
by one.
• Let every learner think about the answer
of each question.
• Ask a few learners to share their ideas.
• Let them write it individually first in
their notebook.

Group refinement
Presentation

Hints for scaffolding questions

• Let the learners predict how the
cassette player might affect the action
of the play. (The tape recorder will be of
great help to them in their flight. / It
will become a problem for them in the
course of the play. / The music they play
will help them.)After finishing the
reading of the one act play find out how
many of them predicted right.

• INDIAN TRICOLOUR FLUTTERS IN
VENUS/ VENUS IS OURS NOW
The astronauts are in the spaceship and
darting to the outer space.

Module 20
• Ask the learners read the second scene of
the one act play at home.

• Let them discuss the answers of the
scaffolding questions in groups.

• Help them if they have difficulties in
finding out answers to these questions by
asking simple interaction questions to
channelise their thoughts.
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Hints for scaffolding questions

The spaceship suddenly faces power
failure and it floats in space helpless.

Venu is a creature from the planet
Venus. It is small like a puppet and
wearing a bright coloured outfit.

Venu said that the astronauts would
crush thousands of the little creatures
on the Venus with their spaceship and
use up all their resources. So it didn’t
allow the astronauts to land on Venus.

Let the learners freely react to this
question on the ending of the play. Let
them also check whether the predictions
they have made proved right at the end.

The astronauts may be more cautious
about using up the energy sources after
the journey.

They learned valuable lessons on the
need for protecting the flora and fauna
of one’s planet and the need for
preserving energy sources of one’s
planet.

• Now let a group of four pupils read the
play to the class, noting the stage directions
and giving expression to the dialogue. A
fifth student can read the stage directions.

Module 21
• Now let the learners as a group activity
write down the script of the performance
of the skit/play based on the story Harrison
Burgeron.

• Ask them to note down the stage
directions when they write the script.

• Let the learners fill in the self assessment
checklist on skit/play on page 141.

• Edit the script prepared by the groups.

• Let there be a final presentation of the play
on the school stage by the groups using
minimum props, costume and stage
setting.

Module 22
• Let the learners go through the script
given for editing on page 134.

• The script is familiar to them as they have
gone through it in their 7th standard
English Coursebook(unit3).

• Ask the learners the questions given along
with the script for editing.

Hints for editing

• The minister and courtiers: This stage
direction is not properly written. It is
not clear whether the ministers and
courtiers are sitting/standing/
watching something. It can be
something like, the ministers and
courtiers are seated in two rows at either
side of the throne.

• Came, arrived, sat: Usually, stage
directions are written in simple present
tense. Hence, comes, arrives, sits.

• Sir: This is not the way a king will be
addressed. It can be Your Majesty.



138SOURCEBOOK ENGLISH      STD VIII

• Your Majesty: Again, a king will never
address his ministers so. Change this to
Minister.

• It is: Here a linker is missing. We have
to use But it is.

• Smiled: to be changed as smiles.

• A loving father……….: The answer
must be brief, A treasure of gold.

• A loving father……….: The answer
must be brief, Diamonds! Ornaments!
Precious stones!

• Raised, became: must be raises,
becomes

• I will: Contracted form must be used
here I’ll

• Brought, gifted: to be written as brings,
gifts

• There are also other possibilities of
improving the script like:

Referring to time of the action in stage
direction (e.g. A morning at King
Dharmaraja’s court), making dialogues
more crisp and referring to mood and
movement of the characters etc.

Module 23
• Invite the learners’ attention to the bold
italicised words in the script given for
editing.

The bold italicised words are: on the
throne, to my sons, of them, of gold, to
me, to my wealth and to his sons.

The noun phrases here are: the throne,
my sons, them, gold, me, my wealth and
his sons.

The words before these are: on, to, of.
These are called prepositions.

The preposition together with the Noun
Phrase that follows it is called a
Prepositional Phrase.

Now let the learners do activity 3.

Prepositional phrases: to me, to my
wealth and to his sons

In all the three cases shown above, the
preposition is to.

The attached noun phrases to the
preposition are me, my wealth and his
sons.

Lead the learners to activity 4 and let
them identify the class of words called
verb.

1. These words are not nouns or the
other words that we see in a noun
phrase.

2. They describe an action, an event or a
state.

Let the learners do activities 5 & 6 as a
home assignment.
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Unit - 5

BEING ONE WITH NATURE

This unit is conceived on the basis of the issue domains-
agriculture. The sub issue taken up in this unit is the
lack of awareness that agriculture is the backbone of
civilization.

The learners are expected to acquire concepts related to
the vital role of agriculture in society and they develop
a positive attitude towards nature and agriculture.
The unit comprises of a poem titled ‘Lines Written in
March’ by Wordsworth which portrays the agrarian life
of a village folk and the changes that occur in nature in
spring season and a short story by  Tolstoy titled ‘Three
Questions’ which tells us the story of a king who put there
questions before his subjects. The story teaches us the need
for being good and how one can live a life of happiness
and pleasure. In the extended reading section of this unit
an abridged version of the novel ‘Robinson Crusoe’ by
Daniel Defoe and a poem by John Keats titled ‘Daisy’s
Song’ are included.
Attitudes and values like the need for developing a
positive attitude towards nature and agriculture and
towards natural farming methods are expected to be
inculcated through the transaction of this unit.
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Issue Domain :Issues related to agriculture

Sub Issue :Lack of awareness that agriculture is the backbone
of civilization

Learning Objectives :•To read and analyse the literary texts related to
   the theme - agrarian culture
 •To read and enjoy poems
 •To construct discourses like conversations, write
   - ups, skits, speeches etc.,
•To realise the vital role of agriculture in
   sustaining human life
 •To develop positive attitude to natural farming
   methods.
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Module 1

Lines Written in March

Note:

Wordsworth’s ‘Lines Written in
March’ shows us a different face of
the nature poet who exploits the
symbolic possibilities of the end of
winter in a subtle as well as simple
manner. The poem does not pose any
difficulty in understanding it while we
go through it for the first time. It seems
to be as simple as a nursery rhyme
describing nature and human beings
during the month of March. Crowing
cocks, flowing streams, twittering
birds, glittering lakes, green fields,
bright sun, toiling farmers, grazing
cattle, sailing clouds in the blue sky,
lively fountains and the defeated snow
give us a some what banal description
of the advent of summer, just after the
disappearance of Winter. Winter is the
‘cruelest month’ for a westerner, when
nature and man alike turn to be
lethargic, dull and inert. A frozen
stillness/chillness will reign over
nature and human minds. Devoid of
any warmth and mirth all living things
will begin to hibernate. Wordsworth’s
poem here presents a striking contrast
to winter by describing March/
Summer as the month of rebirth and
rejuvenation. Cock, the herald of
dawn, is crowing. The birds are, no

longer, sleepy but twittering. The
frozen springs and streams are now,
once again flowing glittering. The sun
shines soothingly above the green
fields and the men, both the young and
old alike, are working together- they
plough the fields and sow the seeds so
that new seedlings may sprout up and
will cover the earth with greenery
soon. The snow is defeated like an
army for once and all which can be
taken as a key expression. The defeated
army retreating is an apparently
political image and the subsequent
mirth of the peasants and farmers
remind us of a political change that
liberates the working class whose
slogans are nothing but ‘Liberty,
Equality and Fraternity’.

Process

• Ask the learners which season of the
year do they like most- Spring, Summer,
Autumn or Winter and what time of they
day in the season is most attractive and
lively.

Students who like a particular season
are grouped together, say for example
all the springs form group I, all
summers group II etc.

• In groups, learners attempt to find out
the most striking features of the seasons
of their choice and how would nature be
during the season.
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Let the groups present their findings.

Now lead the learners to the poem.

Process the poem as suggested in other
units.

Hints for scaffolding questions

• Let the learners justify their answers
in the light of the hints from the poem.

The plough boy is whooping anon –
anon. This shows the happiness and
excitement of the boy in the arrival of
spring.

This poem is full of word pictures
(visual images). E.g. the cock is
crowing

Winter is the defeated army here. In
March the rays of the sun like arrows
fall on the earth covered under the
blanket of snow. Then the snow starts
melting. This melting of the ice/snow
is compared to the retreating of an
army.

(Though January, February & March are
the three months of spring, in cold
countries winter will extend up to
February and only in March they feel the
arrival of spring)

The oldest, youngest and the strongest
stand for the entire population of an
area. All join their hands in working
in the fields and are celebrating the
arrival of spring.

Similies used in the poem: like an army
defeated the snow hath retreated.

Let the learners pick out their
favourite lines from the poem and
explain why they like those lines.

The crowing of the cock always
suggests the heralding of a beginning
of something. It can be a day, a season,
a century, a new social order… The
poem ends in the line ‘The winter is
over and gone’. Winter is the worst
season of the year with its chillness
and stillness. It suggests days of
unhappiness, poverty, desolation,
melancholy etc.  The poem cleverly
places all warmth and activities
between the first and last line of the
poem and tells us that the worst
period is gone because of all these
activities.

• Let the learners prepare an appreciation
of the poem.

• Generate a discussion on the theme of
the poem by asking the following
questions:

* What do you think the poem is
about? (beauty of nature/ glorification of
spring/ the arrival of a new social order)

• Write these possible themes on the
blackboard or on a chart paper.

• Carry on the discussion with the help
of the following questions:

• If these are the themes the learners
suggest how they will answer the
following questions:
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* Why is the cock crowing?

* What all changes begin to take place?

* Who are the people referred to?

* How are they working?

* What does the snow suggest?

* Why does the boy call out anon-
anon?

* What do clouds represent?

* What is the significance of the blue
sky?

* Is it sad that the winter is over and
gone?

* What does the word ‘Winter’ suggest
here?

• Let them also think about:

The different shades of meaning they
identified.

The word pictures used in the poem.

The comparisons used in the poem.

• Let the learners think and prepare an
appreciation individually.

Random presentation

Refining in groups

Editing

Module 2
• Now lead the learners to the poem
Daisy’s song by John Keats in the
extended reading section of the unit.

Note:

Daisy’s Song, as its very name
indicates, is a simple song sung by a
small and beautiful flower. The song
is an expression of its joy and pride in
being Nature’s foster child. Because he
is couched in the throne of grass like a
king and could ogle at each pretty lass
passing by. His eyes are small, smaller
than the Sky’s great eye, the Sun. Yet
his is the poet’s eye which beholds
beauty. The Moon is silver-proud, but
the Daisy is prouder because no clouds
are there to cover his pride.

‘I look where no one dares

And I stare where no one stares’

Thus sings the innocent little flower
that is in the company of the lamb who
also is equally innocent. He, like the
Biblical ‘Lilies of the Field’, is blessed
and crowned with glory and therefore
the pretty little one takes pride in his
humility as ‘not even Solomon in his
glory was arrayed’ like him.

Process

• Let the learners read the poem
individually and find out who the speaker
of the poem is.

You may ask some questions to scaffold
their reading.

* Who is the ‘I’ in the second line of
the poem?
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* Why does the poet say the moon is
silver proud?

* Is it a full-moon day?

* Why does the daisy say it leads the
life of a king in spring?

* What is its throne?

* Who sings its lullaby?

* Does the poet present the daisy as a
boy or a girl? Justify your answer.

• After the first reading ask the learners
to sit in groups and share what they have
understood about the poem.

Hints for scaffolding questions

The sun and the moon are far above
in the sky and at times they are
covered by clouds but the daisy lies in
the lap of the earth where there are no
clouds and can look at and stare where
no one dares and no one stares.

Daisy in full bloom is one of the most
attractive sights on earth and every
passerby will bow their heads to have
a close look at it. Hence it can claim
that it is the real king.

Let the learners recollect from their
experience the sounds of nature that
lulled them to sleep.

• Now generate a discussion on the theme
of the poem by asking the questions:

* ‘What do you think the poem is
about?’ (Daisy plant/ Beauty of
nature)

* What idea of ‘greatness’ does this
poem put forward?

* Can this be considered as a poem on
‘What greatness mean’?

Expected responses:

• Even small things have their role in
the world.

• Small things can do better than
bigger things.

• Greatness is not based on size or
location.

Module 3

Note:

This is an entry text to the short story
‘Three questions’ by Leo Tolstoy. The
hermit of the story ‘Three questions’
is very much like the Zen guru of this
story.

• Ask the learners to read the Zen story
given in the text.

Process reading the story as suggested
in other units.

Hints for scaffolding questions

The gate of hell opens when one gets
angry.

Let the learners talk about their idea
of paradise and hell. They may present
it orally.
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Module 4
Note:

Three Questions is a story by Leo
Tolstoy which tells us the story of a
king who put there questions before his
subjects. He wanted to know the right
time to begin a new venture, the right
people to advise him and the most
important thing that one should do.
Failing to get satisfactory answers he
met a hermit, who to his surprise never
said anything but was digging the
land. Determined to get answer for his
questions he never left the place but
helped the frail hermit in his work
while at work. The king came across a
bleeding man and saved him. Later
the man confessed that he was there
to kill him. Now that he was saved by
the king he wanted to be his slave here
after. Quoting the incident the hermit
concluded that the ripe time to do
anything is the present moment, the
man with whom he was is the right
man to advise the King and the most
important thing that one should do is
to do well. The story teaches us the
need for being good and how one can
live a life of happiness and pleasure.

Process

• We have read the story (Zen story) of a
soldier and a priest.

• Now let’s read the story of a King. Who
wanted to get answers for his three

questions? This King approached a
hermit.
• Don’t you want to know what questions
his questions were and how well did the
hermit answer them.
Ask them to read paragraphs 1 to 8
Process reading as suggested in other
units.
Hints for scaffolding questions

Let the learners identify the three
things the king wanted to know.

Ask them to think about a fourth
question for which they needed an
answer.( E.g. Who are the people we
should never keep company with?)

Let the learners make a list of the
answers given by various groups of
learned men and let them add their
own answers to these questions. (E.g.
The right time to begin a new venture
can only be suggested by an astrologer.
The right people to advise him are
teachers. The most important thing to
do is studying mathematics.)

• Now lead the learners to the first
activity in vocabulary activities. This is
a simple activity wherein the learner is
expected to split the words into two
meaningful words. After the learner
splits the word ask them to find the
meaning of the first and the second word
and see how the meaning differs from the
first word.
Eg: beforehand: before - hand.
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Module 5
• Le the learners read Paragraph 9 to 15.

Process reading

Hints for scaffolding questions

Let the learners attempt the
conversation between the king and the
hermit.

• Process the conversation as suggested
in unit 4. ( self assessment on page 168)

The hermit believes in the equality and
brotherhood of all and to him all places
are just an extension of his dwelling
place- nothing more and nothing less.

All questions can’t be answered in
words. Some times we have to use
other means to convince the person
who raised the question. That may be
the reason why the hermit kept silent.

Let the learners write down one of
their experiences of helping others in
a brief paragraph and present it in the
class. It can be an individual task and
after presentation edit one of the better
presentations. (self assessment on
page 168)

• Lead the learners to vocabulary
Activity 2.
• Let them read the activity all by
themselves and match column A with
column B.
quit - a job
leave - a place

abdicate - a throne

dismount - a horse

alight - a train

Module 6
• Let the learners read paragraphs 16 to 18.

Process reading

Hints for scaffolding questions

• Let the learners do the activity to find
out who did the actions mentioned and
sequence them properly.

The King gives fresh water

The wounded man reaches the King
The king bandages the wound

The king washes the wound

The wounded/ bleeding man faints

The king lays him on a bed

A bleeding man comes running

The bleeding man moans

The King carries him to the hut

The King  rebandages

Let the learners freely respond to the
question what they would have done
if they had been the king.
The stranger felt repentance for his
evil motives and sought forgiveness
from the king.
Let the learners attempt preparing the
speech on the importance of social
service.
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Process (Speech)

• Let the learners prepare the speech
individually.

• Let them present what they have written
at random.

• Let them refine the speech in groups.

• You may ask the following questions for
interaction with the groups before they
refine their speeches:

* How will you address the persons on
and off the dais?

* How do you feel in addressing the
gathering? (happy/proud)

* What is the context of the speech?
(the school assembly- may be a topic a
day)

* Why do you think social service so
important?

* Should we think of others?

* Is it not enough we think of
ourselves?

* Do you know any quotable quotes/
great people’s words on social service?

* How will you end your speech?(
making an appeal/stating a wish/
taking an oath etc.)

• Let the learners fill in the self assessment
checklists on speech on page 169.

• Ask the groups to present their speech.

Editing

• Lead the learners to Vocabulary
Activity 3.

1) Read the 3 sentences given in the text
book which the learners are already
familiar, given stress to the underlined
word.

2) Let the learners guess the opposite of
these words.

3) Tell them that the prefixes ‘in’, ‘dis’ &
‘un’ are added before words to make
opposites.

4) Ask them to fill up the column using
these prefixes.

Regard - disregard

Lodge - dislodge

Partial - impartial

Mobile - immobile

Faithful - unfaithful

Important - unimportant

Moral - immoral

Trust - distrust

Proper - improper

Respect - disrespect

Own - disown

Module 7
• Lead the learners to paragraphs 19 to 22.

Process reading as suggested earlier.
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Hints for scaffolding questions
The benevolent nature of the king is
evident from his readiness to forget
and forgive.
It highlights the importance of work.
Work is more important than words.
There is also a well known saying that
we reap what we sow. If you sow the
seeds of love you can reap love.
The king learnt the most important
lessons of his life and realised the
importance of the present time and the
aim of life is to do good to the ones who
are with you at the present moment.
Many have a tendency to settle the
accounts of the past though it mars all
the well being of the present and many
ignore present worrying about future.
So the word ‘Now’ upholds the
relevance of the present.
Let the learners revisit the last
question on page 147 and check
whether their answers to the three
questions of the king are similar to the
answers given by the hermit.
• Lead the learner’s to Vocabulary
Activity 4. Supply a dictionary and let
the learners find out the past form of the
irregular verbs given.
• Ask the learners to find out the setting
and characters of the story. Then let them
say the first and last events of the story.
Then ask them to fix the events in between.
Let there be a discussion on the theme of
the story.

Module 8
Process (Script)

• Let the learners be grouped and ask
them to think of the dramatic events of
the story.

• Let there be 8-10 events and ask them
to visualise the scenes as stills.

• Allow them to use minimum readily
available props for improvisation.

• Ask the groups to present the still
scenes one by one.

• Allow the groups 10-15 minutes to plan
the events,

• Invite one group for presentation.

Clap your hands once for the group to
switch over to the next still.

In 2-3 minutes time a group’s
presentation should be over.

• Now ask the next group to present the
stills.

• After the entire presentations let the
groups evaluate the presentations.

For this you may ask:

* What was the first scene?

* How effective was the presentation?

* Did they use any props?

* Was it meaningfully done?

* Did they smoothly switch over to the
successive stills?
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• Ask them to add minimum movements
and unavoidable dialogues to the stills
they have presented and connect the
different stills logically. (10-15mnts)

• Let the groups present their version. (5-
6mnts)

• After the presentation let the groups
evaluate the presentations.

• Now let the learners as a group activity
write down the script of the performance
of the skit/play based on the story.

• Ask them to note down the stage
directions when they write the script.

• Let the learners fill in the self assessment
checklist on skit/play on page 169.

• Edit the script prepared by the groups.

• Let there be a final presentation of the
play on the school stage by the groups
using minimum props, costume and stage
setting.

Module 9
The Adventures of
Robinson Crusoe

Process

• You may ask your learners to read the
story on their own. For this you may break
the story into small sections for them to
read in single sitting with proper
concentration.

• Let them read the first three paragraphs
and share what they have understood.
Ask them ‘What does the phrase call of
the sea imply?’ (The urge to voyage/
travel which was characteristic of that
period in history)

• Ask them to read paragraphs 4 and 5
and let one or two students narrate the
events of the story.

• Lead them to paragraphs 6 to 10 and
write down the major events of this part
of the story.

They can easily list down the various
activities done by Crusoe.

• Let them also write about what helped
him to reap a rich harvest.

• Now let them read paragraphs 11 to 13
and present a summary of the story.

• Ask them to read the paragraphs 14 to
16 and answer the questions:

• What did Crusoe do to overcome his
feelings of loneliness? (He saved one of
the prisoners and made him his servant
and companion)

• Was Crusoe successful in educating
Friday? How? ( Yes, Friday was a
quick learner)

• Ask them to read the paragraphs 17 to
22 and answer the questions:

‘The prisoners were very weak.’ Why
were they so? (They were in the custody
of the savages for many days)
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• What was the deal between the
captain of the ship and Crusoe?
(Crusoe would help the captain to get
back to his ship and in return the captain
had to take him and his men back to
England.)

• Let the learners write a paragraph on
their activities of a day when they
were left alone at home.

• Let them write it individually and
present it in the class. Edit one of the
better presentations.

Module 10
Editing
Activity 1
As the last unit of the Coursebook, only
discourse level editing is attempted
here.

• You may ask the following questions for
this:

* How does the passage open?

* Can you think of another opening
sentence? (An expression of the
narrator’s thought/ a piece of
dialogue of his friends/relatives)

* What does the first paragraph tell us?

* What do the second and third
paragraphs tell?

* Is the paragraph division logical?

* Is the feeling of loss effectively
conveyed?

* What more details would you add to
make the narration more effective?

* Try adding one more paragraph to
the passage using those details.

Activity 2

• Make use of the points given in the
Coursebook.

Activity 3

• Let the learners list out the words to
which they can add –ly. (sure, right, hot,
melodious)

Activity 4

Adverbs of time: when, meanwhile

Adverbs of place: nil

Adverbs of manner: feebly, soundly,
intently, again
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Appendix
GLOSSARY OF LITERARY TERMS

Act: A major division of the action of a
play. The Elizabethan plays were
divided into 5 acts after the Roman
model were as in the modern plays are
divided into 3 acts.

Alliteration: is the repetition of the initial
consonant sound in a line of verse.

Anecdote: is and unelaborated or short
narration of a single incident of private
life.

Aphrodite: In Greek mythology, was the
goddess of beauty fertility and love,
identified with by the Romans with
Venus.

Apollo: In Greek mythology Apollo is
the sun god who represents beauty
poetry and music. Apollo stands for
order, reason and self discipline as
contrasted with Dionysus.

Archetype: C.G. Jung described
archetype as primordial images formed
by repeated experiences in the lives of
our ancestors inherited in the collective
unconscious of the human race and often
expressed in myths, religion, dreams
fantasies and literature.

Article: A short literary composition in
a newspaper, periodical, encyclopedia
etc. A composition for publication,
treating of a subject distinctly and
independently. A write-up, full of
description of something in writing.

Aside: is similar to soliloquy but
different. It is the words spoken by a
character to oneself. E.g. ‘How like a

fawning publican he looks……’ spoken
by Shylock in The Merchant of Venice
(Act 1, Sc. 3)

Assonance: is the repetition of vowel
sounds so as to create a soft musical
effect in a line of verse. Tennyson was a
master of assonance in English poetry.

Atlas: was one of the Titans in Greek
mythology who supports the heavens on
his shoulders.

Augustan: An adjective derived from
Augustus, emperor of Rome from 27BC
– AD14. The term connotes literature or
a literary period notable for its learning
and consciously polished style. The
Augustan age of English literature is the
early 18th century.

Autobiography: One writing his own or
her own her own biography, is called
autobiography.
“My Experiments with Truth” is
Mahatma Gandhi’s Autobiography. St.
Augustine’s “Confessions” is a spiritual
autobiography.

AvantGarde: applies to those who
support or create the newest ideas,
fashions, techniques, styles etc. in art and
literature.

Ballad: A narrative song poem relating
a single, dramatic incident. Those whose
authors are unknown are termed as
traditional ballads whereas those written
by modern authors are called literary
ballads.
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Bathos: is yet another term for anticlimax
which is affected by a sudden fall from
the sublime to the ridiculous.

Biography: is a written record of the life
of a person, presented as a work of art.
It provides a more or less full account of
a person’s life, his character,
temperament, the social circumstances
in which he lived and his activities and
experiences. John Dryden has defined it
as ‘the history of particular men’s lives’.
It was the ancient Greeks and Romans
who started writing biography. Plutarch
wrote the “Parallel Lives” of great Greek
and Roman personalities. In 18th
centaury England, Samuel Johnson
wrote “Lives of the English Poets” (1779
– 81). The best known of all biographies
written in English is James Boswell’s
“Life of Samuel Johnson”. (1791)

Black Humour: is a theatrical device
used in Absurd drama and other satiric
works which aim at correcting the ills of
the society. It is a sort of humour in horror
as we often see in present day literature
which wants to uncover human vices
and follicles. Black humour is used as
an ironic commentary on the absurd,
illogical and ridiculous aspects of the
human condition in a contemporary
society. Samuel Beckette’s drama
‘Waiting for Godot’ presents two tramps
in a Wasteland, hopelessly waiting for
somebody who may or may not even
exist. This absurd situation is painfully
comic. The irrational, pointless and
funny dialogue and actions of these two
are examples of black humour. They
represent the modern world where in
man’s actions become useless, senseless
and absurd.

Blank verse: Unrhymed iambic
pentameter.

Blurb: a brief description of a book given
by a publisher on the cover page of the
book so as to attract the reader’s eye.

Bohemia: was formerly a central
European Kingdom, now forming the
western part of the Czech Republic. The
name is often applied to any district
frequented by artist and other socially
unconventional people.

Burlesque: is an ironic, humorous and
satiric writing like Cervantes’ Don
Quixote.

Caricature: is created when a character’s
features are so exaggerated that he/she
looks humorous or funny. Such
characters are there in plenty in the
novels of Charles Dickens.

Catastrophe: the sudden and complete
devastation of the fortunes of the hero
or heroine in a play or novel.

Catch-22: derived from Joseph Heller’s
novel (1961). Any situation or dilemmas
from which there is no escape because
of two mutually incompatible
conditions.

Catharsis: is the purgation of emotions
such as pity and fear while witnessing a
tragedy or while enjoying a work of art.

Chorus: In early Greek times the chorus
was a band of men who performed songs
and dances at religious festivals from
which developed Greek drama. In the
nearly Greek tragedies thee songs of the
chorus made up the greater part of the
play, but later the chorus became a
group of onlookers who commended
intermittently on the action.



SOURCEBOOK ENGLISH      STD VIII154

Chronicle plays: are based on history.
E.g.: Shakespeare’s Antony and
Cleopatra. Henry IV, Julius Caesar. Etc.

Cinderella: character in a world famous
fairy tale whose name can be used to
describe a transformation from poverty
or plainness to prosperity or glamour.

Classicism: is usually opposed to
romanticism. It is both a specific literary
movement and a general manner of
thinking and writing. Classicism, unlike
romanticism, is social, formal,
intellectual and static. The term
originated with the application of the
word “classical” to the literature of
ancient Greece and Rom but soon
extended its meaning to include any
similar literary style or point of view.

Cliché: a word, phrase or expression
which has lost its effect by repeated
usage.

Climax: is the main point of interest in a
novel or play which reached towards the
end of it.

Colonialism: Political and economical
control of a political unit without the
real annexation of the land.

Comedy: a drama in which the
characters are placed in more or less
humorous situations and the play ends
in general goodwill and happiness. E.g.
Shakespeare’s As You Like it.

Conceit: is a simile forcefully created out
of/ between two apparently dissimilar
things. In short, it is a far-fetched
comparison, made possible by complex
reasoning and intellectualism. E.g. The
metaphysical conceits of Donne.

Connotation: is the suggested or
implied meaning of words as against the
literary meaning

Couplets: are lines of poetry rhyming in
pairs.

Criticism: is concerned with the
exposition, analysis, comparison and
evaluation of works of literature.

Cupid: In Roman mythology Cupid was
the god of love, corresponding to the
Greek God, Eros.

Dark Ages: The period in West between
the fall of the Roman Empire and the
high middle ages - a time of relative lack
of enlightenment and obscurity.

Denotation: Terms of science are
defined in advance and therefore they
are pure denotations, said Cleanth
Brooks. So denotation is the opposite of
what connotative or poetic language is.

Denouement: is the final resolution of
the problem in a play.

Dickensian: Derived from the
characteristics of the novels written by
Charles Dickens (1812-1870). It is used
to suggest a person’s caricature like
oddness in behavior and also a condition
of poverty and hardship.

Diction: is the selection, arrangement
and order of words in a piece of writing.

Didactic: A work is didactic when it
teaches a moral. E.g. much of
Wordsworth’s poetry is didactic.

Don Quixote: is the ageing hero of a
Romance, Don Quixote of de la Mancha
(1605-15) by Miguel de Cervantes. A Don
Quixote is a foolish, mistaken idealist or
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someone who naively believes that they
can set the world to rights single
handedly. The character can also
represent some one who fights against
illusions, evils or who fails to see things
as they really are.

Drama: A stage play, a story of life and
action for representation by actors on the
stage. A theoretical entertainment
wherein actors perform the roles of the
characters, act out and utter the
dialogues written by the dramatist. A
drama is written in such a way that it is
divided normally into three Acts with
sub-divisions called scenes.

Plot, setting, characterization, dialogue,
unity of action, time and place, spectacle
etc. are some of the features of a drama.
Comedy, tragedy, the absurd drama,
epic theatre, heroic drama, melodrama,
satire, tragic-comedy, sentimental
comedy etc. are varieties of drama.
William Shakespeare, G.B.Shaw,
Henrick Ibsen etc. are famous English
dramatists.

Eden: was the home of Adam and Eve
in the biblical account of the creation
from which they were banished by God
for eating the forbidden fruit of the Tree
of Knowledge. The name can be used to
refer to place or state of supreme
happiness, innocence and concord.

El Dorado: (Literally ‘the Gilded one’)
was the fabled city or country of gold
and hence any place of fabulous wealth
can be described as an El Dorado.

Elegy: An elegy is a personal, reflective
poem mourning the death of a dear one.
Milton wrote an elegy called ‘Lycidas’
lamenting the death of his friend Edward

King Shelley’s ‘Adonais’ commemorates
the great poet ‘John Keats’.

Elizabethan Age: is the period of Queen
Elizabeth’s reign (1558 to 1603) It was a
great age of English literature and that
of Shakespeare.

Elysium: In Greek mythology, Elysium
was the field at the end of the earth to
which certain favored heroes were
conveyed by the gods to enjoy a life after
death. The name can be used to refer to
a place of perfect happiness or bliss.

End of the rainbow: According to the
legend, there is a pot of gold buried at
the spot where a rainbow comes down
and touches the earth. The end of the
rainbow is therefore a distant place
where dreams come true.

Epic: It is a long narrative on a serious
subject. It is centered on a heroic figure
whose actions shape the fate of a tribe, a
nation or human race. ‘Iliad’ and
‘Odyssey’ are epics written by the Greek
Poet Homer. Other examples are
Valmiki’s Ramayana and Milton’s
‘Paradise Lost’.

Epigram: is a brief, witty saying.

Epithet: Word or words which describe
the chief characteristics of something or
some one.

Eros: In Greek mythology Eros was the
god of love who now used to represent
the libido.

Essay: is a brief composition in prose
which undertakes to discuss a point or
to persuade us a thesis on any subject
whatsoever. There are formal and
informal essays. The formal is otherwise
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known as an article or an impersonal
essay and the latter as personal essay.

Exodus: Exodus is the second book of
the bible. The word ‘exodus’ can now be
applied to any mass departure of
people, especially emigrants.

Expressionism: originated as an artiste
movement during the first decades of the
20th century through the works of certain
German dramatists. As opposed to
realism and naturalism it gave
importance to the subjective mode of
expression and the emotional effect of a
work of art by exaggerating, dislocating
and breaking the normal time sequence
and by distorting the objects and events
of the external world.

Fable: It is a short narrative, in prose or
verse, illustrating some moral truth.
Usually at its conclusion, either the
narrator or one of the characters states
the moral in the form of and epigram. In
most of the fables animals and birds play
the parts of men and women. E.g.
Aesop’s Fables (The fox and the grapes)

Father Time: is the personification of
time, usually depicted as an old bearded
man with a scythe and hour glass.

Faust: is the subject of a medieval legend
and subsequently of dramas by Marlowe
and Goethe. Thus the character of Faust
can be alluded to someone ambitious for
earthly power and riches.

Figure of speech: A figure of speech is a
literary device. The writers use words
and phrases in such a manner as to make
meaning clear, pointed and graphic.
Many of the devices of figurative
language range from expression of the

imagination to deviation from ordinary
usage for the sake of ornament. Simile,
Metaphor, Personification, irony
hyperbole etc are some of the figures of
speech.

Flashback: Interpolated scenes and
events that happened before the point
at which the story opens.

For e.g.  The Rhyme of Ancient Mariner
by S.T. Coleridge is a literary ballad
whereas Chevy Chase is a traditional
ballad.

Forbidden fruit: According to the book
of Genesis, the phrase,
‘forbidden fruit’ can be used to describe
something that is desired on enjoyed all
the more because it is not allowed.

Free-verse – A type of poetry in which
the line is based on natural cadence of
the voice, following the phrasing of the
language rather than a repeating
metrical pattern.

Freudian: Sigmund Freud (1856-1939) is
the father of modern psycho analysis. He
emphasized the importance of the
unconscious mind and that of sex as a
prime motive force in human behavior.

Genre: is a French word which signifies
a literary species or a literary form

Gothic Novel: is a novel of horror based
on the super natural.

Haiku: It is a Japanese poetic form. It is
in three lines, of five, seven and five
syllables respectively, which presents a
momentary spiritual insight. E.g. The
falling flower I saw drift back to the
branch was a butterfly - Moritake
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Helen: In Greek mythology Helen was
the daughter of Zeus and Leda who grew
into the most beautiful women in the
world.

Humanism: is the intellectual movement
which characterized the Renaissance. It
emphasized the dignity of man and his
perfectibility.

Hyperbole: is an extravagant
exaggeration of fact.

Icarus: was the son of Daedalus. Icarus
can be alluded to as some one who fails
because of excessive ambition.

Idyll: A descriptive pastoral poem
presenting a rural setting.

Image: is a word derived from the word
‘imago’ which means ‘similarity’. It can
be any sense perception rendered in
language. Therefore there exist different
kinds of images such as visual (eye),
auditory (ear), olfactory (nose), tactile
(skin) and gustatory (tongue).

Visual images: are most common in
poetry, as it is the keenest sense among
the five. Examples are many like:
‘Beaded bubbles winking at the brim’
(Keats)‘I wandered lonely as a cloud’
(Wordsworth)‘Like violet half hidden by
a mossy stone’ (Wordsworth)

Auditory image: e.g. - ‘Profuse strains
of unpremeditated art’ (Shelley) and ‘the
sound of cuckoo breaking the silence of
Hebrides (Wordsworth)

Olfactory image: ‘Love has the smell of
apples’ (Anna Akhmatova)

Tactile image: e.g. ‘I fall upon the thorns
of love, I bleed’.

Gustatory image: ‘Sour grapes’

Imagism: A movement headed by Ezra
Pound, Amy Lowel and others. To them
the poetic language is nothing but a
saturation of precise and crystal clear
images. Wallace Stevence and William
Carlos Williams are the American
imagist poets. It was inspired by the
Japanese Haiku.  Archibald Macheush
defined the imagist creed of poetry as,
‘A poem should not mean, but be.’ (Ars
Poetica – Archibald Macheush)

Impressionism: A movement in
painting, music and literature whose
method was to suggest the ‘impression’
or effect on the artist rather than to make
precise and explicit the objective
characteristics of things or events.

Iris: was the goddess of the rainbow and
the messenger of gods.

Irony: is a literary device used to convey
a meaning which is the opposite of the
literal or the apparent meaning. Words
used are humorous or satirical.
E.g. Swift’s ‘Battle of the Books’.

Kafkaesque: Derived from the novels of
Franz Kafka (1883-1924) Czech novelist
who wrote in Germen. His major themes
were the individual’s isolation,
bewilderment and anxiety in a
nightmarish and oppressive world and
hence the adjective.

Labyrinth: was a huge maze constructed
by Daedalus. The term suggests any
intricate or complicated arrangement.

Lilliputian: From the book I of Jonathan
Swift’s Gulliver’s Travels (1726). Men
who are small minded and small bodied
by being petty, pretentious and factious.
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Limerick: is a kind of humorous verse
written in five jingling lines.

Lyric: Originally a song intended to be
sung and accompanied by the lyre. In the
widest sense of the term, it is a short,
musical poem expressing the single
thought and emotion of the poet. E.g.
Walt Whitman’s ‘O Captain My Captain’
Shelley’s Shorter Poems etc.

Melodrama: is a crude form of tragedy
in which the credibility of both character
and action is sacrificed for violent effect.
Melodrama has almost the same relation
to tragedy that farce does to comedy.

Memoir: is a brief biography, an account
of one’s life or experiences. It is a written
record set down as material for history
or biography, a brief account of the
people and events that the author has
known or witnessed. A scientific paper
or a record of a study of some object
investigated by the writer is also known
by the term ‘memoir’.

Metaphor: It is an implied comparison,
or simile. It is the application of a name
or a descriptive term to an object to
which it is not literally applicable.
E.g. My love is a red red rose. The camel
is the ship of the desert. My father is a
tower of courage. Even a large text, as a
whole can be taken as an ‘extended
metaphor’.  Kafka’s Trail and Castle are
metaphors of man’s predicament.

Meter: signifies the recurrence in a poetic
line of a regular rhythmic unit.

Midas touch: is a gift for making money,
seemingly, without effort.

Middle Ages: A period of European
history extending from the end of
classical antiquity to the Renaissance.

Narcissus: A youth of extra ordinary
beauty who is the epitome of excessive
vanity and his name has given us the
word, narcissism.

Naturalism: Literary methods of the later
19th century developed by writers like
Zola and Balzac. Its method was to apply
scientific objectivity to literary subjects
and thereby creating an extreme form of
realism.

Neoclassicism: A period of European
literature during the 17th and 18th
centuries. It is characterized by a
conscious effort to attain the qualities
and values of classicism.

Niobe: (Greek myth) Woman who is a
symbol of inconsolable grief.

Novel: A fictitious prose narrative
dealing with human beings and their
actions over a period of time, and
displaying varieties of human character
in relation to life. In England, the novel
established itself in the 18th cent with
Samuel Richardson’s ‘Pamela’.

Novelette: A form of fiction intermediate
between the short story and the novel.

Ode: A long lyric poem often addressed
to a person or and abstraction, usually
of elevated style and feeling with
elaborate stanzaic structure. It is serious
in subject and treatment. E.g. Shelley’s
‘Ode to the West Wind’Keats’ ‘Ode to
Autumn’

Odyssey: (Greek Myth) Any long series
of wanderings or long adventurous
journey.
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One act play: This is a drama in one-act.
It originated as a short farcical
entertainment before or after the actual
drama during the 18th and 19th
centuries. It requires no elaborate setting
or costumes. Its plot and language is
simple, action is concentrated and
treatment realistic. The modern form of
the One-Act play begins with Monkey’s
Paw by the great Norwegian dramatist
Henrik Ibsen.
Oxymoron: Oxymoron is the combining
of one expression of two words or
phrases of opposite meaning for effect.
E.g. A terrible beauty is born (Keat’s ‘The
Second Coming’)
Pandora’s Box: (Greek myth) Pandora’s
Box is a source of many unforeseen and
unmanageable problems.
Parable: A parable is a very short
narrative about human beings presented
so as to bring forth a moral lesson. The
prodigal son and the Good Samaritan are
the most famous examples said by Jesus
Christ.
Parody: A composition which
intentionally mimics or ridicules the
work of an author.
Phoenix: A mythical bird which
symbolizes resurrection.

Picaresque novel: The life story of a
rogue (picaro) a clever and amusing
adventurer of low social class. E.g.
Huckleberry Finn.

Prosody: This is the science of
versification. A systematic study of the
principles and practice of metre, vowel
quantity, rhyme, stanza forms etc. in
poetry.

Rhyme: consists in the identity in the
rhyming words, of the last accented
vowel and of all the speech sounds
following that vowel. There are end
rhymes and internal rhymes.

Romanticism: A revolt against
Neoclassicism during the first half of the
19th century. The romantics over
through the ideals of conformity and
decorum and gave free expression for
their subjectivity. It is at its greatest in
lyric poetry.

Short story: A brief narrative in prose,
which organises the action, thought and
dialogue of its characters into the artful
pattern of a plot. Originally short stories
referred to legends and fairly tales. The
plot form may be comic, tragic romantic
or satiric.

Stanza: is a division in the formal pattern
of a poem. The stanzas of a poem are
uniform in the number and length of the
component lines and in the rhyme
schemes.
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