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FOREWORD

Dear friends,

The Teacher's Sourcebook for Std VI has been developed

with a view to giving a set of guidelines for teachers handling

English at primary level. The Sourcebook introduces the

teacher to the main principles and techniques that underlie

activity based learning. It is a guide for any practising

teachers. It is also a professional resource for those

working with children.

Through this Sourcebook and the Coursebook, we hope that

you could lead the children to new heights of language

competence. The Sourcebook provides a variety of

activities, a different approach to teaching a second

language, a series of innovative techniques of teaching, an

interesting way of editing and a meaningful system of

evaluation.

We will be happy if you find the suggestions in this

Sourcebook helpful for developing yourself as better

facilitators of second language.

Wish you all the best in your endeavours.

A.P.M Mohammed Haneesh
Director
SCERT, Kerala.
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• This course of instruction in English is based on the objectives and principles
of education envisioned in NCF 2005 and KCF 2007.

• Issue based curriculum is its core and the various problems faced by our
society are discussed and sensitised in the learning material.

• It is developed on the basis of the principles of constructivism and critical
pedagogy.

• Critical pedagogy explores the social dimension of a constructivist, child
centered and process oriented classroom.

• The approach to language followed here is the cognitive interactionist
approach, which conceives language both as a social construct as well as an
individual construct.

• Narratives are used as a pedagogic tool as they play a crucial role in
language acquisition.

In order to ensure that the child gets comprehensible input code-switching
is used whereby the facilitator switches between the mother tongue and
English.

• Narratives are not meant to be explained or translated. Present them as
such with proper feel and voice modulation.

• Various skills of language are integrated and the scope for constructing
different discourses is inbuilt in the classroom process of the material.

•  The possibility of teacher local text is explored in almost all units.

Chapter 1
HIGHLIGHTS OF THE

COURSEBOOK AND SOURCEBOOK
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•  Performance based activities like choreography, enactment of skit and
role-playing have to be given chance for presentation either in the class itself
or on the stage.

• The transactional process of this learning material explores the possibility
of IT as a tool for language learning.

• A comprehensive Sourcebook which details the approach, methodology,
techniques of transaction, planning and evaluation is developed along with
the Coursebook as a comprehensive package of learning materials for this
level.

• The activities suggested in the Sourcebook are suggestive and not
prescriptive. Teachers are free to adopt and modify the suggested activities
to suit to the level of the learners of their classroom within the constructivist
paradigm.
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Chapter 2
WHY WE CHANGE THE CURRICULUM

1.1. Introduction
We will begin with a simple question.
How does a child learn a language?
The popular answer to this question
too is very simple. The child learns the
language by imitating and repeating
what the adults say. That’s fine. Now
we have another question to ask. Does
the new-born human child have
knowledge of language? The age-old
belief is that the child does not have
knowledge of anything let alone that
of language.

In our own times language is
conceived not as a baggage of facts but
a phenomenon that needs to be
explained. When language as a
phenomenon becomes the object of
inquiry we have to choose between
one of the two belief systems:

i. The new born human child does not
know anything about language;
everything related to language comes
from outside.

ii. The child has innate knowledge of
language. That means she is born with
language.

The first belief system was created by
Behavioural Psychology and
Structural Linguistics. Cognitive
theories are the proponents of the

second belief system. Our current
understanding of what language is
and how it is acquired force us to
abandon the first belief system. The
second belief system generates a
question:

What do we mean by innate
knowledge of language?

Does it mean the knowledge of a
particular language (say, the mother
tongue)?

A child living is Kerala speaks
Malayalam and the one living in
England speaks English. These are
known facts. Does it mean that the
innate language of a child living in
Kerala is Malayalam?

All what we mean by ‘innateness’ is
simply this:

The human child is biologically
equipped with language system.

 This gets unfolded as the language
system of the speech community in
which she lives.

This is a natural process, a process that
takes place without any conscious
attempt from the part of the learner.

Nor is there any special effort made
by the mother or others to teach her
the mother tongue.
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1.2 Conventional methods of
teaching English - the Problems
Our society has much concern about
the poor quality of English education
prevailing in our country.
Educationists, teachers and parents
are aware of its importance in the
present-day context of globalisation.
At the same time they are worried that
their children are not able to speak
English even after completing general
education. Why is it so?

A number of factors are supposedly
contributing to the present- day
situation:

• The learner does not get sufficient
exposure to the language

• There is no English speech
community to live in

• Teachers are not confident to speak
English

The lack of exposure to English
certainly is a hindrance. Nevertheless,
there is a point which we should not
leave unnoticed: it is not the quantity
of exposure which matters but the
kind of exposure that the child gets,
which facilitates language acquisition.

By virtue of the insights we derive
from theoretical linguistics, cognitive
psychology and experiential
pedagogy we are today in a position
to detect a problem inherent to the
existing English language Teaching
package: It grossly ignores the innate
system of the child which enables her
acquire a language. A successful

learner may be able to reproduce
linguistic information as demanded
by the examination and may score
high grades too. But what she has
learned in the language classroom
does not help her in the spontaneous
production of language.

Another flaw in the conventional
model of language teaching is that it
grossly ignores discourse level
transactions narrowing itself to the
transmission of isolated language
items. We know that words or even
sentences, in isolation do not have any
independent existence; these
components function only in
discourses. Language acquisition is
accomplished through acquiring
‘structure- consciousnesses. This can
be brought about only through
meaningful and need-based linguistic
discourses ensuring the recurrence of
language items at the phonological,
morphological and syntactic level,
thus providing a continuum of
language experience.

1.3. Critical analysis of the
existing assumptions and
methodology of teaching reading
Let us examine the pedagogic issues
posed by the conventional materials
and methods of teaching English.

1. 3.1. Beginning with ABC

There are several teachers who
believe that the first step in teaching
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English is to teach the alphabet. Is this
a justifiable belief?

Let us raise a few questions of
pedagogic importance.

• What will the children learn through
learning the alphabet?

• Will learning the alphabet
mechanically facilitate better reading?

• When we are reading something are
we reading the letters or the sense?

• Are there any alternative strategies
for helping children learn the
alphabet?

Why do teachers start teaching
English with the teaching of alphabet?
They are sharing some of the popular
beliefs in the context of teaching
English.

• The alphabet makes the simplest
unit of language.

• Learning ‘ABC’ is relatively easier
for any child when compared to
learning sentences and passages.

They have learnt English in the same
manner.

• One of the fundamental principles
of Educational Psychology is to
proceed from “simple to complex.”

To what extent can we hold these
beliefs?

The alphabet constitutes the simplest
units of language, we know it. But are
they simple enough for the child to
learn? What makes something simple
or complex for the child is her

experience. She makes sense of the
world around her through her
experience. The alphabet does not
make any sense to her. The sign “A”
or “B” is something that does not
come within her experiential orbit. To
her, these letters are very abstract. She
may be able to learn them and
reproduce them from her memory.
When she enters the real world of
reading, she will naturally face a
problem. The letters of the alphabet
in isolation are articulated in one way;
when they appear in words, each
letter is pronounced in a different
way. Reading thus becomes
hazardous and slow.

Just think about the way we
picked up our mother tongue. We
didn’t begin with the alphabet, did
we? Mothers across cultures do not
interact with their children using
alphabets in isolation.

1.3.2. Beginning with Words or
Sentences1.2. Beginning with Words
or Sentences

A couple of questions are in order:

• Will children understand the word
or sentence that is taught?

• What do you mean by
understanding some thing?

In order to answer these questions we
have to address ourselves to a few
fundamental questions:

1. What is the relationship between
language and thought?
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2. Can there be language without
thought?

3. When the teacher shows an object
and says ‘This is a pen’, what is the
thought generated in the minds of
children?

We use language as a tool for the
expression of our thoughts. Implicitly,
there cannot be language without
thought. If so, what do we mean when
we say that we understand the
sentence ‘This is a pen?’ uttered by
someone? Surely, it is not the same as
getting the information contained in
the sentence. Had this been the case,
translation would have sufficed. If
someone says ‘This is a pen’, and a
corresponding thinking process gets
triggered in our minds then we can
say that we understand the sentence.
Understanding or making sense at the
instance of listening to something is
an instantaneous mental process that
involves thinking. This being the case,
what will be the thoughts of our
learners when the teacher says the
sentence, ‘This is a pen’ or ‘This is a
chair?’ Isn’t it possible that the
following thoughts are generated in
their minds?

‘That’s a nice pen.’

‘I like that pen.’

‘My sister has a similar pen.’

‘It’s a ball pen,’ etc.

The sentence that the learners hear is
‘This is a pen’ and the thoughts that
are generated in their minds while

watching the pen are different. How
can we say that they understand the
target sentence? At the best they
might get the information contained
in the sentence.  If the teacher says
‘This is a pen’ everyone in the class
should think that ‘This is a pen.’ No
other thoughts must be appearing in
their minds except the one that is
expressed by the sentence ‘This is a
pen.’

There are at least three problems:

Problem-1

There is a mismatch between the
linguistic expression supplied by the
teacher and the thought generated in
the minds of the learners.

• What is the functional value of the
sentence ‘This is a pen’?

• Will the communicative function get
registered in the minds of children
through this activity?

We use sentences like this when we
identify objects. Note that the pen is a
familiar object. There is nothing to be
identified about it. The teacher says,
‘This is a pen’. So what? What will the
students understand from it? The
child knows that it is a pen. Then what
type of thinking is developed here?
This means that the functional value
of the sentence will not be registered.
Understanding a particular structure
in English also means realizing its
communicative function. Otherwise
the learner will be left with a
repertoire of different structures that
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he may have stored in her memory
through constant practice but will be
handicapped while using them in real
life. A sentence devoid of its
communicative function is useless in
the world of interpersonal
communications. This situation leads
us to a second problem:

Problem 2

The communicative function of the
structure/sentence under consideration
does not get registered in the minds
of learners.

Does a sentence like ‘This is a pen’
exist in isolation in real life situations?
In order to answer this question we
will have to examine how language
survives around us.

• We find language in the print media
(Newspapers, journals, books, etc.) in
the form of news reports, letters,
articles, poems, etc.

• It appears in the visual media in the
form of songs, films, news bulletins,
interviews, etc.

• It is there in our day-to-day life in
the form of conversations,
announcements, songs, stories, etc.

In all these do not find words or
sentences in isolation. People do not
move around speaking disconnected
sounds, words or even sentences. If
they do so they will be easily detected
as lunatics. Therefore, isolated
expressions cannot be entertained in
language class in the pretext of
teaching language.

Here we confront with a third
problem:

Problem 3

Language does not exist in the world
in the form of isolated sounds, words
or sentence. The sentence, ‘This is a
pen’ in isolation does not provide
authentic linguistic experience for the
learners.

1.3.3. Role-Playing

The learners role-play a piece of
conversation given in the textbook.

Problem

• When a piece of conversation is role-
played, it ceases to be a conversation.

• There is no scope for constructing
language discourse; the learner
simply reproduces a given text.

1.3.4. Teaching Rhymes

• How long can we depend on the
memory of learners?

• Can learning a few English rhymes
contribute to learning English?

• Won’t the learners derive more
enjoyment from the rhyme if it makes
sense to them?

• How can we put the rhyme within
the experiential orbit of the learners?

• How can we create a space for the
learner so that she can contribute her
own lines to the rhyme?

• Can’t we use these rhymes to teach
adjectives, prepositions
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1.3.5. Teaching Formulaic
Expressions

The teacher gives practice in several
formulaic expressions (e.g. ‘May I
come in?’)

Problem

This leads to creating language fossils.

Fossilized language is deprived of its
creativity

1.3.6. Eliciting Fixed Responses

The teacher asks comprehension
questions and elicits fixed responses

Problem

• This does not promote
communication skills. In fact real
communication does not take place.
The learner reproduces a certain piece
of information given in the textbook

• The question and response together
do not make a discourse.

It is in this context that our State has
initiated a massive curriculum
renewal process. The syllabi, text
books and source books have been
developed based on KCF 2007 which
in turn takes cue fro NCF 2005. In the
next chapter we will have a glance at
the salient features of KCF 2007.
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Chapter 3
OBJECTIVES OF EDUCATION

When we decide on the objectives of
education in Kerala, we should
envision a society that would be strong
enough to preserve the independence,
sovereignty, secularism and
democracy of India. Our education
should promote aesthetic sense and
human values. It should create a
feeling of security and a sense of
responsibility in all walks of life.  Every
individual has to realize that his
personal growth is a part of the growth
of his family and society.

The broad aims of our education are
as follows:
Social justice

Education should enable the learners
to shape a social order based on
equality and justice. It should be based
on democracy, secularism and gender
equality. Our constitution envisions
secularism.  It has to be preserved so
as to resist atrocities or hatred in the
name of religion, caste etc. Education
should become the means of liberation
and social change.  It should lead to
enlightenment.

Sustainable development

A comprehensive awareness of
environmental protection has to be
promoted.  An attitude to synchronize
all developmental activities with the
environment has to be promoted with
the broad aim of sustainable
development.  Students should acquire
the ability to protect and use resources
with discretion.

Moulding up good citizens

Education should enable a student to
function as a responsible citizen in the
society.  His civic sense should include
secular thoughts, historic conscious
ness, political outlook and a sense of
justice in all walks of life.

Promotion of nationalism

The nationalism that we aim at should
include an international outlook also.
It should uphold human progress and
love for the entire world. This
nationalism should grow to recognize
and integrate the diversity of India.

Develop awareness about rights

Education should ensure the
implementation of the rights
guaranteed by our constitution and the
UN Statutes. It should ensure the
protection of human rights and the
rights of women and children.
Education should promote the
consciousness of rights.

Promote an awareness of science and
technology

The developments in science and
technology have to be imbibed and
utilized in day-to-day life through
education.  Students should attain the
ability to transform their knowledge
and skills according to the
developments in science and
technology.
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Acquire a scientific attitude

Students should become
equipped to approach problems on the
basis of cause-effect relationships and
suggest solutions for them.  Education
should promote logical thinking.
Students should be able to distinguish
between science and pseudo-science.
They should work for the liberation of
the society from superstitions, rituals,
sectarianism and prejudices. They
should build a scientific outlook in life
and resist unscientific practices.

Promote indigenous culture

The traditional and localised body of
knowledge and the local
understanding (about farming, water,
land utilization, arts, crafts etc.) have
to be collected, preserved and utilized.
The ability for doing this should be
acquired through education.

Promote vocational skills

Education should be able to assess the
mutualism of knowledge and physical
labour.  Education should aim at the
development of various vocational
skills like farming, especially eco-
friendly farming practices.

Acquire social and democratic values

Education should help to acquire
humanistic values like sympathy, love,
compassion and fraternity through the
collaboration of individuals, family
and society. Education should
promote a healthy awareness about
sex.

Promote self reliance

Education should promote self-
reliance in the socio-political, economic
and cultural fields.

Strengthen resistance

Education should prompt the learners
to resist the evils of globalization and
all forms of hegemony. Students
should be equipped to distinguish
between needs and excesses and to
control consumerism. They should be
able to recognize the threats to
freedom and dangers of cultural
imperialism.

Construct and use knowledge

Education should enable the learners
to construct knowledge and use it in
the society. Education should also aim
at the acquisition of language skills for
the exchange of knowledge, ideas and
needs at local, national and
international levels.

Promote critical approach

Learners should develop the ability to
assess the achievements of humanity
comprehensively. They should be able
to resist all types of exploitation. They
should be able to critically evaluate the
experiences and opportunities of life
and take decisions with discretion.
They should practise self criticism and
develop the ability to resist prejudices,
adamant attitudes and temptations.
They should also be able to accept and
integrate different ideas with
equanimity.
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The knowledge of language has  an
important role in empowering a
person. English language should be
given special importance in the
curriculum as a language of global
importance. In Kerala, learning of
English as a second language starts
from class I onwards. In the higher
secondary classes, English is taught as
the first language (Part I).

The current learning materials and
teaching learning strategies,
unfortunately don’t take into account
the biologically endowed linguistic
components and thoughts of the child.
Contemporary academicians and
educationists have understood the
inherent limitations of language
learning packages based on
behaviourism. Yet this fact is seldom
considered in the discussions at the
lower levels of linguistic competence
acquired by our students. Such
discussions often go wayward
considering only the external factors
responsible for the under performance
of language learners.

We should examine the real problems
faced by the English curriculum and
the classrooms instead of simply
advocating a switch over to English
medium. We have to accept quality
English learning as our basic principle.

The curriculum revision of 1997 was
based on the principles of modern
psychology, linguistics and
experiential pedagogy. However in the
learning of English, certain principles
of behaviourism like imitation and
repetition were still followed. As a
result, text books and teaching
methodology which presented isolated
letters, words and sentences,
structured in a linear fashion persisted.
Our new approach recognizes the
innateness of language.

The basic principles of learning a language
are the following:

1. A child has an innate language
system. Language learning is a natural
growth of this innate language system.

2. Language learning is a non-
conscious process. This is radically
different from the conscious learning
of linguistic facts.

3. Language learning doesn’t take
place through imitation or mechanical
repetition. Instead, there should be an
insightful formulation of hypothesis.

4. Language is not a totality of
linguistic skills. There should be an
internal linguistic competence for the
expression of these skills.

5. Language learning is not a linear
development. It is a cyclical process.

Chapter 4
KCF- 2007 (ON LANGUAGE)
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6. Language learning takes place from
whole to parts and not from parts to
whole.

7. Static texts, which are filled up with
linguistic facts and which do not
communicate with children, do not
have a role in language learning.

8. The child should get meaningful and
need-based language experiences
which influence their emotional orbit.

9. The quality of language experience
received is more important than its
quantity.

10. Language doesn’t exist as isolated
sentences or words. It exists as
meaningful discourses. Hence it
should be ensured that the linguistic
experiences and expression of children
should be at the discourse level.

11. The discourse models to be focused
upon in each class should be
ascertained. The variety as well as the
linguistic and stylistic spiriting of
discourses at the higher levels should
be ensured.

12. It is not desirable to correct learner
errors as and when they are made.
Suitable editing processes have to be
adopted to correct the stylistic,
syntactic, morphological and thematic
errors made by the learners.

13. Opportunities should be provided
for expressing and sharing the free
though to of the learners.

Primary Level

1. An integrated approach should be
adopted.

2. Learners should construct simple
discourses like dialogue, poems,
rhymes, description and narrations.

3. Writing should start only in class III
and IV.

4. English Language learning can be
started from Class I onwards.
However there should not be any
conscious efforts to teach English
letters, words or sentences.

5. The method of code switching can
be used to provide the experiences of
various discourses to our learners

6. Exams at the lower primary level
should be avoided,.

7.  At the upper primary level, oral and
written forms of narratives poems,
descriptions, conversations, riddles,
short stories, notices, letters, reports,
posters and diary may be attempted.

Secondary level

1. Along with the discourses attempted
at the upper primary level, plays
autobiographies, travelogues,
biographies, choreography etc. may be
included at the secondary level. The
discourses at this level should have
linguistic and stylistic spiralling and
development from its lowers lauds.

2. The discourse construction at this
level should include learner
interventions in social issues.
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Higher secondary level

1. Besides the discourses included at
the high school level novel, essay,
screenplay, debate, scripts,
symposium and seminar should be
included at this level.

2. The learners should critically
examine the effectiveness of the media
representations (both in visual and
print media)

3. The possibility of semeiotics in
manufacturing consent has to be
explored and they should be
effectively utilized.

4. Today communicative English and
English literature are taught as
optional subjects in certain higher
secondary schools. Since
communication is an important
component of any language learning,
communicative English need not stand
alone as an optional subject.

Recently there has been much
discussion on the deplorable state of
the English Language Teaching (ELT)
and Learning scenario prevailing in
our country. A variety of learning
materials and teaching techniques
have been suggested and tried out in
order to resolve the problems faced in
this domain of the curriculum. A
number of research programmes and
teacher-training programmes have
been going on at state, regional and
national level institutions with a view
to improving the ELT situation. A large
number of institutions have come out
with short term as well as long-term

English courses. Book publishers have
been vying with one another in the
production of English guides for all
levels of learners. More over, a number
of English tuition centres have
mushroomed across the country.
Above all, commercial ELT packages
such as ‘Communicative English,
Functional English’ are developed and
promoted by the State as well as
private agencies. These labels are
accepted unquestioningly and nobody
asks the question: ‘Is there any English
that does not communicate?’ Similarly,
nobody worries whether there are two
varieties of mother tongue namely, the
‘functional’ and the ‘nonfunctional.’

A host of problems have been
identified in the context of second
language teaching. These include
psychological, emotional, method-
ological and linguistic problems along
with problems posed by the material
and environment.

The lack of a speech community
around has often been pointed out as
the biggest hindrance for the child in
the acquisition process. The lack of
exposure to English certainly is a
hindrance. Nevertheless, it is to be
borne in mind that it is not the quantity
of exposure which matters but the kind
of exposure that the child gets which
facilitates language acquisition.

The existing English Language
Teaching package has a problem
inherent in it. It grossly ignores the
innate system of the child which
enables him to acquire a language.
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Materials and methods are based on
the behaviourist assumption namely
that the mind of a child is an empty
vessel and everything concerning
language comes from outside. The ELT
package reflects the contention that
language is learned through imitation
and reinforcement through repetition.

Another conspicuous flaw in the
present model of language teaching is
that it grossly ignores discourse level
transactions narrowing itself to the
transmission of isolated language
items. It is to be borne in mind those
words, or even sentences in isolation,
do not have any independent existence
as these components function only in
discourses. Language acquisition is
accomplished through acquiring
“structure- consciousness”.  This can
be brought about only through
meaningful and need-based linguistic
discourses ensuring the recurrence of
language items at the phonological,
morphological and syntactic level, thus
providing a continuum of language
experience.

General Objectives of Teaching
English

Here is an excerpt from NCF 2000, and
2005:

Language education must aim at
encouraging independent thinking,
free and effective expression of
opinions and logical interpretation of
the present and the past events. It must
motivate learners to say things their
way, nurture their natural creativity

and imagination and thus make them
realize their identity. There are reasons
why learning of language ought to find
a central place in the total educational
process.

In this context the following points
merit serious consideration:

• Despite general acceptance of the
central importance of language
education in principle, practical effort
for improving it has yet to be made at
all levels in the country.

• The oral aspect of the language has
to be duly emphasized in language
education and oral examination in
language must be made an integral
part of the evaluation process.
Emphasis will have to shift from the
teaching of textbooks to extensive
general reading and creative writing.
This would need continuous guidance
and monitoring.

• Due stress is to be laid in all language
education programme on the ability to
use the language in speech and in
writing for academic purpose at work
place and in community in general.

The term ‘Language’ referred to in the
above excerpt is to be interpreted as
mother tongue. Nevertheless what has
been said above holds good equally for
the second language. The Nation has
accepted the “three language formula”
in order to meet the challenge posed
by the multilingual situation
prevailing in the country. We would
like to add the following points to what
has been quoted above:
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Language is a powerful tool for the
empowerment of the individual. This
tool becomes still more powerful and
effective in the hands of a person who
has mastery of an international
language like English other than his
mother tongue.

At the primary level, we expect our
children to produce various discourses
(such as conversation, description,
letter, diary, report, narrative, poem
and so on), both orally and in the
written form. They should also be able
to take part in discussions, debates and
seminars on topics that are socially
important and are within their
experiential orbit. For this they must
be well-versed with the craft of
developing these discourses.

At the secondary and higher
secondary level the learners should be
able to use discourses as tools for
creatively intervening in various social
phenomena. This alone will help them
realize their identity as a second
language user.

THE CHANGED PERSPECTIVE

This perspective is decided by the
following:

1. National Curriculum Frame work
2005

2. The baseline study conducted by the
Focus Group on English for the
revision of State curriculum find that:

i. The study on materials reveals that
majority of the materials used in the
field belong to the behaviourist

paradigm. The insights derived from
current understandings on language
and language acquisitions are not
reflected in them. They do not treat
language as discourses but focus on
fragments of language. Though a
variety of discourses are introduced,
the treatment is seen invariably at the
sentence level or word level.

ii. The study on prevailing classroom
processes reveals that most teachers
still take recourse to mother tongue
translation. The classrooms continue to
be teacher-dominated. The focus is
mostly on giving fixed information as
input and taking out this as output.
The concept of language teaching and
learning has more or less narrowed
down to asking comprehension
questions and eliciting fixed responses.
Discourse input and discourse output
are by and large neglected.

iii. Learners at all levels seem to enjoy
learning English. The constructivist
turn in evaluation tools in classes 8, 9
and 10 has made the learning of
English more enjoyable though the
materials used in these classes
continue to be of the behaviourist
paradigm.

iv. The majority of parents in Kerala
(72%) are in favour of introducing
English in class I itself. Parents
welcome learner-friendly materials
and evaluation in English. There is a
demand for supplementary reading
materials too.
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Assumptions about methodology

Discourse oriented pedagogy is
proposed at all levels of learning
English.

A discourse is a mode of
communicating certain ideas
meaningfully in a particular situation.

At the primary level development of
basic skills in language learning i.e.,
listening, speaking, reading and
writing should be continued. But the
emphasis at this level is to be on the
use of varied modes of discourses
through the basic skills. Learning
experiences should be targeted to
provide the leaner sufficient scope for
the integration of the basic skills in the
language acquisition process.
Moreover, one language function can
be served through different forms of
language and one form of language
can have different functions. These
possibilities should be addressed in the
language acquisition process. To
ensure this, we have to make use of
different modes of discourses. At this
level there should not be any written
examination. Simple discourses like
conversations, rhymes, descriptions,
stories can be worked out at this level.

We expect the student at the upper
primary level to construct more
varieties of discourses, both orally and
in the written form. The discourses
constructed at this level should be
linguistically at a higher level for which
indicators are to be clearly defined:

For example at the upper primary level the
following discourses may be targeted:

Stories

1. Find out the difference in styles and
messages by listening to a variety of
simple stories.

2. Write simple stories on the basis of
pictures and clues and narrate them
with proper expressions.

Descriptions

1. Speak about things, places and
persons by reading and listening to a
variety of short descriptions.

2. Write about things, places and
persons in simple sentences using
appropriate language items.

Dialogues (Conversations)

1. Identify the contents of dialogues/
conversations by listening to and
reading a variety of them.

2. Identify the form and functions of
language used in dialogues/
conversations and interact effectively
with others.

3. Write dialogues/conversations
suitable for different contexts/
situations and engage in performing
role-plays.

Poems

1. Listen to and read simple poems and
recite them with proper expressions.

2. Read simple poems and appreciate
the art in them.

3. Identify the images, thoughts,
feelings and messages in simple
poems.
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4. Write a few lines following the
pattern.

Riddles, puzzles, jokes and language
games

1. Engage in riddles, puzzles, jokes and
language games.

2. Make riddles, puzzles and language
games.

Narratives

1. Identify the features of narratives by
listening to, and reading, a variety of
narratives.

2. Develop a variety of language forms
to express what the characters are
saying or thinking.

3. Prepare narratives in writing, by
fixing and blowing up a sequence of
events.

4. Present them with appropriate voice
modulation, gestures and facial
expressions.

Notices, posters and advertisements

1. Identify the features of notices,
posters and advertisements by reading
and listening to a variety of them.

2. Make notices, posters and
advertisements related to school
events.

Letters

1. Read different types of letters and
identify their features.

2. Write letters for various occasions.

Reports

1. Read and identify the features of
various kinds of reports.

2. Write reports on school activities and
celebrations.

Diaries

1. Draw ideas by comparing different
samples of diaries.

2. Write diaries on incidents and
projects on their own.

In addition to the above mentioned
discourses, the learners are expected
to carry out the following activities
also.

Projects

1. Identify issues.

2. Decide appropriate methods for
investigation.

3. Develop appropriate tools for
collecting data.

4. Analyze data and reach conclusions.

5. Prepare project report.

6. Present the findings before an
audience.

Creative Collection

1. Maintain a collection of various
discourses constructed as part of
learning experience.

2. Collect specimens of stories, poems,
pictures, etc.

3. Keep a record of one’s own
impression on the collections.

 Assignment

1. Construct various discourses as
home assignment as an extension of
the classroom experience.

2. Undertake editing task (structural,
morphological, and spelling errors)

Since curricular objectives are defined
in terms of discourses and not in terms
of structures and their relevant
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communication functions, the level of
each discourse is to be identified
clearly. Take for instance, a discourse
like conversation. We expect learners
at all levels (lower primary, upper
primary and high school classes) to
produce conversations. How will we
differentiate the conversations
constructed by a learner at the Upper
Primary level from that constructed by
a High school student? We can do this
by identifying various linguistic levels
of the discourse.

A mere initiation and response will be
enough for the beginner but as she
goes up to higher levels, we expect
conversations refined structurally and
stylistically. The conversation
constructed at the primary level may
not have discourse markers or tags in
it. But a conversation constructed by a
high school student will necessarily
contain these linguistic elements. Such
a differentiation will be necessary for
the other discourses also. Apart from
deciding the level of each discourse we
will have to decide on the variety of
discourses that are to be targeted at
each level. What has been given above
is the list of discourses chosen for class
VI. As we go to higher classes, we can
select higher order of discourses such
as debates, journalistic writing, essays,
skits, screenplays, e-mailing and so on.

THE CHANGED ROLE OF COURSE BOOK

AND SOURCEBOOK

The Coursebook and Sourcebook have
been prepared based on the following
guidelines:

Knowledge is a construct emerging
from the learner’s mental process
based on the needs of the social,
physical and cultural environment in
which he lives. This is a product of
activity and counter activity. It reflects
the features of the locality and gives
scope for linking through and action.
Such constructed knowledge can
transform the society. Learning, for us,
means the process of transformation.

Knowledge is a construct, which
involves information and at the same
time knowledge stands above
information. In this context the
textbook should be a powerful tool
which leads the learning activities
forward. It has a prominent role
among the different materials which
help the child to construct knowledge.
It should be arranged in such a way in
the classroom that it becomes a chief
resource for the construction of
knowledge within the classroom. The
textbook should contain all the basic
information needed for knowledge
construction as well as hints for
various activities in the classroom.
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Chapter 5
SPECIFIC AREAS OF SECOND LANGUAGE PEDAGOGY

FOR THE BEGINNERS

Teaching vocabulary

We know very well that we need new
vocabulary for the enrichment of our
thought or language.  The problem is
how and how much vocabulary
should be introduced. As practicing
teachers we are all well aware that the
vocabulary is selected and graded too.
Who will decide whether a few
vocabulary items are active or
passive? Is it to be decided by the
textbook writers or the learners? Are
we not imposing the vocabulary on
the learners ignoring their
psychological or emotional needs? It
is high time we thought of devising
certain new strategies to expand
vocabulary among the learners basing
on their needs with an element of
emotional empathy.

Suppose we want to introduce the
vocabulary items related with kinship
(family relationship). The usual
strategy is to introduce all the kinship
terms given in the textbook Will all
children have all these relationships
at home? Suppose a child doesn’t
have grandfather at home, is there an
immediate need for her to learn that
particular vocabulary item? If she has

an uncle at home her immediate need
will be to learn the word “uncle”.
Another child may have a grandfather
but not an uncle. Let us think over
these issues.  Suppose a child wants
to catch the vocabulary to indicate her
relationship with her uncle, how shall
we cater to the individual needs of the
children?

We can think about two strategies:

1. Activate the English words that
they already have in their repertoire
of vocabulary though they may not
be aware that these are English words.
(These items are conventionally
labelled as ‘loan words’.)

2. Devise experiential programmes
within the new paradigm for need-
based expansion of vocabulary in a
systematic way.

Activating the stock words

Years of colonial regime have
contributed a number of English
words to our languages. Today most
people in India use a number of
English words in their day-to-day life
even without knowing that they are
English words. More over, all such
words are used as nouns (book, bag,
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bat, ball, school, class, teacher etc.). In
order to activate these words we must
identify such words and find out a
strategy for activating them. Let us see
how this is done.

Concept mapping

Concept mapping is an activity that
will help us to have an idea of the
stock words of the child, which can
be fruitfully made use of in classroom
interaction. Children are asked to
make exhaustive lists of words related
to themes such as bus, cricket, school,
hospital and so on. The steps for
conducting this activity are given
below:

• Children sit in small groups and
write down in mother tongue as many
words as possible related to the theme
assigned to each group (say for
example, cricket). Each group will be
working on a single theme.

• Each group will present its concept
map before the whole class. When a
concept map is presented others can
contribute more words to it.

• All the concept maps are displayed
in Our Reading Corner (ORC), a space
provided in the classroom for the
display of products emerging from
the groups.

• At a later point the facilitator can
check whether learners can write at
least some of the words in English.

• The facilitator can write some of the
words in English as  and when it is
needed as part of transacting the
curriculum.

• The words that have appeared in the
concept map can be used for
classroom interaction

Concept mapping is an on-going
process. At various points of
interaction new concept maps on
various themes (animals, colours,
kinship …) will be emerging.

Task 2

We are dealing with class I children.
There may be children who cannot
write the words even in their mother
tongue. How can we improvise on the
activity suggested above?

Using ‘loan words’ for classroom
interaction

Once we have identified the stock
words of children we can work out a
strategy for activating these words so
that they can be used for
communication. What do we mean by
activating “loan words?”

Note that all these are common words
and are used as nouns. The nucleus
of a sentence is the verb. Can we use
these words as verbs?

Task 3

Here are a few words. Shall we
classify them as nouns and verbs?

A: bat, bag, chart, pen, lock, paint,
brush, door, table, chair, fan, bell,
plate, spoon, mug, bucket, brake,
button, (We may add a few more
words to the list)

B: sleep, dream, stand, wash, run,
walk, read, drive, ride, cough, pinch,
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kick, jump (We may add a few more
words to the list)

(Note that the words in set A belong
to the group of so-called ‘loan words.)

Task 4

We have learnt that there are eight
parts of speech in English. This means
English words can be categorized into
eight groups. Where will we
accommodate words like ‘yes’ and
‘no’?

Suppose we tell a child in class I
something like the following:

‘Gopal, button your shirt.’ Will the
child understand the instruction?

Most of us do not know that a strict
categorization of words as nouns and
verbs will not work. There are several
hundreds of nouns that can be used
as verbs. Similarly, there are hundreds
of verbs that can serve as nouns.
Suppose we use an English word like
fan and use it as a verb as in ‘Fan me,
please!’ our learners will be able to
make sense of the expression. When
we start expressing our ideas using
familiar words we can minimize the
resistance of English on account of its
vocabulary. More over, children will
also start using them. This is what we
mean by activating stock words.

Task 5

A few sentences are given below:

Who will bell the cat?

Plate biscuits, please!

Lock the door.

Press the lock

Key the lock.

Shall we chart this?

Radha, colour the car.

Shall we construct more examples of
this kind?

If we use English like this will it be
‘Standard English’ or ‘Sub standard
English’?

Reading

What is reading? If this question is
posed, we may get answers like:

• Reading is decoding the text

• Reading is giving meaning to
symbols, pictures and letters.

• Reading is meaning making.

• Reading is a process of getting the
message of the written text.

• Reading means comprehending the
text involving the cognitive domain.

• Reading is something that leads to
insightful learning and thinking.

 Now the question is, how are we
going to help our children read,
taking the above answers into
consideration.

Let us first book at the strategies that
are adopted for the beginners in
reading and writing.

• Taking the ‘letter’ as the minimal
unit for reading, we, introduce letters
of the English alphabet i.e. A to Z one
after the other in an alphabetical
order.
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• We ask (or make) the children, to
repeat after us, pointing out the letters
several times.

• After the alphabet (A to Z) is
introduced we go for the word, that
begins with each letter of the alphabet
and simultaneously we try to
associate the word with a picture or
an object (e.g. A - an apple)

• We then make the children drill the
words with the main focus on the
spelling.  After this we go for writing,
where the child is made to write the
letters (capital letters first and then the
small letters), copy the letters, write
imposition and then go for the words,
once again with our focus on spelling.

What is the result of these existing
practices?

We may say that whenever the child
is asked to read he will read and write.
But the question here is, “how?” How
does the child read?  The child reads
the word like ‘apple’ as
a.....p......p.....l.....e ® apple taking the
letter as a unit. This means, she tries
to identify the phonemic sequence
and the result is that the child always
has confusion with the spelling while
reading as well as writing.

What are we aiming at?

Are we really making our children
read and write or is it just the
“pseudo- reading” and “pseudo-
writing” that we are promoting?

Now a question may arouse in our
minds: If we are promoting pseudo-

reading and pseudo-writing, what is
real reading and writing? How and
what should the children read and
write in discourse oriented pedagogy
that we have conceived?

To have more light on this topic, let
us consider a 10-month old child who
can successfully identify the labels like
‘Thumps up’,  ‘Coco-cola’, ‘Lux’, ‘Five
Star’, ‘Tiger Biscuits’, and so on . How
does the child do this?  How does she
successfully read without any
knowledge of the alphabet or the
letters?

This kind of reading is sometimes
referred to as “Organic Reading”. The
child identifies the labels of things
with which she has an organic affinity.
She identifies the labels such as ‘Coca-
cola’, ‘Tiger Biscuit’ as whole unit. The
whole word is a something like a
picture, a graph for her.

Can’t we capitalize on this wonderful
ability of the child and induce her to
reading and writing?

Graphic Reading and Writing

Instead of the unscientific and illogical
way of introducing alphabet we can
make them read and write
graphically.  Graphic reading means
reading a word and sensing its
meaning without even knowing the
alphabet. Graphic writing means
writing something without knowing
the letters in isolation but knowing its
meaning in totality as a word.
Graphic reading and writing help the
learner pickup the vocabulary
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without any process conflict i.e.
without any problems of spelling and
pronunciation. The learners pick up
the vocabulary non-consciously.

Let us work out a strategy for leading
our class I learners to graphic read
and graphic writing.

My soap

• Let pupils collect wrappers of soap
cakes, tooth paste, chocolates and so
on.

• They can sit in small groups talk
about their collection:

Do you like this?

Yes I do/I don’t.

Which soap do you like?

• Let them prepare a concept map by
pasting the wrappers of soap cakes.

 Organic Reading

We have already come across this
concept. From what we have
discussed above it is clear that the
alphabet is not taught independently.
Children develop phonemic
consciousness trough systematic
spiralling of discourses which they
experience through classroom
interaction. After a few days of
experience, learners will be at various
levels with regard to skills of reading
and writing:

• They can identify a number of words
as units.

• Some of them can identify various
English letters.

• Some of them can write a few letters
of the alphabet.

• They have noticed that English
letters sound differently when they
appear in different words.

We can make use of several activities
before children actually enter reading
passage. These activities have been
designed for facilitating meaningful
reading/ writing.

• Since children are anxious to write
their names in English the teacher can
write their names on slips and ask
them to pin the name slips on their
clothes. The teacher herself can pin
her name slip on her clothing.

• In the evening they are asked to keep
the name slips in a box. Next day
morning, they have to take their slips
back and pin them on their clothes.

• Later each child can take her friend’s
slip and hand it over to her.

• Children can mark their attendance
against the names displayed on a
chart.

Organic Writing

Everyone would like to posses a good
handwriting. Nut how to achieve this
is the issue.

The conventionalist solution to this is
quite straight forward. Children are
expected to improve their hand-
writing through constant practice.
Conventional teacher training
programmes have always insisted on
the need to teach handwriting for
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which a supposedly effective
methodology has been devised.

Why does the conventionalist insist on
copy writing?

• Writing is a skill and as such it can
be developed and refined through
constant practice.

• The ascenders and descenders of
English letters demand a four line
copy book.

• There are four types of letters for the
English alphabet.

• Children need practice in writing
these various types of letters.

• Notice that none of these arguments
can hold water for various reasons.

• There is no guarantee that the so-
called good hand writing that is
achieved through laborious practice
will last for ever.

• There are ascenders and descenders
in the writing system of most
languages.

• It is against the basic principles of
child psychology that all children
should imitate a certain model of
handwriting. A person’s handwriting
is a personal possession just as his or
her voice is. It is a futile attempt to
imitate a standard norm of
handwriting.

• We know that copy writing is

- mechanical

-done out of compulsion

-not helpful for catering to language
skills

-is not creative

-is time-consuming

-not monitored closely

-boring.

Suppose the child undertakes writing
tasks on her own because she has an
urge to do so. Certainly she will try to
improve her handwriting since she is
doing this for herself and not for the
teacher. How can we instil this urge
in her? The only way to do this is to
involve the child in need-based
writing tasks, which are meaningful
to her.

All what we have to do is to give those
writing tasks that will psychologically
appear to her since she knows that by
doing them she is addressing her own
needs.

For this she must have opportunities
to see good handwriting. What are the
sources for these?

• The teacher’s writings

• Captions on wrappers and packets
of commercial products

• Sign boards on the road-side

As facilitators we have to help
children familiarize themselves with
these things.

A number of meaningful writing tasks
can be thought of.

• Labelling things in the classroom

• Making picture cards with labels on
them

• Preparing ‘Happy Birthday” cards
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Chapter 6

CODE SWITCHING
USING MOTHER TONGUE IN SECOND LANGUAGE CLASSES

Note that a major part of input given
to the child is in the form of narratives
which have been specially designed
to create emotional gestalts in the
listeners. How can we present
narratives that will be readily
understood by children of class 1or 2?
In order to make the input
comprehensible we will have to fine
tune the narrative minimizing their
linguistic resistance.

A possible way out is to use mother
tongue for second language
acquisition. ELTschools across the
world have started advocating
judicious use of mother tongue in
L2classroom.But the term judicious is
very vague. How will a teacher
interpret this term? She may take
resort to any one of the following
strategies for mixing L1and L2.

1. Translation

2. Code-mixing

3. Code-switching

We know that translation is not a
productive strategy for felicitating
language acquisition. What about
code-mixing? This means mixing
mother tongue and the second
language within the sentence. The
syntax of mother tongue will be taken
as the base and some words in English
will be with in the sentence frame.
(Eg.aaj main bilkul busy hum.-I am
very busy today). Most educated
persons (and also illiterates) make use
of this strategy. This is also not helpful
for language acquisition.

The third strategy is that of switching
over from one code (L1) to another
(L2).

Imagine that a Hindi speaking child
is plying with a ball and a Telugu –
speaking child is watching. If the later
wants to play with the ball, she will
certainly ask for it. Probably the other
child will respond to it also. Similar
exchanges can take place in other
context also.
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• What will be the language text that
each child gets?

• What will be the nature of text? Will
it be a mixture or only one language?

• What will happen after a few days?

It is clear that together they will be
constructing a discourse. The
initiation will be made by one child
in her language (say Telugu) and the
response to it will be made by the
other in her language (say Hindi).
Here L1andL2 are mixed in the
domain of discourse. This kind of
inter language is qualitatively
different from code-mixing and

translation and can be pedagogically
tapped.

Code switching can be used as a
pedagogic tool for felicitating second
language acquisition. Narratives can
be presented for unveiling a plot hat
can involve children psychologically.
To begin with most part of the
narrative in mother tongue and there
will be slots in it that allow the
facilitators to switch over to English
in a natural and contextualized
manner. This strategy does away with
the normal practice of using mother
tongue for translating the language,
explaining word meanings, or
checking comprehension.
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Chapter 7
ON ASSESSMENT

The New Coursebook

• It is a learning material, which
presents the learning issues before the
learner. These issues are conceived in
the light of the social realities of the
learner and are supported by various
facts and figures.

• It is divided into various units and
modules.

• One module leads to the other.

• The text contains the information
needed to analyse the learning issue.

• The presentation should create
interest in investigation and should
lead to investigation.

• The contents are arranged with
interlinks and they have a continuum.

• The text contains information and
directions to enable the learner take
up activities without feeling any kind
of inhibitions particularly his/her
socio-economic limitations.

• The text ensures the construction of
knowledge and gives scope for
investigation.

• It helps the learners to develop
desirable attitudes/ values.

• It gives scope and opportunities for
evaluation.

The need of Teacher’s Sourcebook

A variety of classroom processes are
required to make the students coming
from different backgrounds to
participate in the process of
constructing knowledge. The
Sourcebook provides these varied
classroom processes. It helps the
teachers to raise and lead the learning
issues in the right manner. The
sourcebook also contains relevant
subsidiary information, essential
factual charts and proofs. The teacher
should acquire certain local/
practical ideas or concepts to make
the learning activities meaningful.
The Sourcebook contains directions
about the sources of such knowledge
as well as the required information/
practical knowledge needed. Only
then the Teacher Local Text would
become complete as a planning guide.

The teacher’s Sourcebook enables the
fullest realization of the possibilities
of the text in the classroom process.

• It helps in the preparation of
supplementary learning materials
based on the limitations/ possibilities
of each classroom.

• It contains hints about secondary
materials/ additional materials,
sources of information for
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interpreting/ linking the issues given
in the text.

• It contains the various alternative
classroom possibilities to be explored,
which can lead the child to take-up
the learning issue.

• It is designed and written along
with the Coursebook. But it has to be
enriched through training.

• It contains directions for  evaluation.

The learner’s Coursebooks are a
compendium of the knowledge
constructed as a result of his/ her
observation about life. The real
Coursebook is one, which is built by
the learner. Evaluation plays an
important role in this Coursebook.
The process of acquiring knowledge
becomes complete only when
knowledge is expressed in social
situations. The following diagrams
present the learning processes
graphically.

The desirable features of the
components of this processes are
given below:

Teacher Local Text

Teacher Local Text (TLT) is the
planning document of a teacher who
is preparing to conduct learning
activities in the class. This document
helps the teacher to present the
learning issues and to lead the
learning activities in the classroom. It
would be an expanded version of the
teaching manuals used now a days.

TLT contains-

• The locally available and secondary
data for conducting various
classroom activities, CDs,
newspapers, cuttings, other
documents, instruments, charts etc.

• The indicators for evaluation at each
stage of the classroom process.

•The teacher’s own responses/
evaluation.

Local Text

• It helps the learner to make
observations about the life around
him and intervene meaningfully in
his environment. This local text
enables the learner to link a learning
issue with the social context.

• The learner collects information,
experiences, descriptions from his
environment and locality and uses
them as primary information in
constructing knowledge in the
classroom.

• It links learning with the
environment.

• It encourages observations/
investigations and uses the findings
in learning.

• It is a book of collections, which
gives freedom, facility and creates
interest in learners (e.g. My Tree
Diary).

• The activities are designed giving
prominence to the guesses and
predictions of the learners and giving
scope for them to prove their
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predictions/ formulate hypothesis
and compelling them to put forward
practical suggestions/ solutions.

• The methodology here should
enable the learners to approach
learning issues from diverse
perspectives, assimilate and examine
the inherent explanation offered by
the issue, and formulate independent
attitudes/ stand points of their own
and explain them on the basis of
proofs and logic.

Presentation of the Textbook and the
activities

• The presentation of learning
materials of each unit is very
important. The presentation should
generate interest and a feeling that it
is essential. The level of the issue
should not be neglected. At the same
time it shouldn’t become mechanical.

• Diverse methods of presentation
like cartoon, stories, experiences of
children, case study etc. is used in the
primary level.

• Maximum variety is maintained in
the presentation of all units.

Modules

• One unit is divided into various
modules. One module contains the
various activities undertaken by a
learner to solve a learning issue.

• The classroom activity package
includes

- investigations
- predictions

- data collection
- sharing of findings
- interpretation/ analysis

- findings/ conclusion

•Each module includes necessary
information, supplementary
materials, activity, and extension of
activities and possibilities of
evaluation.

• One module is linked to another
module logically. The final product
emerges from its natural
development.

• The products emerging from the
class need not be a written material.
It can be oral products and other
creative expressions. After this, the
leading questions/ crucial questions
that take the learner to the next
module may be listed.

• While arranging units and modules
in this manner, the spiraling of the
issues, concepts are also considered.

• The most suitable activities alone
are included.

• The module also enables the
learners to formulate principles based
on practical situations and to apply
these principles in real social contexts.

Critical consciousness

Certain hints or questions which help
the learners to critically analyze the
materials on their own are included.
These hints are in the form of
arguments, criticisms, cartoons and
statements that may come up against
an opinion of the learner.
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The Role of the Teacher

In spite of the centrally prepared
curriculum, the teacher enjoys full
academic freedom to design, conduct,
evaluate and provide appropriate
measures to achieve the COs.

The emerging paradigm demands
two levels of competence from the
part of teachers: on the one hand they
must have the skills for sensitizing
learners on the craft of constructing
various discourses. On the other, they
must have the pedagogy of helping
learners use discourses as tools for
creatively intervening in social issues.

The following roles are to be
performed by a teacher:

- A diagnostician
- A researcher
- A democratic leader
- A co-learner
- A facilitator

- A social engineer

The English Classroom

We envisage the English class room
where the learners can interact with
one another, with the materials, with
the facilitator and with the society
outside the classroom, whenever
necessary. The profile of the
classroom must be collaborative
rather than competitive. Knowledge
is conceived not as the monopoly of
an individual or an agency but as the
collective asset of a society. Hence the
classroom should encourage sharing

of knowledge among the learners. A
teacher is to rise to the level of a
researcher who continuously works
for tackling academic issues.
Collaborative learning among
learners can bring about positive
changes in education. The teacher
should exploit all possibilities of
generating language by shifting the
role of the learner  from  a recipient
to that of a producer.

Language learning is a continuous
process and the assessment should be
done periodically. Learning takes
place through group discussions, pair
discussions and individual attempts.
Therefore, assessment also should be
made individually, mutual and in
groups. This will help the learners to
compare their strengths and
weaknesses and make modifications
in their learning.

We propose Continuous and
Comprehensive Evaluation (CCE) at
all levels of language learning. This
shift of focus from testing memory to
real language acquisition shall be the
major concern of all tests at the lower
primary and upper primary levels.
The ability of the student to construct
discourses at various levels will have
to be assessed.

Student assessment

The shift from a skill-based approach
to a knowledge-based approach calls
for a different perspective on
evaluation. If we equate language
learning with a ‘bricklaying’ process,
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we can easily test whether the learner
has learnt the targeted linguistic
components such as vocabulary,
structures, idioms and so on after
teaching each component. Naturally,
after administering a learning activity
in the whole class, one can assess
what the learners have learnt.
Multilevel teaching programmes can
be designed to locate the needs of a
heterogeneous group with regard to
various concepts, skills and processes.
In this case it is always observable for
an external evaluator to understand
where the learner stands at any given
point of time.

Since language acquisition is an
organic process, just like the growing
of a child, it will be impossible to
assess what the child has acquired at
a given point of time. Thus we are
confronting with a different situation
when working with an acquisition
paradigm. By virtue of the fact that
we are facilitating a non-conscious
process, it is not easily observable
what the learner has acquired after
experiencing a particular module of
classroom transaction. What the
learner performs does not directly
reveal his inner competence. The
errors which occur on the part of the
learners in a learning situation,
whether they be at the phonological,
morphological or syntactic level,
cannot be addressed by designing
remedial learning activities which
target particular linguistic facts.
Moreover, we cannot design and

execute multilevel learning activities
catering to the needs of the different
levels of the learners because this kind
of selective linguistic input will lead
to learning but not to acquisition. It
may be noted that this kind of
intentional input is not available for
the learners in a natural language
learning situation. All what we can do
is to give the learners further
discourse inputs, which will retain the
holistic nature of language and
involve them psychologically. At the
same time we have to ensure that the
learners get ample opportunities to
reflect on what they have performed
in comparison with what others have
done.

The thrust here is on a process of self-
evaluation. In a sense an experimental
programme meant for facilitating
language acquisition depends
crucially on the autonomy of the
learner, where autonomy is
interpreted as being self-regulatory.
Every instance of the learning process
implicitly triggers the self-regulatory
process. Hence a learning process
inherently becomes a self evaluation
process too.

At the same time it is to be born in
mind that the self evaluation process
is a subconscious or non-conscious
process within the individual which
cannot be observed and assessed by
a facilitator or a teacher with the help
of a set of tools. As already
mentioned, language acquisition is a
biological process, a process more or
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less similar to the growth of a child.
Everyone knows that the child is
growing. Nevertheless, we do not
have clear indicators which will
reveal to us the quantum of growth
that has taken place between any two
consecutive days. Similarly in a
language class there are no indicators
which will tell us about the amount
of knowledge the learner has
acquired after a few minutes of
teaching.

Since we are focusing on the
production of discourses such as
narratives, conversations, dialogues,
poems etc. we must have a clear idea
as to how the various language
products and linguistic skills of the
learners are to be assessed.

Self-Assessment

Self-assessment sheets are included in
all units of the Coursebook. After
undertaking  various linguistic tasks,
the learners are given an opportunity
to introspect on their achievement.
Discourse specific indicators have
been given each of which demands
the learner to assess his/her own
performance and fill in the spaces
given in the assessment sheet. He/she
can clearly compare any two stages
of his/her own growth with regard
to language performance. A lot of
learner autonomy can be promoted
through self-assessment. The filled in
assessment sheets can also be made
use of by the teacher in his/her
overall assessment of the achieve-
ment of the learner.

THE CLASSROOM PROCESSES

•The teacher interacts with the
learners based on their previous day’s
experience.

•The teacher presents the narrative/
generates a discussion on the social
issue relevant to the unit with the help
of TLT (including IT supported
material)

•The reading material is introduced
allowing the learners to interact with
the content in such a way that they
can make intelligent predictions on
what they arte going to read.

•Learners read the textual material
either individually or in groups and
with the support of the teacher.

•They undertake the task of
constructing a specific discourse

•Individual work

•Random presentation by a few
learners (Local Texts constructed by
the learners)

•Sharing in groups
•Presentation by groups
•The teacher’s presentation (TLT)
•Editing the work done by the
learners
Thematic editing
Syntactic editing
Morphological editing
Editing of punctuations and spelling

•Self assessment by the learners

You have to evaluate the learners
during all the stages of classroom
process.
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Unit I
JILLU’S ADVENTURES

Children love listening to stories. Moral values are inculcated in
children from young age through stories. Lessons in mutual help,
resolution, inter-dependence etc. are taught through fables and
stories.
This unit focuses on the issues related to the lack of human resource
development. Learners are expected to develop the following values
and concepts during the transaction of this unit.
•Everyone has a role to play for the well-being of their family and
society.
•Working for the family and society gives satisfaction and pleasure.

‘Jillu’s Adventures’ provides various experiences in living close to
nature.
To get these values across to the learners, the discourses included
in this unit are conversation, songs, narratives and description.
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• Children, do you like stories?
Which stories do you like?
Animal stories or bird stories.

• Ok, I will tell you a story, the story of Jillu.
Do you know who Jillu is?

Jillu is a squirrel, a baby squirrel.
He lives with his mother in a tree.

Ahs‚ AΩ F∂pw Blmcw tXSn Zqsc-bp-ff ]pg-°-c-bn-te°v t]mIpw.

]ns∂ Iq-́ n¬ Pn√p X\n-®m-Ipw.

Do you know what he will do then?
He goes outside the nest. Then, he plays with his friends.
He has many friends. Jillu has two dear friends.
The little sparrow and the little parrot are his dear friends.

Children, do you have friends?
Who are they?
Ask the children to introduce their friends.
(This is Anitha. She is my friend.
He is my friend. His name is Ravi)
Let all the children introduce their friends.

ac-ß-fn-sems° HmSn Ifn®v hni-°p-tºmƒ Ip™n-°p-cp-hnbpw Ip™n-

X-Øbpw ]g-ßƒ At\z-jn-®p-t]m-Ipw. What will Jillu do then?
]g-ßƒ tXSn- t]m-Ims\ms° Ah\v aSn-bm-Wv. Ah≥ Iq´n-te-t°m-Spw.

Iq´n¬ AΩ kq£n-®p-h® ]g-ß-fp-≠m-Ipw. AsXms° Ign®v Xncn®v

h∂v ho≠pw Ifn-°m≥ XpS-ßpw.

One day something happened.
Do you want to know that?
Listen to the story.

Interaction
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]Xn-hp-t]mse A∂pw Ifn-®p-sIm-≠n-cn-°p-I-bm-bn-cp∂p Pn√p AÆm≥.

On¬... On¬... On¬... Ah≥ a©mSn ac-Øns‚ XmgsØ sImºn-te°v

NmSn.

‘Where is that butterfly? That yellow butterfly.
The yellow butterfly with black spots on it.’
C{Xbpw t\cw Chn-sS-bp-≠m-bn-cp-∂-Xm-W-t√m.

‘Where is the butterfly?
No… it is not here. Where did it go?
hni-∂-t∏mƒ tX≥ IpSn-°m≥ t]mb-Xm-bn-cn-°pw. C\n-bn-t∏mƒ F¥p

sNøpw? \√ ck-am-bn-cp∂p AXns‚ IqsS Ifn-°m≥.

thsd Bsc-sb-¶nepw Ifn-°m≥ In´ptam?

th∏p ac-Øn¬ sN∂v t\m°mw. Bsc-¶nepw ImWm-Xn-cn-°n-√.

Jillu ran to the neem tree.
‘No.... Nobody is here.’
Ip™n-°p-cp-hnbpw Ip™n-Ø-Ø-bp-sam∂pw Ahn-sS-bn-√. Ch-scms°

Fhn-sS-t∏mbn? Where is my little sparrow? Where is the little
parrot? Where are my friends?
]g-ßƒ tXSn t]mbn´v Ch-scm∂pw Xncn®v h∂n-t√. D®bv°v t]mb-

XmWv c≠p-t]-cpw. s]s´∂v... AXm... Ce-Iƒ°n-S-bn¬ Hc-\-°w.

Ah-≥ kq£n®pt\m°n. What’s that? th∏ns‚ ]® Ce-Iƒ°n-S-bn¬

Hcp a™ \ndw.

‘Eh! Who is there?’ Jillu called out.
Ce-Iƒ°n-S-bn¬ \n∂pw Hcp Ipcp-hn ]pd-Øp-h∂p.

Hm... Ip™n-°p-cp-hn-bmWv. ‘Oh! Little sparrow. What are you doing
here? F{X t\c-ambn Rm≥ \ns∂ At\z-jn-°p-∂p.

Shall we play,’ Jillu asked her.
‘Oh... no.... It is getting dark, Jillu.
I want to go home.’ Little sparrow flew away.
Jillu  looked around. icn-bmWv t\cw Hcp-]m-Sm-bn-cn-°p-∂p. B ]qºm-

‰-tbm-sSm∏w Ifn®v kabw t]mb-X-dn-™n-√. AΩ ho´n¬ FØn-bn-́ p-

≠mIpw. F¥m-bn-cn°pw AΩ C∂v Xn∂m≥ sIm≠p-h-∂n-cn-°p-I.

Jillu ran home.
‘Mother, mother.... ‘ He called out.

Narrative
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Bcpw hnfn-tI-́ n-√.

AΩ C\nbpw FØn-bn-́ nt√? Ccp-́ m-Im≥ XpS-ßn-bt√m? F¥mWv sshIp-

∂Xv? AΩ-bvs°-s¥¶nepw kw -̀hnt®m?

What happened to Jillu’s mother?
Elicit responses.
Let’s see.

Jillu’s mother sat on a tree.
]pg-°-c-bn¬ \n∂pw ]g-ßƒ tiJ-cn®v Xncn®v hcn-I-bm-W-hƒ.

She looked around. It’s getting dark....
Iq´n¬ Pn√p X\n-®m-Wv. thKw ho´n-se-Ø-Ww.

]s£ Cu Imev h®v Fßs\?

Mother squirrel looked at her leg.
Imen¬ \n∂pw At∏mgpw tNmc Hgp-Ip-∂p-≠v. t]msc-¶n¬ \√ thZ-\-

bp-ap-≠v.

ac-Øn¬ Ib-dn-b-t∏mƒ Nm´w H∂p ]ng-®-p. sN∂v hoWXv apf-fn¬. apffp

X-d®v Imen¬ \n∂pw tNmc h∂p. ac-Øn-s‚ Xp©-Øn-cp∂ ]gw I≠-

t∏mƒ Pn√p-hns\ am{X-amWv Hm¿Ø-Xv.

Jillu likes the red fruit very much.
She looked at the red fruit.
]gw ImWp-tºmƒ Pn√p-hn\v kt¥m-j-amIpw. thKw Pn√p-hn‚-SpØv

FØmw.

She held the fruit tightly.
Ah-fpsS a\ v \ndsb Iq´n¬ Xs∂ ImØn-cn-°p∂ Pn√p-hns‚ apJ-am-

bn-cp-∂p.

Pn√p Ct∏mƒ F¥p sNøp-I-bm-bn-cn°pw?

Ah≥ ho´n¬ Xs∂ ImWptam?

Interaction

Narrative
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]ns∂ Fs¥m-s°-bm-bn-cn°pw mother squirrel Pn√p-hns\∏‰n Nn¥n-

®n-cn-°pI?

Elicit responses.

What may be the thoughts of the mother squirrel?
What did she think of Jillu?
Elicit responses.
Write the responses on the chart.

Introduce Coursebook.
‘It’s getting dark.
Jillu must be hungry.
He is alone in the nest.
Will he be afraid?
I should get home soon.’
the mother squirrel thought.

Process reading.
You may read the text.
Ask the children to read it.

What will happen next?
Will the mother squirrel return home soon?
What will Jillu do now?
Elicit responses.
Let’s see.

Process

Interaction

Interaction
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AΩ Ft∏m-gm-Wmthm hcnI?

‘I am very hungry.
Is there something to eat?’ Jillu went to the nest.
He searched there.
‘Oh! A small nut.’ He took it and started eating.
‘It’s not tasty. What shall I do now?
AΩ h∂n-cp-s∂-¶n¬ Fs¥-¶nepw Xn∂m≥ In´n-tb-s\.’
]pdØv Ccp v́ IqSn°qSn hcn-I-bm-Wv.

s]s´∂v ]pdØv Hc-\-°w.

‘Who’s that?
Is it my mother?’ He looked outside hopefully.
‘Yes ... mother is coming.’
He felt happy.
At∏m-gmWv Ah≥ AXv {i≤n-®-Xv.

AΩ apS-¥n-bm-Wt√m hcp-∂Xv?

Jillu’s mother is not well.
What happened to her?
What will Jillu ask his mother?
What will mother tell Jillu?
Elicit responses.
Let’s see.

Introduce Worksheet 1

What do you see in the picture?
Where is Jillu now?

Narrative

Interaction

Process
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What is he doing?
What will he ask his mother?
Will he ask about the pain on her leg?
Elicit responses.
Encourage the pupils to write individually.
Ask them to sit in groups and share the ideas.
Presentation by the groups.
Presentation of teacher’s version.
You may read the teacher’s version aloud.
Let them follow your reading.
Ask them to read individually.
Write them on a chart.
Ask them to read it.
Ask them to role-play the dialogue.

Teacher’s version
Jillu : Mother, what happened to you?
Mother : My leg is hurt.
Jillu : Oh! How did it happen?
Mother : I fell down from a tree.
Jillu : Come mother, I’ll help you.
Mother : It’s ok, dear. Thank you.

Will the mother squirrel be all right?
What will Jillu do now?
Elicit responses.
Let’s see.

Pn√p ac-Øn¬ \n∂pw ac-Øn-te°v NmSn.

Hai, how many trees!
Trees full of fruits.

Interaction

Narrative
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Mango, guava, chickoo, orange...
So many fruits.
sImXn∏n-°p∂ aW-ap-ff ]g-ßƒ.

Pn√p ]g-ßƒ Hs∂m-∂mbn ISn®p Xn∂p. How sweet!
Suddenly he saw a big tree.
A big tree full of fruits.
He jumped to that tree.
‘Mangoes! Sweet mangoes!’
At∏m-gmWv Ah-\Xv I≠-Xv. B ac-Øns‚ as‰mcp sImºn¬ \ndsb

]gpØ t]c-bv°-Iƒ. ASpØ sImºn-em-Is´, Nph∂v XpSpØ B∏nƒ.

Oh! What a wonderful sight!
A magic tree with different fruits.

Children, Jillu saw a big tree.
A tree full of different kinds of
fruits.
Do you want to see the tree?
Introduce Coursebook.
Can you draw the pictures of
some fruits on the tree?
Now, colour them.

Can you complete the word web?
Write the names of fruits you have
drawn.

Process for developing the word web
Let the pupils write the names of the fruits individually. They may do
this even in their mother tongue.
Ask one child to read out the name of one fruit he/she has drawn. Supply
the English word.
Let two or three read out the name of some different fruits.

Interaction

Process
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Supply the English equivalents.
Let them sit in groups and share what they have written.
Display flash cards containing the pictures of fruits and their names.
Interact with children.
Who has drawn grapes?
This is a pappaya.
Who has drawn it? ...etc.

Jillu... Jillu.... Jillu heard his mother call.
‘Coming Ma...’ Rm\o B∏nƒ H∂p ]dn-°-s´.

Jillu looked down from the magic tree.
‘Jillu...,’ his mother called again.
He opened his eyes.
AΩ Ah-s\-Øs∂ t\m°n \n∂p.

‘Mother... where are the fruits? Where is the magic tree?’
‘Magic tree! Which magic tree? What are you saying, my dear?
Are you dreaming?’ Mother touched his face.
Jillu looked around.
‘Where am I? Where is the tree? Where are the fruits?’
’What happened, Jillu?’ Mother asked.
At∏m-gmWv Pn√p-hn\v a\- n-em-b-Xv, ]pg-°-cbpw am{¥n-I-a-c-hp-sams°

kz]v\-am-bn-cp-∂p. It was only a dream, a sweet dream.
F∂mepw F¥v kzmZm-bn-cp∂p B ]g-ßƒ°v. AhbpsS a[pcw Ct∏mgpw

\mhn-ep-f-f-Xp-t]m-se.

]g-ß-fpsS cpNn Hm¿Ø-t∏mƒ Ah\v hni∏v tXm∂n.

‘Mother, don’t you go for food, today?’  Jillu asked.
‘No dear... I am not well. Look at my legs.’
Jillu looked at her legs.
apdn-hn¬ \n∂pw At∏mgpw tNmc s]mSn-bp-∂p-≠m-bn-cp-∂p.

At∏m AΩ C∂v ]g-ßƒ tXSn-t∏m-Ip-I-bnt√?

Then how can I get fruits? Who will give me fruits?
‘Mother... give me some food.’ Pn√p NnWp-ßn.

‘Dear... there is no food here.’
‘But mother..., I am hungry.’

Narrative
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‘But see, Jillu, I can’t go. My leg is hurt.
Today, you must go and get some food.’
‘No..., I want to play..., I don’t know where to get food.’
\n\-°-dn-bnt√ Ip∂n≥ Ncn-hnse ]pg-°-c? AhnsS \ndsb ac-ß-fp-≠.v-

ac-Øn¬ \ndsb ]g-ß-fp≠v. Go there and get some fruits.’
AΩ t]mIm-dp-ff ]pg-°-c. Xm≥ kz]v\-Øn¬ I≠ ]pg-°-c. kz]v\-

Ønse am{¥n-I-acw.... B acw Ahn-sS-bp-≠m-Itam?

GXm-bmepw t]mIpI Xs∂.

]s£ B ]pg-°-c-bn-te-°p-ff hgn Fßs\ I≠p-]n-Sn°pw?

‘I’m going, mother,’ Jillu ran out from the nest.

Will Jillu reach the riverside?
Will anybody help him?
Elicit responses.
Let’s see.

Jillu jumped from one tree to another.
Where is the river?
Btcm-Sm-sWm∂p tNmZn-°pI?

shbn-en\v NqSp IqSp-∂p. hni-∏m-sW-¶n¬ kln-°m≥ hø.

IÆn¬ Ccp´p Ib-dp-∂p. C\n Fs¥-¶nepw Blmcw Ignt® ]‰q.

]s£ Blmcw Fhn-Sp∂v In´m-\mWv?

Jillu felt sad. He sat on the branch of a tree, crying.
‘Why are you crying, my dear?’ Jillu heard a voice.
He opened his eyes.
A parrot. It was sitting on a branch of the tree.
There was a red ripe fruit on its beak.
lmbv! B ]gw In´n-bn-cp-s∂-¶n¬. Ahs‚ hmbn¬ shf-f-aq-dn.

Narrative

Interaction
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What will Jillu do then?
Elicit responses.
Let’s see.

Introduce Coursebook.

Jillu :Parrot, parrot.... May I have the
 fruit?

Parrot : Sorry, it’s mine.
Jillu : I’m hungry. Please give it to me.

Picture interaction
What do you see in the picture?
What is there in the parrot’s beak?
What is Jillu asking?
What may be the parrot’s reply?
Elicit responses.
Write the text on the chart.
Let them read it.

Will the parrot give the red fruit to Jillu?
Elicit responses.
Let’s see.

Process

Interaction

Interaction
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The parrot looked at Jillu.
£oWn® IÆp-Iƒ....

hni∂v Xf¿∂ apJw.

‘Poor squirrel. It is very tired....’ The parrot thought.
‘Cu ]gw Ch\v sImSp-tØ-°mw.’
‘Eat this, little squirrel....’ Parrot gave the red fruit to Jillu.
Jillu felt happy and ate the fruit.
‘Nice fruit! How sweet!
‘Thank you parrot, thank you so much.... What is your name?’
Jillu asked.
‘I’m Pinky. Who are you? Where are you going?
‘I’m Jillu. I’m going to the riverside.
‘Riverside, AXv Iptd Zqsc-bm-Wt√m?

‘Why are you going there? ’ ]n¶n ASpØ acs°mºn-te°v NmSn-

s°m≠v tNmZn-®p.

‘AΩ Iq´n¬ hni-∂n-cn-°p-I-bm-Wv. She is not well.
I must get some food for her also.’
‘Ok. then you must go.’ CXpw ]d™v XØ t]mIm-s\m-cp-ßn.

At∏m-gmWv Ah≥ Hm¿ØXv ˛ ]pg-°-c-bn-te-°p-ff hgn Adn-bn-√-t√m.

Cu XØ-tbmSv tNmZn-®mtem? Cu XØ°v ]gw In´n-bXv AhnsS

\n∂mbncn-°ptam?

‘Pinky....’ he called the parrot.

What will Jillu ask the parrot?
What will the parrot say?
Elicit responses.
Let’s see.

Introduce Worksheet III

Narrative

Interaction
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Jillu :
Parrot :
Jillu :
Parrot :

What will Jillu ask the parrot?
What will the parrot reply?
Elicit responses.
Let them sit in pairs.
Give a chart paper to each pair.
They may write the responses on the
chart paper given to them.
Let them present what is written on
the chart.
Let them role-play the dialogue.
You may present the teacher’s version.
A sample teacher’s version is given. You can either use it or prepare a
new one.

Teacher’s version
Jillu : Where did you get this fruit from?
Parrot : From the tree near the river.
Jillu : Will you help me reach there?
Parrot : Oh! Sure.

Will Jillu reach the riverside?
Will anybody help him?
Elicit responses.
Let’s see.

Interaction

Process
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XØ ]d™ hgntb Pn√p apt∂m v́ t]mbn.

F{X-t\-c-ambn ac-ßƒ°n-S-bn-eqsSbpff Cu Nm´w XpS-ßn-bn-́ v.

Ft∏m-gm-Wmthm ]pg-°-c-bn¬ FØpI? hni-°m≥ XpS-ßn-bn-cn-°p-∂p.

Cu ac-ß-fn-sem∂pw H‰ Imb t]mepw ImWp-∂n√t√m?

Fs¥-¶nepw Xn∂m≥ In´n-bn-cp-s∂-¶n¬.

Btcm-sS-¶nepw tNmZn-°mw F∂p h®m¬ Chn-sS-sbm∂pw Hcp Pohn

t]mep-an-√.

B ac-s∏m-Ønseßm\pw h√ AÆmt\m at‰m Dt≠m F∂v t\m°mw.

Fs¥-¶nepw Xn∂m≥ In´n-bn-cp-s∂-¶n¬?

Jillu went near the tree. He peeped into the hole.
Df-fn¬ Ccp-́ mWv. H∂pw ImWm≥ hø.

ssIbn-´p-t\m-°n-bm-tem.

Jillu put his hand into the hole.
Aiyyo.... Suddenly he moved back.

Why did he move back?
What did he see there?
Elicit responses.
Let’s see.

‘Ss.... Ss....’ Jillu heard a hissing sound.
Pn√p t]Sn®v ASpØ sImºn-te°v H‰ Nm´w.

He looked down.
‘It is coming out from the hole. Oh! It is looking at me....
AsXs‚ t\¿°m-Wt√m hcp-∂-Xv. Ct∏mƒ AXn-sß-Øpw.’
tZjyw sIm≠v Nph∂ AXns‚ IÆp-Iƒ I≠-t∏mƒ Pn√p hnd-®p-t]m-

bn.

Narrative

Interaction

Narrative
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‘Help, help....’ Jillu cried aloud.

What did Jillu see there?
Will anybody help him?
Elicit responses.
Let’s see.

Introduce Coursebook.

Jillu saw a snake.
‘Help! Help!’ Jillu cried.
A monkey was there on the tree.
It heard Jillu’s cry.
The monkey slid down the branches.
‘Go away....’ It shouted at the snake.
The snake got back into the hole.

Picture interaction
Who are there in the picture?
What is Jillu doing?
What is Jillu saying?
What did Jillu see in the hole?
Where is the monkey?
Will the monkey hear Jillu’s cry?
What will the monkey do then?
What will the monkey say to the snake?
What will the snake do?
Elicit responses.
Write the text on the chart.

Interaction

Process
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Let the children read it individually.
Let them sit in groups and share the ideas.
You may read the text aloud.

What happened then?
Elicit responses.
Let’s see.

‘Thank you.... You saved me.’ ]mºv t]mb hgn-bn-te°v t\m°n-

s°m≠v Pn√p ]d-™p.

Ah-\m-izm-k-am-bn.

‘By the by.... Who are you?’ Jillu asked.
‘I am Rangan. But who are you? Why are you here?’
Rmt\m?.... I am Jillu. Rm≥ ]pg-°-c-bn-te°v t]mIm-\n-d-ßn-b-Xm....

‘River side? Why?’
‘To get some fruits.’
‘Then, go fast.’ Rangan jumped to a branch.
‘But I don’t know how to reach there.
I’m hungry too.’ Jillu said.
Rangan thought for a while.
‘Don’t worry, Jillu.... I will help you.
Come... sit on my back. I will take you there.’
Jillu jumped on Rangan’s back.
Rangan jumped from one tree to another.
Hi... hi.... Jillu was thrilled.
He began to sing a song.

The trees are dancing
Just like this, just like this.
The birds are flying
Just like this, just like this.

Interaction

Narrative
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What else did Jillu sing?
What else did Jillu see on his way?

Introduce Worksheet IV

Sing these lines once again.
Let them sit in small groups.
Ask them to add more lines.
Elicit the ideas from the whole class.
Let them present the lines.
You may interact with the groups by asking questions.
Write all the lines on the chart.
Let them sing the lines aloud with proper rhythm.
Exhibit the lines in the class.

After the group singing, ask the children the following questions.
• Shall we act this song on the stage?
• What will you see in a forest?

Birds, plants, trees, flowers...
• How many trees are there in the forest?
• What will they do?

Will they dance?
• How will they dance?

Let’s discuss it.
• Who will act as trees?

Call the pupils and ask them where the trees are to be located.

Interaction

Process

               Choreography
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• Who will act as monkey/ squirrel?
• What are they doing?
• Are there any birds?
• Where will they be?

Let the learners decide it.
Decide these actions in the class
Teacher can select pupils to act as various objects like trees, plants etc..
Ask them questions to fix the location.
Some pupils can be selected for singing, some others for dancing.
Give the pupils freedom to change their locations too.
After careful planning, let the pupils perform the choreography.
The following are the major steps for the choreography of a song.
Identifying the theme.
Fixing the characters.
Fixing location.
Deciding actions of characters.
Sequencing the actions. (Which action should come first?)
See and experience the chances for using simple commands while
planning and performing.

Will Jillu reach the riverside?
Will he get fruits?
Elicit responses.
Let’s see.

C\nbpw Hcp-]mSv t]mItWm?

I am hungry.... Pn√p-hn\v £a sI´p XpS-ßn.

\osbm-∂-S-ßv... Zm... FØm-dm-bn,’ Rangan said.
ac-ßƒ°n-S-bn-eqsS Ah¿ apt∂m v́ \oßn.

lmbv! \√ Im‰v... so cool....

Narrative

Interaction
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Jillu heard the chirping of birds.
‘Is this the place, Rangan?’ Jillu
said.
‘Yes, we are at the riverside...’
Rangan said.
Jillu jumped on to a tree.
He looked around.

What did he see there?
What kind of a place will it be?
Elicit responses.
Let’s see.
Introduce Coursebook.

What a lovely sight!
So many trees!
Look at the fruit!
Red, ripe and sweet
Birds are singing
The river is flowing.

Picture interaction
Do you like the place?
Why do you like this place?
Jillu reached the riverside. It is a nice place.
What may be the thoughts of Jillu?
What did he see there?
Did he see butterflies?
Did he see birds?

Interaction

Process
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What are the birds doing?
Are there any trees?
What are there on the trees?
Elicit responses.
Write them on the chart.
Let the children read individually.
Let them sit in groups and share ideas.
You may read the text.

Will Jillu get enough fruits?
Will he be back soon?
Elicit responses.
Let’s see.

Jillu jumped from one tree to another.
He was so happy.
‘Hei Jillu... come down! It is getting late....’
‘Wait... Shall we pluck some more fruits?’ He jumped to another
branch.
‘Why do you want so many fruits?’
‘They are for my mother. She is not well.’
Jillu jumped down.
‘Ok. Let’s go....’ Jillu looked at Rangan.
‘No...no.... I am not coming. My house is near. You may go alone.’
‘Go alone.... How?’ Jillu felt sad.

Interaction

Narrative
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Ct∏mƒ \Ωƒ h∂ hgntb Xs∂.

Atøm F\n°m hgn-sbm∂pw Adn-bn-

√. \obt√ Fs∂ sIm≠p-h-∂-Xv?

‘But my home is here. I cannot
come with you.
I will tell you the way to go back
home.’

Jillu doesn’t know the way to go
home.
Will you please help him?
Let’s see.
Introducing Worksheet V
Route Map

How will Jillu reach home?
Let the children mark the way in the picture.
Where do you begin from?
Yes, right. From the riverside.
After a short walk, what do you see there on the way?
Ok. Then where do you go?
To the right or to the left?
After that, to which direction has he to walk?
His home is on the top of a tree, isn’t it?
Will he climb the tree to reach his home?

Have you enjoyed the story of Jillu?

Interaction

Process

Interaction
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Now, here is a poem about a
squirrel.
It is a grey squirrel.
Introduce the poem ‘The Grey
Squirrel’.
Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,
Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.
Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,
Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.
Put a nut between your toes,Put a nut between your toes,Put a nut between your toes,Put a nut between your toes,Put a nut between your toes,
Wrinkle up your tiny nose.Wrinkle up your tiny nose.Wrinkle up your tiny nose.Wrinkle up your tiny nose.Wrinkle up your tiny nose.
Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,Grey squirrel, grey squirrel,
Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.Swish your bushy tail.
You may sing the poem two or three
times.
Ask the pupils to listen to the poem
carefully.
Ask them to repeat the lines after you.
Sing the whole poem together.
Let them say the first line of the poem.
Or you may ask them to read the lines they like most.
You may write the poem on a chart and
exhibit it in the classroom.

Activity
Let’s do an activity.
You have learned the names of a
few animals and birds, haven’t
you?

Ask the pupils to say the names of some
animals and birds.

Process
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S

Write them on a chart. (Write the words in capital letters.)
Ask the pupils to fill the boxes.
You may use the hints given in the Coursebook.
For e.g.: It has no legs. It has a long body. It has five letters.
Ask them to identify the word from the chart.
Encourage them to fill the boxes individually.

You may interact with your children.
Children, now you have completed the task.
Can you say how many birds and animals are there in the box?
Can you say their names?
Elicit responses.
Write them on a chart.
Ask them to identify the words which begin with the sound /s/.
You may round the letter      .
Ask them to identify the words beginning with ‘S’ from unit I of the
Coursebook.
You may use more word cards.
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Unit II
THE SMILING FACE

Children like toys. They like to play with toys. Playing with toys is a
wonderful experience. Children develop sharing, caring and
inter-dependence through playing games.
But do our learners get enough opportunities to develop this?
Here is the story of a little girl who loves toys very much.
This unit focuses on the issues related to the lack of cohesive
universal vision. Learners are expected to develop the following
values or concepts during the transaction of this unit.

• The members of a family depend on one another.
• Caring and sharing are joyful experiences.
• Life becomes meaningful when we live for others.

To get across these values, the discourses included in this unit are
narratives, conversations and descriptions.
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Hickory dickory dock,
The mouse went up the clock.
The clock struck one.
The mouse ran down.
Hickory dickory dock.

Jenny Xs‚ Ip™-s\-en-∏m-hsb t\m°n ]mSp-I-bm-Wv.

Do you like the song?
Shall we sing the song together?
(You may sing the song along with your pupils.)
Jenny likes the toys very much.
Do you know who Jenny is?
Jenny is a girl.
She lives in a small house.
She has many toys.
She has a teddy bear, a little rat, a beautiful cock and so many
other toys.
She likes to play with them.
Do you have toys?
Tell me about your toys.
What do you do with your toys?
How do you play with your toys?
Ok., nice.
sP∂n F∂pw ]mh-I-tfm-sSmØv Ifn-°pw. Ahƒ kvIqfn¬ t]mbm¬

Xncn-®p-h-cp-∂-Xp hsc ]mh-Iƒ Ahsf ImØn-cn-°pw.

Hcp Znhkw Hcp kw -̀h-ap-≠m-bn.

F¥m-sW-∂-dn-bmtam?

Listen to me.

sP∂nbpsS ho´n¬ ]mh-I-sf√mw Hcp-an®v IqSn-bn-cn-°p-∂p.

‘Hi… little Rattie,’C∂v sP∂n h∂m¬ Fs∂ Bhpw BZyw FSp-°p-I.

Ip™-s\-ensb t\m°n-sIm≠v tdmkn ]d-™p.

Interaction

Narrative
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Rosy is a beautiful doll with curly hair.
No…. no…. She will come to me first,’ Teddy bear said.
‘But… Jenny loves me the most. She will come to me first.’ -Ip™-

s\-en ]d-™p. \o≠-hm-em-́ n-s°m≠v Ah--- ≥ P\-en\p apI-fn¬ Ib-dn.

‘Friends, look at my frock.
It is beautiful, isn’t it? Xs‚ DSp-∏n-te°v t\m°n-s°m≠v tdmkn tNmZn-

®p. ‘Hm... \ns‚-sbmcp DSp-∏v. henb kpµ-cn-bm-sW∂m `mhw.’ Teddy
bear\p tZjyw h∂p.

Children, do you want to see
Rosy?
You can see her in your
Coursebook on page 18.
Look at her frock.
Do you like it?
What is its colour?
Yes, it has no colour.
Shall we colour it?
You can give any colour you like.
Let the children colour the picture.
While they are colouring, interact
with them by asking questions like:
Reena, what is the colour of Rosy’s
frock?
What about the shoe? What is its colour?
Encourage them to use different colours.
After finishing the activity, ask the pupils to tell the names of colours
they have used. Let them sit in groups and develop a word web on colours.
Show flash cards displaying colours and their names.
Elicit responses.
Prepare a concept map of colours on a chart.
You may use different colour pencils or pens.
For e.g.: if the pupils say red, you may write with a red pen.
You may use any other strategy to identify colours.

Interaction
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Interaction

Let them sit in groups.
Ask them to complete the concept map of colours given in the Coursebook.
Encourage them to write the names of colours individually.
The ‘concept map’  will help them.

Have you finished colouring the doll?
Shall we continue the story?

‘Hi, Rosy doll …. What’s the time now? the toy train asked.
‘Why do you want to know the time?’
Rosy didn’t like the question.
‘Don’t make noise. She’ll come soon,’
Doodle crowed.
Tuk, tuk…. They heard a knock at the door.‘Hai… It’s Jenny.’
Rosy  pushed all the toys away.
She ran towards the door.

Who knocked at the door?
Elicit responses.
Introduce Coursebook.
Rosy, the doll, opened the door.
She was shocked.
It was not Jenny.
It was Tinker, the cat next door.

Narrative

Interaction
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What did the toys do then?

‘Run Teddy, run Rattie. It’s not Jenny.
It’s Tinker, the tom cat,’ Rosy shouted.
‘Run…. run…. run….’ Rattie screamed.
He ran and hid under the wooden box.
‘Oh! The tom cat will scratch me.’
Teddy bear hid behind the cupboard.
Doodle flew up. He sat on the cupboard.
Cock…ra..co…. he looked down.
Poor Rosy, she couldn’t run.
Tinker was just behind her.
‘Hi…. Stop there,’ Tinker said in a rough voice. His green eyes
were shining. His sharp nails came out.
‘Ayyoo...,’ Rosy cried out.
‘Hi… little doll…stop there. Where are you running?’
Tinker caught her by her hair.
‘No…, Tinker…. leave me,’ Rosy cried out in pain.
‘Ok, but say hello to me,’ Tinker shouted.
‘Hello Tinker,’ the little doll said in a low voice.
‘Good, where are the others?’ Tinker looked around.
Tinker is angry,’ Ae-am-c-bv°n-S-bn¬ ]Xp-ßn-s°m≠v Toy train
]d™p.

‘Look, he is searching for us,’ the toy car whispered.
‘Let’s go to him. Or he’ll catch us.’
All the toys came out.
‘Where were you?
Why don’t you say hello?’ Tinker looked at them angrily.
‘Hello…. Tinker.’ All the toys said together.
‘Where is that little Rattie?’ Tinker, the tom cat looked sharply at
the toys.

Narrative

Interaction
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‘Oh! Tinker. I’m here.’ Rattie  came out of the wooden box.
He walked slowly towards Tinker.
‘Hi… Little Rattie,  have you a new cap? Give it to me.’ Tinker
snatched Rattie’s hat.
‘My cap… my cap…,’ Rattie  cried and ran around the room.
‘Rattie… What happened, my dear?’
Someone was at the door.
‘Hai, it‘s  Jenny.’ Rattie ran to the door.
All the toys followed him.
Tinker jumped out through the window.
‘Oh… dear Little Rattie! What happened?
Why are you crying?’
Jenny took Rattie in her arms.

What will Rattie tell Jenny?
Elicit responses.

Introduce Worksheet.
Description

What do you see in the picture?
Little Rattie is saying something
to Jenny.
Will he say about Tinker?
What will he say about Tinker?
What did Tinker do?
How did Tinker tease Rosy and
Rattie?
Ask the pupils to write individually. Let them sit in small groups and
share their ideas. You may interact with the group by asking the above
questions. Let them present their group products.

Interaction

Process
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Interaction

Present the following teacher’s version or prepare a new one.
Teacher’s version

Tinker, the tom cat came here.
It took away my new cap.
Tinker pulled Rosy’s hair.
We are afraid of Tinker.

Do you like Rattie?
He is very small.
We shall call him mouse.
Do you like to hear a poem about the mouse?
The name of the poem is ‘Mice’.
Because is not about a single mouse. It is about more than one
mouse.
Introduce Coursebook.

What do you see in the picture?
Listen to the poem carefully.

You may read the poem twice or
thrice with suitable gestures and
facial expressions.
Let the pupils sing after you.
Give chances for individual
recitation.
Let them sit in small groups.
Perform the song in chorus.

Process
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Have you enjoyed the poem,
‘Mice’?
Do you like the mouse, the long
tailed mouse?
Shall we make a mouse with
paper? How can we make it?

Introduce Coursebook.

Distribute colour paper to the pupils.
Follow the instructions given in the Coursebook.
Show the process while giving instructions.
Exhibit their products in the classroom.

What will Jenny do now?
Elicit responses.
Listen to me.

‘Don’t cry, Rattie. Don’t worry. Take it easy.’
Don’t be afraid. Nobody will hurt you. I’ll manage it.
I’ ll teach him a lesson,’ Jenny said.
All toys came near Jenny.
‘Come, dear toys, come to me,’ Jenny called out.
They were happy.

Process

Interaction

Interaction

Narrative
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‘Today, I have a surprise for you.
Do you want to meet a new friend?
Wait a minute,’ Jenny said and went out.
‘Hi….Little toys? Who will be that new friend?’ Teddy bear asked.
‘Will it be like us?’ Rosy asked.
‘I think it will be a doll,’ the toy train said.
‘Then it is nice. It will make Tinker run,’ Teddy bear said.

Who will the new friend be?
Can you guess?
Elicit responses.

Introduce Coursebook.

‘Who’s this?‘Who’s this?‘Who’s this?‘Who’s this?‘Who’s this?
Is this our new friend?Is this our new friend?Is this our new friend?Is this our new friend?Is this our new friend?
What a big face!What a big face!What a big face!What a big face!What a big face!
A smiling face.A smiling face.A smiling face.A smiling face.A smiling face.
It looks very funny,’It looks very funny,’It looks very funny,’It looks very funny,’It looks very funny,’
the toys thought.the toys thought.the toys thought.the toys thought.the toys thought.

Who are there in the picture?
What is in Jenny’s hand?
Who is their new friend?
What will the toys think when they see the new friend?

Encourage the pupils to read the text individually.
Let them share their ideas in groups.

Interaction

Process

Interaction
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Ask the pupils to read the text aloud.(Random)
You may read the text aloud.

Will the toys like the new friend?
What would they do?

Jenny came back. All toys ran to her.
Suddenly they moved back.
‘What is that, Teddy? It is not a doll.
It’s not like us,’ the toy train said.
They stared at the big thing.
‘Come closer, toys,’ Jenny called out.
But the toys moved back.
‘Friends, don’t be afraid….
This is Bellu, the balloon, your new friend.
You can play with him.’
Jenny tied the balloon to the window.
Then Jenny went out. No one went near the balloon.
‘Oh! How big it is!’ the toy train whispered.
‘Will it attack us like Tinker?’ Rosy  asked.
‘No... no.... Look, he is smiling,’ the toy train said.
But no one went near Bellu.
‘Don’t you want to sleep?’ Doodle asked.
‘I’m going to bed.’ He went to sleep.
‘We are also coming.’ They all went to sleep.
A gentle breeze blew.
Bellu swung to and fro gently.

Interaction

Narrative
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Narrative

All toys went to bed.
Bellu was alone in the room.
What will Bellu do now?
Will Bellu be there the next morning?

The next morning.
All toys got up early.
‘Kree...kree....’ Little Rattie ran to Teddy bear.
‘Teddy... Teddy.... Is Bellu there?’ Little Rattie asked.
‘Which Bellu?’ Teddy thought for a while.
‘Oh!... That big balloon.
That funny smiling face.
Let’s go there.’
Teddy, Rattie and all other toys went near the window.
‘Yes, yes…. It’s there. Look it’s still smiling.
Ch-s\-¥n\m Ft∏mgpw Nncn®p sIm≠n-cn-°p-∂-Xv. tdmkn apJw Xncn-

®p.

‘Hello friends,  I’m going to school,’Jenny called out from the door.
All the toys turned and looked at the door.
‘You can play with Bellu.’
Jenny closed the door and went out.

Will the toys play with Bellu?
Will they be friends?
Elicit responses.
Let’s see.

Interaction

Interaction
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Interaction

Ahs‚ Nncn ImWp-tºmƒ Xs∂ tZjyw hcpw. aØ-ß-Ø-e-b≥. I don’t
want to play with Bellu. I don’t like him.’ Rosy  turned her face
away.
‘Don’t say like that. Let’s play with him.
I think he is nice’ Teddy bear said.
‘Shall we touch him?’ Little Ratty and the toy car went near Bellu.
‘Dhim...’ They heard a loud noise.
All the toys turned and looked.

What is that noise?
Who is that? Can you guess?
Elicit responses.

‘Mew… mew…’
Tinker, the tom cat jumped in through the window.
‘Ayyoo… It is Tinker.’
All the toys ran and hid behind the cupboard.
Tinker, walked around the room.
Suddenly Tinker saw the balloon.
‘What’s that?’ he stopped near it.

Tinker saw Bellu. The smiling Bellu.
What will Tinker’s thoughts be?
Is he afraid?

Narrative

Narrative

Interaction
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Introduce Worksheet.
Tinker’s thoughts.

Encourage the pupils to write
individually.
Ask them to share their ideas in
groups.
Presentation of group products.
Presentation of teacher’s version.
Editing

Teacher’s version
What’s this?
This was not here yesterday.
Is this Jenny’s new friend?
Why is he smiling at me?
Let me ask him.

What will Tinker do now?
Will he go to Bellu?
Elicit responses.
Let’s see.

Tinker slowly moved towards Bellu.
‘Hi… smiling face, say Hello to me,’ ‰n¶¿ aoi hnd-∏n-®p-sIm≠v

]d-™p.

Bellu smiled but said nothing.
‘Say Hello or I’ll smash you,’ Tinker said.
Suddenly a cool breeze came in.

Process

Narrative

Interaction
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Bellu swayed a little. He didn’t say anything.
Tinker got angry.
‘Now, look here…. I’m Tinker, the tom cat.
I’m the leader of all the cats in this area.
I’ve bitten the ears of all the cats. They are all afraid of me.
I’ll bite your ears too.’ Tinker was very angry.
‘But Bellu has no ears. How can Tinker bite his ears?’
Teddy bear whispered.
All the toys laughed.
‘Who are you? Are you laughing at me?’ Tinker asked angrily.
The balloon did not answer. Tinker turned again to Bellu.
Bellu went on smiling. It swayed a little.
Tinker felt very angry.
‘Stop smiling.’
Tinker stared at Bellu. His eyes were burning.
Bellu  was smiling still.
The toys were also laughing.
‘How dare you  laugh at me.’
Tinker turned and looked.
‘Come here...,’ he called out.

What will Tinker do now?
Will he get angry with the toys?

Introduce Coursebook.

The toys came from behind the shelf.The toys came from behind the shelf.The toys came from behind the shelf.The toys came from behind the shelf.The toys came from behind the shelf.
Tinker looked at them angrily.Tinker looked at them angrily.Tinker looked at them angrily.Tinker looked at them angrily.Tinker looked at them angrily.
‘You, naughty Toys! Are you laughing‘You, naughty Toys! Are you laughing‘You, naughty Toys! Are you laughing‘You, naughty Toys! Are you laughing‘You, naughty Toys! Are you laughing
at me?at me?at me?at me?at me?
Say hello to me,’ he demanded.Say hello to me,’ he demanded.Say hello to me,’ he demanded.Say hello to me,’ he demanded.Say hello to me,’ he demanded.
The toys looked at one another.The toys looked at one another.The toys looked at one another.The toys looked at one another.The toys looked at one another.
They didn’t say anything.They didn’t say anything.They didn’t say anything.They didn’t say anything.They didn’t say anything.

Interaction
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Who are there in the picture?
What are the toys doing?
Are they afraid?
Where is Tinker?
What is he doing?
Is he angry?
What are they talking about?
Elicit responses.
Ask the pupils to read the text individually.
Ask them to share their ideas in pairs.
Let them sit in groups.
You may help them read the text.
You may read the text aloud.

What will the toys do?
What would Tinker do then?

The toys didn’t say anything. They looked at Bellu.
Tinker turned back. He saw Bellu.
He was still smiling. Tinker got angry.
‘Hi…funny face, what’s your name?’
Tinker went near the balloon.
Bellu, the balloon just smiled and said nothing.
Tinker suddenly hit the balloon with its paw.
Bellu went up in the air. He came back and hit Tinker’s nose.
Tinker moved back. He was frightened.
‘Ha…ha…ha…’ Teddy bear laughed loudly.
Tinker ran to him.

Process

Interaction

Narrative
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Teddy was frightened.
He dived into the wooden box.
‘Yah…yah… you are afraid of our friend….
He is laughing at you.’
Little Rattie laughed again.
Tinker cried in anger and chased the mouse.
Rattie hid under the wooden box.

Tiker was angry.
What will he do now?
Will he attack Bellu?

Tinker turned to Bellu again.
‘Hi, tell me. What’s your name?’ Tinker roared.
The balloon did not say a word.
He didn’t stop smiling.
The wind blew again.
This time Bellu hit Tinker’s ears.
Tinker got angry.
‘Are you trying to bite my ears.’
Tinker was shivering with anger.
‘Ha...ha...ha.... Ho...ho...ho....’
All toys laughed loudly.
‘Tinker... you are afraid of our friend,’ the toys said.
‘No, I’m not...,’ Tinker roared. ‘I’m not even afraid of big dogs.’
‘Don’t try to hurt us anymore. He won’t leave you,’ the toys said.
Bellu swayed once again. He hit Tinker’s tail.
‘How dare you pull my tail.’ He was very angry.
His tail stood stiff.
‘Stop smiling like that! I tell you, it’sn’t good.
If you don’t stop, I’ll scratch you.’

Narrative

Interaction
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Tinker showed his sharp nails.
Bellu went on smiling.
Tinker couldn’t control himself.
He hit Bellu’s face.

What happened then?
What would Bellu do?
Elicit responses.
Let’s see.

‘Bang....’ There was a big sound.
‘I’m shot... I’m shot....
Help me... help me....’
Tinker jumped out through the
window. He ran for his life.
The toys heard the big noise
followed by Tinker’s cry.
They hid behind the cupboard.
They didn’t know what had
happened.

What happened to Bellu?
What did the toys do?
Where did Bellu go?
What will the thoughts of toys?
Introduce Worksheet.
Thoughts of the toys.

Interaction

Interaction

Narrative
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Encourage the pupils to write individually.
Ask them to share their ideas in groups.
Presentation of group products.
Presentation of teacher’s version.
Editing

Teacher’s version
What happened to Bellu?
He said, ‘Bang’ and left.
‘Where did he go?’
‘Poor Bellu.... He was really nice.
Will he come back?
Let’s ask Jenny.’

Will Bellu come back?
What did the toys do then?

After sometime Rosy came out.
Rosy looked at the Teddy bear.
‘He will not come again. He is really frightened.’
‘Come, let’s go to Bellu and thank him.’
Little Rattie ran towards the window.
‘Yes, Bellu helped us. He is our good friend.
Oh! Where is Bellu, Teddy?’ Little Rattie asked in a low voice.
Oh! He is not here,’ Rattie screamed.
All toys came out.
‘Where has he gone?’ Doodle looked out through the window.

Narrative

Interaction
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What will the toys thoughts be?
Will they think about Bellu?
Will they think about the bang?

Days passed. Tinker did not disturb them anymore.
But Bellu was not with them.
Whenever they heard a noise, they would ask, ‘Is it Bellu?’
The toys waited for Bellu.
But Bellu didn’t come.
They were waiting for Bellu; Bellu, their smiling friend.

Activity
Let’s do this activity.
Present the activity.
Present the narrative in the class.
Let the children draw the pictures of
balloons individually.
Ask them to colour it.
Ask them to write about their balloons
individually.
You may interact with your children
by using the following questions.
Have you finished your picture?
Meera... what is this?
Is it a balloon?
What is its colour?
Oh! it’s a big balloon, isn’t it?
Do you like this?
Let them write about the picture they
have drawn.

Narrative

Interaction
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IN THE LAP OF NATURE

Is there anyone who does not remember his early childhood days?
How wonderful those days were! Many might still cherish the sweet
memories of sitting in the lap of Grandpa or Grandma and  listening
to the stories of animals and birds. This is the story of a little boy
who loves his Grandma more than anything else.
This unit focuses on the issues related to the marginalised. It
deals with the importance of grand parents in the emotional and
intellectual growth of a child.
Learners are expected to develop the following values or concepts
while transacting the unit:
Grandparents are an integral part of the family. They play a major
role in bringing up children. Children need the love and care of
grand parents.
To get across these values the discourses included in this unit are
narratives, conversations and songs.

Unit III
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Narrative

How many members are there in your home?
Who are they?
Elicit responses.
Let the pupils say in mother tongue. (Amma, Achan, Aniyan…)
Teacher may megaphone them in English.
Don’t you have grandparents at home?
Whom do you love the most? Why?
Give them enough time for free interaction.
Today, let’s listen to the story of a boy who loved his grandma
very much. His name starts with the letter ‘M’.
Can you guess the boy’s name?
Let the pupils guess and say the name.
Then introduce Manu.
His name is Manu.
Manu is of your age. He is a smart boy.
He loves flowers, butterflies and birds.

One morning, Manu was sitting on the veranda of his house.
Red, blue, yellow, black. He saw many butterflies flitting in the
garden.
Woh! How colourful they are!
‘Today I’ll catch one,’ he thought.
Manu walked to the courtyard.
The dew drops tickled his feet.
He slowly walked towards the garden.
The butterflies were on the shoe-flower plant!
They come to the flower to collect honey.
‘Today I must catch one.’
He went near the butterflies.

Interaction
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They were busy enjoying honey.
‘How can I catch one? Which one will I catch?
Yes, That big one. That big yellow one.’
His fingers almost touched the wings of it.
‘Hi! Here I got it.’
‘Manu, what are you doing?’
Grandma called out from veranda.
Manu turned and looked at grandma.
‘Ho, my grandma! I was about to catch one. But it flew away.’
‘Manu, we can catch it in the evening.
Don’t you have school today?
Now, come and take bath.’
Grandma went near Manu with a towel.
‘Grandma, let me bathe in the pond.’
‘No, not today, Manu, You can take bath here itself,’ his mother
came out from the kitchen and warned him.
‘No... no... I want to go
Please Grandma... take me to the pond.’ Manu began to cry aloud.

Manu likes to bathe in the pond.
Where do you take bath?
Elicit responses. (At home, in the pond, in the canal, in the river...)
Where do you like to take bath? Why?
Let them think and respond.
Have you ever bathed in a pond?
Elicit responses.

Interaction
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Now let’s have a look at the
picture of a pond.
Introduce Worksheet.

You may ask pointing to the picture:
What is this?
Do you see anything in the pond?
Say what are the things that you
see in a pond?
Let the pupils respond either in
English or in their mother tongue.
You should megaphone them  in
English.
Can you draw those pictures
given in the worksheet?
(Individual task)
Give enough time for the pupils to draw the picture.
Go around and give necessary instructions.
Now, let the pupils sit in group of four or five.
Let them talk about their pictures to their friends.
Give a chance to share their ideas and refine their picture.
After that, ask the pupils to write the names of things they have drawn
in the given boxes to complete the word web.
You may ask each group to present what they have written.
You may draw the word web in a chart according to the pupil’s
suggestions.

Where’s Manu now?
Elicit responses.
Let’s see.

Process

Interaction
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Manu is now going to the pond with his Grandma.
He is very happy.
Do you know why?
Grandma will not say ‘no’ to him.
He can catch fish, he can swim, he can play in water...
‘Grandma, shall we catch fish today?’ Manu looked at  Grandma.
‘But what about your school?
You should reach the school early today,’ Grandma said.
‘Oh! I forgot,’ Manu said

Why does Manu want to go to school early?
Can you guess?
Let’s see.

‘Today we have a story telling competition.
Grandma... which story should I tell?’
‘You know a lot of stories, don’t you?
Tell the one you like most.’
‘But Grandma, I should win.’
‘You are a good story teller. Don’t worry.’
‘Will I get a prize, grandma?’ Manu asked.
‘Why not? You tell stories well.’
Manu kept silent.
‘Come fast, Manu...you will be late.’
They walked to the pond.

Narrative

Interaction

Narrative
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‘Will the red fish be there in the pond?
‘Sure, it will be there. Walk fast.’
Manu left grandma’s hand and ran to the pond.
‘Don’t run.... Manu, you may slip and fall down.’
Manu stepped into the pond.
He felt the coldness of the water.
‘Oh! It’s very cold,’ he said.
He looked into the water.

What is he looking for in the
water?
Will he see the red fish?
Would he catch it?
Introduce Coursebook.

‘Where is the red fish?’
Manu looked for it in the water.
‘It’s not here.
Has anyone caught it?’
He looked under the big stone.

Picture Interaction
Where is Manu now?
Where is his Grandma?
What is Manu doing?
Can you say what he is thinking?
Where did he look for the red fish?
Ask these questions one by one to channelise their thoughts.
Children may respond in their mother tongue.
You can put them into English and megaphone them.

Interaction

Process
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Write the elicited responses on a chart or BB.
Now, ask the pupils to read the text.

Process - reading
Individual reading.
Loud reading (Random).
Sharing ideas in groups.
You may help the group by asking some questions.
Reading by the teacher.

What did he do then?
Was he sad?
Elicit responses.
Let’s see.

‘Grandma... that red fish is not here.’
Manu was sad.
‘Where did it go? Has Rafi caught it?’
Rafi is Manu’s friend.
‘Rafi is good at catching,’ Manu thought.
He used to catch a lot of fish from the pond.
How many fish he has kept in the aquarium in his house.’
‘Manu, come quickly. Don’t waste time looking at the fish.
Grandma said.
Manu found no interest in bathing.
‘Where is the red fish?’
His eyes searched for the red fish while bathing.
Manu looked under the big stone.
‘Hi Grandma! It’s there.’
The red fish was there among the school of fish moving under the
big rock.
Manu became happy.

Interaction

Narrative
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What did Manu do when he saw the red fish?
You can ask the following questions to elicit answers.

Did he catch the red fish?
What did he do with the fish?

Do you like fish?
Have you ever caught a fish?
Now, let’s see what Manu did
with the red fish.
Introduce the rhyme ‘Fish’

You may recite the rhyme two  or
three times.
Let the pupils get themselves
familiarised with the lines.
Give chances for individual
recitation.
Let the pupils sit in groups.
Give chance for chorus recitation.

Manu’s red fish was very beautiful.
You know how to draw a fish, don’t you?
Let the pupils draw the picture of a fish.
Now, you can draw a fish using easy drawing methods.
Does anyone know how to make a fish using paper?
Shall we make a fish with paper?
Distribute square sheets of paper to all. (Colour papers can also be
used.)
Please follow the steps given on page 32 of the Coursebook.
Give the instructions in English at moderate speed.

Interaction

Process
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Show the process while giving the
instructions.
Try not to translate the instructions
to mother tongue.
If pupils find it difficulty in cutting
the paperwith scissors, you may do
it for them.
After making the fish, paste them on
a chart and exhibit it in the classroom.

Manu left the red fish back into
the pond.
What will the fish do now?
What will Manu do?
Let’s see.

The red fish jumped into the water.
It swam under the big stone.
Manu stood looking at it.
‘Hurry up, hurry up Manu’ Grandma said.
Manu quickly took his bath.
He climbed up the steps of the pond and ran to Grandma.
They walked home.
Suddenly he noticed something on the ground.
‘Wow!’ He looked carefully at the ground.

Interaction

Narrative
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What did Manu see there?
Let the pupils respond.
Let’s see.

‘Wow... a feather... a yellow feather,’ Manu took the feather.
‘Hi... how soft it is!’ He moved the feather on his cheek.
‘Grandma, which bird’s feather is it?’
‘Let me see.’
Grandma took the feather in her hand.
‘Oh! this is the sparrow’s.’’
They heard a bird’s chirp from a nearby mango tree.
‘Grandma, look there, a lovely bird.’ Manu pointed to the top of
the tree.
‘It’s bulbul. The bird with a crown on its head.’
Grandma knows the names of all birds. Not only the birds, but
also flowers, butterflies, fruits and even the tiny creatures.
My Grandma knows everything.’
He felt proud of his grandma.
He walked close to her holding her hand.
Grandma, I feel the sweet smell of sandal.’
They reached home.
It is time to reach school. The programme will start soon.
I should get ready fast.’
He dressed up quickly.
He felt the mouth watering smell of dosa from the kitchen.
‘Amma quick, give me dosa.’
He ate three dosas.
Then he took the bag and ran out.
‘Hi! Manu, you’re so early today, aren’t you?’
It was Januchechi from the next door.

Interaction

Narrative
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She was feeding the cow.
Manu and Januchechi used to go to feed the cow in the evening.
Manu turned, ‘Hi Januchechi! Good morning.’

W h a t
would Manu’s reply be?

Write the convensation between
Manu and Januchechi?

What did Januchechi ask Manu?
Why is Manu early to school?
What will he say?
What will Januchechi ask then?
What will Manu reply?
Let the pupils attempt indivdually.
Ask them to sit in groups and share
the ideas.
In groups, let each product be read out.
Let them select the best exchanges from among them.
A new product should emerge from the group.
Give them enough time for group presentations.
Let the groups role-play the conversation.
Give them freedom to decide their roles.
After the role-play presentation, present the teacher’s version.
A teacher’s version is given below. You can use it or prepare a new
one.

Interaction

Process
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Let’s see the conversation between Manu and Januchechi.

Teachers version
Januchechi : Manu why are you so early today?
Manu : There is a programme in my school?
Januchechi : What is that?
Manu : Story telling?
Januchechi : Are you participating?
Manu : Yes.
Januchechi : Then, all the best.

Will Manu reach the school in time?
Will Manu tell the story?
Elicit responses.
Let’s see.

Manu walked quickly to school. The school was decorated with
colourful ribbons.
Manu’s friends were on the ground. He ran to them.
‘Oh Manu! You have reached in time.’ All of them came to him.
Manu, we were waiting for you. Why are you late?
Rafi asked, placing his hand on Manu’s shoulders.
‘The programme will start soon.
Let’s go to the hall.’
Manu and his friends reached the hall.
The story-telling competition began.
There were many participants for the competition.
They came to the stage one by one.

Interaction

Narrative
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They told different stories.
Which story should I tell?
Manu thought.
The story of the Parrot or of the King?
Reena and Rita presented their stories and left the stage.
Manu became nervous. Then it was the turn of Rafi.
Rafi started telling a story.
It was the story of a dove.
A nice story.
There was loud applause for Rafi’s story.
‘Manu II B’
The announcement came.
Manu walked to the stage.
He could hear his heart-beat.
He stood in front of the mike.

What will he see there?
What would be the thoughts of
Manu?
Introduce Coursebook.

‘How will I begin?
Can I tell the story well?
Everyone is looking at me.
Will they laugh at me?’
Manu thought.
Slowly, he started telling the story.

Ask suitable questions to elicit the
ideas.
Where is Manu now?

Interaction

Process
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Who are there on the stage?
Who are there in  the hall?
Is Manu happy?
What will he feel now?
What will he think now?
Let the pupils respond individually.
Now the teacher can lead pupils to read ‘On the Stage’ given in  the
Coursebook.

Will Manu be able to tell the story well?
Let’s see.

Chinnu parrot and Chindu monkey thus became friends. They
lived happily.
Manu concluded his story.
He looked at eveyone.
There was a loud applause.
Manu became happy.
He stepped down from the stage.
‘Manu you told the story well,’ the Headmaster patted on his
shoulder.
Manu felt proud of himself.
‘I told the story well. Will I get a prize?
Manu was eager to hear the result.
In the afternoon, the results were announced.
Story-telling - First Prize, Manu - II B
Manu jumped up in joy.
His friends gathered around him. They pushed him to the stage.
Manu received the prize.
He stood among his friends. He was very happy.

Interaction

Narrative
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He kept the prize close to his heart.
The sun was slowly sliding down the hills.
I should get back home fast. He ran to his home.

What does Manu feel now?
What will he do?

Introduce Worksheet.

Add more lines to the song.

‘Moving clouds are telling me,
Well done dear, well done dear.
Dancing trees are telling me,
Well done dear, well done dear.
.......................................................
.......................................................’

What are the things Manu sees on the way home?
Elicit responses.
(Birds, flowers, plants, clouds, trees, butterflies...)
Ask the pupils what these things are doing.
What are the clouds doing?
What are the flowers doing? .....
Elicit responses.
Let’s see what Manu is singing.
Listen to the song ‘A Happy Day’ given in the Coursebook.

Process - reading
Individual reading
Sharing ideas in groups
Singing by the teacher
Singing aloud by the pupils (Individual and chorus)

Interaction

Process
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Let the pupils say what others are doing.
Let them make lines using these ideas.
Let the pupils sit in groups .
You may channelise their thoughts using apt questions like:
What are the birds doing?
What are they saying to Manu?
Give each group a chart paper.
Let them write their lines in it. (at least four)
Let each group present their lines.
All groups should get chance to present.
Exhibit the group products in ORC (Our Reading Corner).
Let each group sing its best four lines.
You may compile the lines contributed by each group on a chart and
exhibit it in the class.
Singing by the teacher two or three times with proper rhythm, tune etc.
Let the pupils listen to you.
Give a chance to sing after you.
Give the groups a chance to sing the song.

After singing by groups, ask the children the following questions.
• Shall we enact this song on the stage?
• Children, don’t you play in the field?
• What do you see there?

Birds, plants, trees, butterflies, flowers...
• What will they do?

Will they dance? Will they sing? Will they fly? Will they
talk to you?

Let’s discuss it.
Elicit ideas like:
‘Moving clouds are telling me
Well done dear, well done dear

               Choreography
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Dancing trees are telling me
Well done dear, well done dear.

• Where are the clouds?
• What are the other things in the sky?
• What are they doing?

Moving, Shining, Blinking
• Who will act as clouds?

Let the learners decide it.
Ask them -

• ‘How will you show that the cloud is moving?
Ok! You must move your body and hands.

• Who will act as the sun?
• Who will act as birds? And how?

Decide these actions in the class

Select the learners for the role of birds.
You may select pupils to act as various things like trees, plants etc.
Ask them questions to fix the location.
Divide the learners into groups of four or five.
You should have atleast five groups. Each group can decide the location
and steps for movement.
Two pupils can sing the song for each group. If interested, all the
participants can sing together with the lead singers.
Give the pupils the freedom to change their locations too.
After careful planning, let the pupils perform the choreography.

To whom will Manu show the gift first ?
What will Grandma say?
How will she feel?
Elicit responses.
Let’s see.
Let’s continue the story.

Interaction
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‘Grandma.... Grandma....Look at this.’
Manu called out from the gate.
He went inside running.
‘Where is Grandma?
She always waits for me in the veranda.
But today she is not there. Where did she go? Will she be there
under the Jamba tree?’
He went near the Jamba tree. White Jambas were lying scattered
under the tree. They look like white flowers.
Manu didn’t find his grandma there.
‘Grandma.... Grandma....’ Manu stepped onto the veranda.
He threw the school bag to a corner.
Then he ran to Grandma’s room.
‘Oh! She is not here. Where has she gone?’ Manu thought.
‘Manu....Manu.... Come for tea.’
Manu heard a voice from the kitchen.

Who was that?
Who called Manu?
Let’see.

Introduce Coursebook.

Conversation between  Mother and Manu
Manu : Amma, where is Grandma?
Mother : Oh ! She is not here, Manu,
Manu : Where did she go Amma?
Mother : She went to uncle’s home?
Manu : Uncle’s home? Why?
Mother : He is not well.

Narrative

Interaction
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Picture Interaction
Where is Manu now?
Who is standing near him?
What will Manu ask his mother?
What will her reply be?
Elicit responses.

Process -reading
Ask the pupils to read the conversation given in the Coursebook.
Individual reading
Group sharing
Chances for loud reading

You can ask the following questions:
Why did Manu want to see his Grandma?
Where is Manu’s grandma now?
Elicit responses.
Now, you can present the conversation with proper tone, stress and
voice modulation

What will Manu feel now?
Will he show the prize to his mother?
Elicit responses.
Let’s see.

‘No mother... you are telling a lie.
Grandma won’t go anywhere.’
Manu felt sad.
Tears welled up in his eyes.

Interaction

Process

Narrative
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He looked at the gift packet in his hand.
‘What is that Manu?’ Mother asked looking at the packet.
Manu didn’t say anything.
‘Manu... did you get the prize?  Show me.’
‘No.... I won’t. I’ll show this to grandma first.
He turned and walked to grandma’s room.
He kept the packet on her bed.
Tears rolled down his cheeks.
He lay in Grandma’s bed.
‘Where are you Grandma? How happy I was when I got the prize.
But you are not here to see that.’
Manu sobbed.
‘Manu.... Manu....!’
Somebody called from outside.

Who will be that?
Elicit responses.
Let’s see.

‘Who’s that?’ Manu thought.
‘Manu, Manu.... Come let’s play.’
Oh! it’s Rafi.
‘But I don’t want to play now.’
Manu lay on the bed.
‘Manu, Rafi is calling you,’ Mother came near Manu.
What happened to you?
Grandma will come back in a few days.’ Mother tried to console
Manu. Manu looked at his mother.
‘Come on Manu... get up. Go and play with Rafi. He is waiting
for you.’ Manu got up and walked outside.

Interaction

Narrative
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His face was gloomy.
His eyes were red.

Will Manu play with Rafi?
Let’s see.
Introduce Worksheet III
Conversation between Manu and
Rafi.

Picture interaction to lead the pupils
to make the conversation.
Ask questions like this:
Why did Rafi come to Manu?
What will he say to Manu?
Does Manu want to play?
What will Manu tell Rafi?
What will Rafi ask Manu?
What will be Manu’s reply?
Encourage the pupils to attempt the task individually.
Let them sit in pairs and share the ideas.
Give chance for random presentation.
Let them refine the products in groups.
Then the teacher’s version can be presented.

Teacher’s Version
Rafi : Come, Manu.... Let’s play?
Manu : No, I am not coming.
Rafi : Why?
Manu : I am not well.
Rafi : Why are you sad? What happened to you?
Manu : Oh! nothing. My Grandma is not here.

Interaction

Process
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What will Manu do now?
Elicit responses.
Let pupils say their ideas.
Let’s see.

‘Then Ok. Manu. I’m going.’ Rafi walked away.
Manu sat on the veranda.
Then he slowly stepped out to the garden.
Butterflies were flittng around the flowers.
But he didn’t notice them.
He walked to the Jamba tree.
He climbed and sat on a lower branch.
Grandma used to tell stories to him when he sat on that branch.
‘When I got a prize, Grandma is not here.’ He sobbed bending
his head towards the branch.
‘Kree...Kree...’ A bird chirped from another branch.
Manu looked up. A yellow bird with a long tail.
‘Oh! My Grandma is not here to tell about the bird.
‘Kree...Kree...’ The little bird chirped again.
Manu got up from there.
‘Manu, why are you sitting alone?’ It was Januchechi from near
the fence.
Manu said nothing.
‘Manu, why are you so sad?’
He turned his face without giving any answer.
‘Oh! your Grandma is not here. Don’t worry. She will be back
soon.’ Januchechi smiled at Manu.
She walked towards the pond with a bundle of clothes.
Manu didn’t like to sit at home without grandma.
Manu opened the gate and stepped out.

Interaction

Narrative
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He saw Januchechi at a distance.
‘Shall I also go to the pond?’ he thought.
He walked to the pond.
Januchechi started washing the clothes.
Manu stepped down to the pond.
He sat on the steps and put his feet into the water.
The warmth of the water reminded him of his grandma.
His thoughts were centred round her.
The setting sun had reflected its rays in the water.
Fish came near his legs.
They moved around his legs.
His favourite red fish bit gently on his leg.
Suddenly he saw something!

What did he see?
Introduce Coursebook
‘Oh! My Friend’.

‘Poor little red fish!
The frog will catch it now.
How can I save the fish?
How can I drive the frog away?’
Manu thought.

Picture Interaction
What is Manu doing?
What is he looking at?
What will be his thoughts now?
After channelising the pupils thoughts through such questions ask them
to read ‘Oh! My Friend’ given in the Coursebook.
Follow the process of reading given earlier.

Interaction

Process
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After finishing reading you can pose the following questions.
What will you do if you were in Manu’s place?
How will you drive the frog away?
How will you save the red fish?
Elicit responses.

Now, the teacher may read the passage aloud with proper tone and
modulation.

Will the frog catch the red fish?
What will Manu do?
Could he save the fish?
Elicit responses.
Let’s see.

Manu looked at the frog.
‘What a big frog it is!
It is moving towards the red fish.
What will I do now?’
He searched for a stone.
There were no stones nearby.
‘Hi! There it is.’ He saw a stone near the rock.
He bent down to take it.
Suddenly something happened!

What was it?
Elicit responses.
Let’s see.

Interaction

Narrative

Interaction
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Manu slipped down.
Dhum... He fell into the pond.
‘Grandma.... Grandma...,’ he cried aloud.
He started sinking into the water.

What will happen to Manu?
Will he be saved?
Who will save him?
Will Grandma come back?
Introduce worksheet IV
Complete the story.

By asking apt questions, channelise
the thoughts of the learners.
Let them interact freely and express
their ideas.
Let them scribble their ideas individually in a given time.
Ask the pupils to be in groups to share the ideas.
Let them complete the story in groups.
Teacher can scaffold the group activity and help the pupils to do the
task.
Let each group present their version of the story.
Exhibit all the group products in the ORC.
Now, present the teacher’s version of the story.
Let the pupils go through it and refine their products.

Narrative

Interaction

Process
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Did you like the story?
What would have happened to Manu if Januchechi had not been
there?
Manu went alone to the pond. Was it right? Give your opinion.
Will you go to a pond/river alone?
Are these places safer for children to go alone?
With whom will you go to such places?
Elicit responses.
You have completed the story of Manu.
Manu is a boy who loves birds, animals, fish, butterflies and
flowers.
They are his friends.
Do you love these things?
Do you treat these things as your
friends?
All these things give beauty to
nature. We should love them.
Now, we all know Manu’s
friends.
Let’s do this activity.
Introduce activity on page 40 of the
Coursebook.

Where is Manu now?
What is he doing?
Can you see Manu’s friends hiding here?
Can you guess them?
Give enough time to watch the picture.
Elicit the names.
Ask the pupils to join the dots and find out Manu’s friends.
They can colour them.
They can also colour the pond, plants and trees.
Ask them to give colours to Manu’s dress also.

Process
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Let the pupils complete the task individually.
Now, teacher can ask questions to elicit where Manu’s friends are.
Ask, pointing to each thing, like:
Where is the frog hiding?
Who is hiding under the coconut tree?
Who is sitting on the plant?
Where is the fish?
Elicit responses from pupils.
Teacher may say like this:
The bird is sitting on a plant.
Write this sentence on the BB.
Ask the pupils to frame sentences about Manu’s friends, like this.
Let them write individually and then share the ideas in groups.
Let the groups present the activity.
Teacher should write all sentences on the BB and read them aloud.



112SOURCEBOOK ENGLISH      STD II

Unit 4
THE JUNGLE TALE

Nature is our mother. Nature gives everything to us. Animals, birds,
flowers and trees give beauty to nature. All living beings are the
integral part of nature and they are to be protected. This is the
story of a few animals who tried to protect the jungle. Through
this story children can be sensitised on the importance of the
harmony of life on earth.
This unit focuses on the issue of lack of eco-friendly
industrialisation and urbanisation. Learners are expected to
develop the following values or  concepts during the transaction of
this unit.
There are different types of birds and animals in nature. They
have equal rights to live on this earth as that of humans. Love of
nature is part of human culture. Nature has to be protected for
the future generation.
The discourses included in this unit are conversations, songs and
descriptions.
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Interaction

Children, do you love animals?
Which are your favourite animals?
Can you name some?
Elicit names of some animals.

Where do they live?
Where do the cats and dogs live?
Where do lions and foxes live?
By such questions lead children to the idea that many animals live in forest or
jungle.
Yes, most of the animals live in jungle.
The jungle is the home of animals.
Have you ever been to a jungle?
Have you watched a jungle on TV or Cinema?
What all will be there in a jungle?

Elicit responses.

Shall we make a jungle?
We will make a jungle using these papers.
You may distribute chart papers.
What do we need first?
Yes, we need trees, big and small trees.

Distribute cutout of trees to the children.
Ask them to paste them on the chart.
While pasting you may interact with the students.
Where will you paste this big tree?
What about this small one?
Shall we paste more trees?
After finishing it, you may say: We have made a jungle.
Now what else do we need? Birds? animals?
Can you tell the name of birds and animals?
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Let the pupils say the names of animals and birds.
Teacher should have the cutouts  of animals and birds with her.
Give all the pupils a chance for free interaction.
When pupils say the names of the birds/animals, take out that particular picture
and ask the pupils to paste them on the chart.
Ask the pupils where they should be pasted.
Let the pupils decide the location.
(like:- is on the tree, under the tree.)
You may  elicit names of more animals and birds with  the help of clues.
After doing this activity, complete the picture of the jungle, give the pupils
some time to enjoy the picture or talk about it.

Today, let’s listen to the story of a jungle, the story of animals that live
in a jungle.

Once there was a rabbit in a jungle. His name was Chinnan.
He lived in a small hole under the big mango tree.
Mikki was his wife. He had two kids.
One afternoon, Chinnan was sleeping.
‘Chinnan…come out. Are you sleeping? There are nice pineapples on
the river side.’  It was Mottu, the rabbit, Chinnan’s friend.
Chinnan came out from his hole.
He saw Mottu  holding a big pineapple in his hands.
A ripe one. Its sweet smell watered Chinnan’s mouth.
‘Come, let’s go to the river side. All our friends are there.’
Chinnan ran to the river side along the jungle.
‘Hooo...what a smell! The smell of ripe pineapples.’ he thought.
‘Oh! Everyone will be there.’
Kee…ke…kee… some birds flew towards the riverside.
‘If I don’t get there soon, I won’t get any pineapple.’
‘Chinnan…stop…stop…I’m also coming….’
Somebody called Chinnan.

Narrative
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Who was that?
Elicit responses.
Let’s see.

Chinnan turned and looked.
‘Oh! It’s Golu  the squirrel.’  He was sitting on the badam tree.
‘Hi…Golu! Where were you? Come down.’
Chinnan was very happy to meet Golu.
Golu slid down from the tree.
His golden hairs shone in the setting sun.
‘Hello Chinnan…I’m really sorry. I was very busy  making a new home.’
‘Oh! That’s good news. But where is your home?’ Chinnan asked
‘It’s near our Bablu’s home,’ Golu replied.
‘Oh! Near the big rock?’ Chinnan asked.
‘Yes… that rock near the neem tree,’ Golu said.
‘Are you not inviting us to your new home?’
‘Yes…yes...I want to invite all our friends. I heard all are coming to the
river side today. So I thought I could invite all,’ Golu said with a smile.
‘You are right…all are there on the riverside. The ripe pineapples are
there.’
‘Ok…let’s go. I can invite our friends…I can also eat pineapples.’
Golu swished his bushy tail.
Golu and Chinnan rushed to the river side.

What will they see there?
Who  will be there?
Will Chinnan and Golu get pineapples?

Interaction

Narrative

Interaction
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Elicit responses.
Let’s see.
Introduce Coursebook.

THE HARVEST
Veeran, the elephant is pluckingVeeran, the elephant is pluckingVeeran, the elephant is pluckingVeeran, the elephant is pluckingVeeran, the elephant is plucking
pineapples.pineapples.pineapples.pineapples.pineapples.
Bablu, the bear is collecting them.Bablu, the bear is collecting them.Bablu, the bear is collecting them.Bablu, the bear is collecting them.Bablu, the bear is collecting them.
‘Give us some pineapples, please,’‘Give us some pineapples, please,’‘Give us some pineapples, please,’‘Give us some pineapples, please,’‘Give us some pineapples, please,’
asked Chinnan, the rabbit andasked Chinnan, the rabbit andasked Chinnan, the rabbit andasked Chinnan, the rabbit andasked Chinnan, the rabbit and
Golu, the squirrel.Golu, the squirrel.Golu, the squirrel.Golu, the squirrel.Golu, the squirrel.

Picture interaction.
Give pupils chances to have a close
look at the picture.
Ask questions like:
Who are there in the picture?
What is the elephant doing?
Where is the bear sitting?
What is he doing?
What will Chinnan and Golu ask them?
Elicit responses.
Let pupils interact freely.
Let the pupils share their ideas.
Now ask the pupils to read the Coursebook individually.
Then ask them to sit in groups to share their ideas.
When the groups read,you may monitor them.
While interacting with groups you may ask:
Who is collecting the pineapples, the elephant or the bear?
Can you say the name of the bear?
Who is Veeran?
Where are  Golu and Chinnan?
Let the learners respond orally.

Process
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Now, ask some analytical/ predictive questions to the whole class.
Who will give the pineapples to Chinnan and Golu?
Will they eat the pineapples then?
Or will they take them home?
Give the pupils a chance to express their ideas freely.
You may read aloud with proper pronunciation, stress and voice modulation.
Give chance for the pupils to read aloud.
Do you want to know who gave Golu and Chinnan pineapples?
Listen to the story.

Bablu gave Chinnan two pineapples.
It was then Veeran and Bablu saw Golu.
‘Oh! Golu. Where were you?’ Veeran came near Golu.
Golu smiled at Veeran and Bablu.
‘Come on…take this small pineapple. This is for you.’
All started eating the sweet ripe pineapples.
‘How sweet!’ Bablu exclaimed.
He finished his pineapples first.
Veeran took the pineapples with his trunk and put them inside his big
mouth.
‘Veeran, eat slowly,’ Minnu deer said.
Manku, the monkey took a pineapple and started eating, sitting on the
branch of a tree.
The birds were also busy eating the juicy pineapples. Chinnan ate one
and kept the other for his wife and kids. Golu’s stomach was full by
eating just the small pineapple.
Golu jumped onto a tree.
‘Dear friends,’ he called out.
All the animals looked at Golu.

What will Golu say now?

Narrative

Interaction
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Elicit responses.
Let’s see.
Introduce Worksheet given in the
Coursebook.

You can start with a picture interaction.
Who are there in the picture?
 Name the animals gathered there?
Let the pupils respond.
Now ask the pupils some questions to
channelise their thoughts.
Why has Golu come to the river side?
What is he going to tell his friends?
How would he invite them?
What would they say?
Would they accept his invitation?
Will they go to Golu’s home?
Elicit responses.
The pupils may respond in mother tongue or in bits of English. Encourage
them to respond freely in English. Megaphone the responses in English to the
whole class.
Now, direct the pupils to do the task individually. Even if they have written
only one or two exchanges, it is enough.
Ask them to sit in groups and share the ideas. Let each of them read out their
exchanges in these groups.
Ask the pupils to select the best exchanges from among them.
Make sure that a new group product emerges from each group.
Ask the groups to present their products.
Exhibit them in ORC.
Now, you can present the teacher’s version.
Let the pupils read the teacher version.
Encourage them to refine their products.

ction

Process
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Chinnan was sleeping in his hole.
His wife, Mikky and their children were also sleeping nearby.
‘Help me…help me, Chinnan…get up…getup…’
Chinnan heard a voice from out side.
‘Who is that?’
Chinnan slowly opened his eyes.
‘Chinnan…come fast…open the door.’
‘Oh! That’s Golu’ Chinnan jumped up.
‘What happened to Golu?’ Chinnan came to the door.
He looked out.
A cold breeze touched his face. ‘Oh…oh…it’s very cold.’
‘Where is Golu?’ He looked around.
‘No…no one is here. Was it a dream?’
Chinnan said to himself and moved back.
‘Chil…chil…chil…’ Chinnan heard Golu’s cry. It was from his hole.
‘Oh! How did he come in?’
Chinnan turned and looked.
Golu was standing at the corner.
He was shivering.
Chinnan went near Golu.
‘Hi…Golu…why are you so afraid? What happened?
Chinnan asked taking Golu’s hands in his.
‘Look…! It’s there…’ Golu pointed outside.
He was still shivering. ‘Tell me Golu what’s there?’ Chinnan asked.

Why was Golu afraid?
What did he see?
Elicit responses.
Let’s see.

Narrative

Interaction
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‘Don’t cry Golu…Tell me what happened?
I’ll help you.’ Chinnan patted Golu’s shoulder.
But Golu went on crying.
Suddenly Chinnan heard a loud sound.
‘Tr….tr….tr….tr….’
The sound of trees falling down.
‘What’s that noise, Golu?’ Chinnan asked.
‘That’s it…a monster… it will come here now.’
Golu’s cry became louder.
‘Chinnan… this is the sound of that big thing,’  Golu said.
‘Big thing? What’s that?’ Chinnan also was worried.
‘I don’t know. I haven’t seen it before.
But one thing is sure. It is dangerous.
It has destroyed my home.
My new home.’ Golu sobbed.
‘Destroyed your new home? When?’
Chinnan couldn’t understand anything.
‘Today early morning, I heard a big sound… I woke up and saw the
trees falling down.
When I came out, I saw this strange thing.
It was coming towards my home.
I jumped out and hid behind the rock.
I saw the monster pulling down the Neem tree.
My house, my new home…completely destroyed…’
Tears rolled down Golu’s cheeks.
‘But what is that big thing?’ Chinnan thought for a while.
‘How does it look like?’ Chinnan asked in a frightened tone.
‘I’ll tell you.’ Golu started describing the big thing.

Can you guess how Golu described the big thing?

Narrative



121SOURCEBOOK ENGLISH      STD II

Introduce the activity on the page 44.

Now ask the pupils to read the features
of the big thing given there.
Individual reading.
Then divide the class into five groups.
Let the pupils read the features in
groups.
Give one feature to each group (as
sentences strip). Let them read it and
discuss.
Then ask one pupil from each groups to mime actions. The other groups should
say which feature he/she is miming? If the actions are not proper, you can
give chances for others.
Like this all the features should be read out in the class and mimed. (If any
idea is not clear you can help your learners.)
Now ask the pupils to draw the animals they described in the Coursebook.
It’s purely an individual task.
Let the pupils draw and colour the animals according to their imagination.
Ask them to name the animal.

Golu described the big thing.
What will Chinnan do then?
Elicit responses.
Let’s see.

Process

Interaction

Interaction
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It’s a big thing, isn’t it?’ Chinnan asked.
‘Yes…Chinnan. It’s bigger than our Veeran.
He will pull down all the trees in our jungles.
I’m sure…
I lost my home. He will come here too...
What should we do now?’
Chinnan thought for a while.
We should know what it is.
Why did it come here…why is it pulling down the trees?
Come, Golu…let’s go and see.’
Chinnan walked out. Golu followed him.

Where is Chinnan going?
Will Chinnan and Golu see the big thing?
How will it be?
Elicit responses.
Let’s see.

Introduce Coursebook ‘A Visitor’

Picture interaction.
What do you see in the picture?
Where are Chinnan and Golu standing?
What is the big thing?
Have you ever seen it?
Now, what will Chinnan thinking be ?
Elicit responses.

Narrative

Interaction

Process
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Let them say what they feel.
Let them read the text individually.
Let the pupils read in groups and share their ideas.
Then one from each group can be given a chance for reading aloud.
Encourage group reading also.

Ask some questions to the groups like:
How is the big thing moving?
What is it doing?
Is it like an elephant? How?
How many legs does it have?
After the groups have finished reading, you may ask the following questions
to the whole class:
Have you ever seen such a thing?
Where have you seen it?
Is it an animal?
What is it then?
What will it do?
What do we call it?
Do you want to see it?
Teacher can show a picture of the JCB drawn in a chart.

What did Chinnan rabbit and Golu squirrel do then?
Elicit responses.
Let’s see.

‘Golu, you are right. It’s a dangerous thing.
It will kill us all.
It will destroy the jungle…our home…’
Chinnan was really worried.

Narrative

Interaction
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‘Come…let’s go home…
 Mikky and children are alone…
They too will be worried.’
‘Chinna…where will I go? I lost my home.’ Golu was about to cry.
‘Don’t worry Golu. You are my friend. My home is yours, come with
me.’ Chinnan held Golu’s hand.
‘We will go home and find a way out.’ Chinnan said in a firm voice.
They walked to Chinnan’s home.
‘Chinna…look there.’ Golu said.
They saw Veeran the elephant, Minnu the deer and Manku the monkey
coming from the other side.
They came running.
‘Chinnan…Chinnan…,’ Manku, the monkey, called Chinnan.
He was panting. His voice was shivering.
Manku wanted to ask Chinnan something.

What will Manku ask Chinnan and Golu?
What will Chinnan and Golu say?
What will they talk about?
Elicit responses.
Let’s see.

Introduce worksheet 2.

Conversation between Manku and
Chinnan.
Ask questions like these to channelise the
thoughts of the learners:
Why were the animals running?
Are they afraid?
What will Manku ask Chinnan?

Interaction

Process
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Will he ask about the big thing?
Will Chinnan and Golu say what they have seen?
Give enough time to think and respond.
Elicit responses.
Now ask the pupils to write the conversation individually.
Random presentation.
Group sharing.
Refinement.
Evolving a group product. (on a chart)
Presentation by the groups. (as role play)
Let each group decide the roles.
Let them present it with proper voice modulation and action.
Now, you should exhibit all the group products in ORC.
Present the teacher’s version.
Let the pupils go through it first.
Then, you can read it aloud.
Exhibit that too in ORC.
Let the pupils refine their group/individual product according to the teacher’s
version.

What did the animals do then?
What did Chinnan and Golu do?
Elicit responses.
Let’s see.

‘Oh! Such a big thing! It will kill us, I‘m afraid.’ Minnu hid behind
Veeran.
‘Listen…a loud noise…. I think it will destroy all the trees…it will
destroy our jungle,’ Manku was also afraid.
‘Hi…don’t be afraid. I’m with you.
Let’s go and see that,’ Veeran said.

Interaction

Narrative
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‘Ok…Veeran …you go and find what it is. We have to hurry home
now. We will come there soon.’
Chinnan and Golu started running back  home.
Veeran walked towards the bush.
The other animals followed him.

Will Mikky and children be there at Chinnan’s home?
Were they afraid?
Elicit responses.
Let’s see.

Chinnan and Golu reached home.
They were very frightened.
Chinnan told Mikky about the big thing.
‘Will it come here too?’ Mikky asked.
‘Will it destroy our homes?’
She looked worried.
Then they heard some foot steps coming near.
They come out and saw the animals coming.
All were there. They sat under the big mango tree.
They came there for a meeting.

Now, let’s do an activity on the page 47.
See the picture.
This is the place where they are going to hold the meeting.
It’s near Chinnan’s home.

Interaction

Interaction

Narrative
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Now let’s draw the animals that come
for the meeting.
Let the pupils draw them individually.
They can also colour the picture. Interact
with the pupils while they draw.
E.g. Have you drawn, Bablu the bear?
        Where is the elephant/monkey?
Now ask the pupils to complete the word
web by writing the names of animals they
have drawn.
After that you may draw the word web
on a chart.
Complete the word web by eliciting the
names of the animals from the pupils.

The animals are meeting under the big mango tree.
What will they do now?
Give pupils chances for free interaction.
Elicit responses.

All the animals have gathered there.
Veeran the elephant…Manku the monkey…Bablu, the bear…
Minnu, the deer…Somu the fox…Mottu the rabbit…
‘Oh! How big it is! Did you see its mouth?
How strong is its hand!
It will eat us all.’ All were frightened.
‘What shall we do now?’
They looked at each other.

Process

Interaction

Narrative
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Can you guess what the animals will do now?
Will they find a way out?
Let the pupils think and express their ideas.
Elicit responses.
You can ask:
Will they go to the king?
Will they run away from the forest?
Will anyone help them?
Let’s see.

All sat thinking.
‘I think we can’t do anything. It will kill us all.’
Golu was really afraid.
‘Yes…it’s very big and strong
How fast it uproots the trees!’
‘Manku…why are you silent? You’re the cleverest of us all.
Tell us a way out. Who will help us?’ Bablu asked.
Everyone looked at Manku.
Manku didn’t say anything for a while.
‘Porky…yes he will help us,’ Manku said finally.
Everyone looked at him.
‘Porky? Who is that?’ Veeran asked.

Can you guess who Porky is?
Elicit responses.

Narrative

Interaction

Interaction
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‘Yes…Porky. He lives in Kooman hill. He is not afraid of anyone.’
‘Oh! Is it? But where is this Kooman hill?’ Chinnan asked.
‘How can we get there?’
‘That is difficult. It’s a dangerous place.’ Somu the fox said.
‘Yes…I know the place…Bheeman snake too lives there,’
Mottu said in a frightened voice.
‘Oh! Then we can’t go there…’ Minnu and Chinnan said together.
‘But we have to,’ Veeran said.
‘Ok…ok…but, you didn’t say who Porky is,’ Minnu said.
‘Porky is a big porcupine. He is very brave. He has an army of
porcupines.’
‘I think he alone can help us,’ Manku said.
‘Ok…then.
Let’s go to Porky.’ Veeran started walking.
All the animals followed.

The animals are ready to go to Porky’s house.
How will they go there?
Who’ll lead them?
Elicit responses.
Let’s see.

Introduce ‘The Unity’ given in the Coursebook.

Follow the process of reading.

Narrative

Interaction

Process
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Who do you see in the picture?
Who is leading the animals?
Who is walking behind?
Where is Bolu?
After finishing the process of reading, let them complete the task given on
page 49. You may ask:
What are the other animals doing?
Where is Somu?
Who is sitting on Bablu’s shoulder?
What is Manku doing?
What is Minnu doing?

Will they see Bheeman snake on the way?
Elicit responses.
Let’s see.

Interaction
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‘How far is it?
I am tired,’ Bablu bear said.
‘A few yards more. We will reach there,’
Somu fox said.
‘But we haven’t seen Bheeman snake yet,’ Mottu said.
‘Sh… don’t talk. He will be somewhere here,’ Manku looked at Mottu.
‘Look Veeran … Look there, on that tree,’ Somu suddenly stopped.
‘Oh! Something hanging from the tree …what’s that?’
Veeran raised his trunk.
‘Hi … stop … Don’t touch it. It is Bheeman snake,’ Somu called out.
‘Bheeman snake? Oh God, how big it is!
How can we escape from him?’
Minnu deer shut her eyes tight.
‘We should run away.’ Golu jumped on a tree.
Other animals ran here and there.
Veeran ran towards the thick woods.
Bablu bear climbed on a big mango tree.
Minnu dear hid behind a bush.
Manku climbed on a branch and peeped through the leaves.
‘Help … Help … .’ Suddenly they heard Mottu’s cry.

Why did Mottu Rabbit cry?
What happened to him?
What will the other animals do?
Elicit responses.
Introduce Coursebook.

Narrative

Interaction
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What do you see in the picture?
Where is Mottu now?
What is he saying?
Ask the children to read the text individually.
You may ask some probing question to help the comprehension of the text.
Let them share their ideas in groups.
Ask them to read the text aloud.

What will happen to Mottu?
Will the snake eat him up?
Will anybody save Mottu?
Elicit responses.

Process

Interaction
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All the animals looked at Bheeman snake fearfully.
‘Veeran, please help Mottu,’ Minnu deer cried out.
‘How can I, Minnu?’ Veeran looked at Minnu sadly.
‘But you are so strong, Veeran. You can help Mottu.’
‘Poor Mottu … the snake will kill him now. Mottu is my friend. I should
save him.’
Veeran came out from the woods raising his trunk. He walked to the
snake.

Will Veeran save Mottu?
Elicit responses.

‘Leave my friend, you dirty snake,’ Veeran said aloud.
He stamped his foot on the ground.
Bheeman heard it. He looked at Veeran angrily.
His eyes became red. He turned to Veeran.
‘Move Veeran. He will bite you.’ Mottu shouted.
All other animals watched Veeran and Bheeman fearfully.
Suddenly they saw….
A big eagle … It came down. Down towards Bheeman snake.
It’s sharp nails pierced Bheeman’s eyes.
‘Ayyoo …‘ Bheeman cried aloud. He fell down.
Mottu jumped out from his hold.
‘Oh! I am saved.’ Mottu ran towards Veeran.
He jumped into Veeran’s trunk.
Bheeman crawled slowly to the bush.
His eyes were bleeding.

Narrative

Interaction

Narrative



134SOURCEBOOK ENGLISH      STD II

‘Veera you saved my life,’ Mottu said thankfully
‘No Mottu, that eagle saved your life.’
‘Eagle? Where is it?’
Veeran looked up.
‘It’s there, on that branch.’
Veeran walked towards the eagle.
‘Hi eagle! Who are you?’ Veeran asked.
The eagle saw the elephant. It came down.
‘Hello, I am Betty. Chinnan’s friend.’
The other animals also gathered around them.
‘Betty, you are so good. You saved our Mottu.
Thank you so much,’ Chinnan smiled at Betty thankfully.
‘It’s OK, Chinnan. But why are you here.’

What will Chinnan say to Betty?
Will Betty help the animals?

Introduce worksheet

Process conversation

What will the animals do then?
Will they meet Porky?

‘Do you know the way to Porky’s home?’ Betty asked.
‘We don’t know Betty? But we have to go there.’
Veeran said sadly.
‘Don’t worry friends. I’ll show the way. Come with me,’ Betty said.

Interaction

Process

Narrative
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All the animals followed her.
‘We have reached Porky’s house,’ Betty said in a low voice.
Chinnan looked around.
There were only bushes and rocks.
‘Is this Porky’s house,’ Chinnan looked at a bush.
‘No, it’s not. His house is there,’ Betty pointed to a big rock.
‘How does Porky look like?’ Chinnan asked.
‘Sh…sh…don’t make noise,’ Betty said.

What would they see there?
Will they see Porky?
What will he say to them?
Elicit responses.
Introduce Coursebook ‘The Fighter’.

Who are there in the picture?
Who is Porky?
What is he doing?
Betty says something to the animals
What is she saying?

Follow the process of reading.

Did Porky see the animals?
Will the animals tell him everything?
Will Poky help them?
Elicit responses.

Interaction

Process

Interaction
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The animals waited for a long time.
‘See…time is running out. Why Porky is not getting up,’ Chinnan grew
impatient.
‘Please call him Betty…,’ Veeran requested.
‘No, Veeran he’ll be angry,’ Betty said.
‘It’s getting late Betty…just call him.’
‘If you are not ready I’ll call him.’
Chinnan moved forward.
‘Ok…I’ll try.’
Betty slowly moved towards the cave.
‘Porky…Porky…,’ Betty called in a low voice.
Porky turned to one side. He made a strange voice and sprang up.
His eyes became red.
He jumped towards the animals.
All of them were frightened.
They stepped back.
‘Stop Porky…it’s me,’ Betty cried out.
Porky looked at Betty.

What will Porky ask Betty?
What will Betty reply?

Introduce worksheet.

Porky saw Betty in the cave.
What will he ask her?
What will be Betty’s reply?

Narrative

Interaction

Process
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Encourage the pupils to write individually.
Make them sit in pairs.
Random presentation.
Let them sit in groups and share the ideas.
Present the group product.
You may present your version.
Editing.

Betty requested Porky to help the animals.
Will Porky agree to help the animals?
What will he say?

Betty looked at Porky hopefully. All the animals looked at Porky.
‘How can I help you friends…’ Porky asked doubtfully.
‘Please kill that thing. It will destroy our forest, our homes,’ Chinnan
said with tears in his eyes.
‘You should do it. See I lost my
house… that big thing shattered my
home…,’ Golu said crying.
‘Porky, nobody is there to help
them. Please help them.’ Betty
looked at Porky.
Porky thought for sometime.
‘Ok…I’ll try…,’ he said.

How will Porky help the animals?
Elicit responses.
Introduce ‘Porky Helps’ given in the
Coursebook.

Interaction

Narrative

Interaction
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What do you see in the picture?
Who are there in the picture?
What is Porky talking to his friends?
Where are they going?
How did they attack the big thing?
Ask the pupils to read the text individually.
Let them share their ideas in groups.
While they are reading, you encourage them by asking some questions.
Provide chances of listening to your readings.

What will happen now?
Will the animals be able to save their homes?
Will they be able to save the jungle?
Elicit responses.

Porky and his friends marched towards the big thing.
‘Drr….dr….’
The sound of that big thing echoed in the jungle.
‘Attack…’ Porky called out.
The porcupines spread out their quills and rushed forward.
‘Hi Veeran…shall we join them?’ Bablu bear could not control himself.
‘Why not Bablu…? Let’s join them.
Ready one…two…three…’
All the animals followed the porcupines.
They attacked the big thing.
Suddenly the loud noise came to a stop.
Its big hands stopped moving.
They saw a man running out from the JCB.

Process

Interaction

Interaction
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‘Oh, he makes the big thing do all these…!’ Chinnan wondered.
It has stopped. Let’s go near it,’ Bablu bear said.
They went near the JCB.

What did they do now?
Elicit responses.
Let’s listen.

Veeran slowly went near the JCB.
He stretched his trunk and touched it.
‘Oh it is so hard. It is not moving,’ he said.
‘It is not making any sound.’ Golu jumped up onto the JCB.
‘Hi…it is dead…it is dead.’ All the animals shouted joyfully.
Veeran pushed the JCB. Others helped him.
They pushed it to the top of the hill. Veeran gave a strong push.
Ta…ta…ta…ta…
The JCB went down and down…
‘Yes we did it’. Golu jumped up and down. the rabbits jumped around
the bush.
Manku clapped his hands. He jumped from one branch to another.
All were happy. Porky and his friends joined them.
Veeran sang a song. He waved his trunk up and down.

We have won, we have won.
We have saved our homes.

Others also sang with Veeran.

What else did they sing?
Introduce worksheet.

Interaction

Narrative

Interaction
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Follow the process of adding lines.
Teacher’s version
              We have won
              We have won
              We have saved our nest
(You may add trees, plants, butterflies etc.)
After finishing the story lead them to a
discussion.
The following questions will help you.
What will happen then?
What will happen to the cut down
trees?
Will they spring up again?
How is the jungle now?
How do the animals feel?
Are they happy?
You may prepare a narrative using the questions given above.

Now you can lead the pupils to the
activity given on the page 57.

Golu built a new house. He wished
to invite his friends for a lunch.
What food items would he  prepare
for them?
Would he give fruits and vegetables
to them?
Elicit responses and write them down on
a chart.
Golu collected some vegetables and
fruits for his friends.

Process

Process
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Who were the animals that came to Golu’s house for lunch?
Tell me their names.
Elicit responses and write their names on the same chart.
Will all the animals like to have the same food items?
Mottu rabbit likes carrots, pineapples and nuts.
You may write the names of the food items and the names of the animals
correspondingly.
Now let the children do the given activity individually.
Ask them to match the food items with the animals who would eat them.
After finishing the work, give them chances for random presentation.
Let them sit in groups and share their writings.

You have enjoyed the story, haven’t you?
Now, shall we listen to a poem?
The poem is about an elephant.
Do you know how an elephant looks like?

You may read the poem ‘The Elephant’ twice or thrice given in the Coursebook.
Interact with your children.
How does an elephant look like?
It is like a wall…isn’t it?
What do you think about a ride on an elephant?
How do we sit there?
Do you like such a ride?
Encourage them to read the poem individually.
Let them sit in groups and share their ideas.
Ask them to give tune to the poem.
Ask the groups to present it.
You may read it once again.
Ask them to repeat after you.

Interaction

Process
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.

Unit V
A TRUE FRIEND

Friendhip is the most wonderful experience in life. Love and
friendship play an important role in the well-being of society. This
unit provides various realms of childhood experiences such as,
friendship among children, the attitude towards animals and birds
etc. Here is the story of a true and meaningful friendship between
an innocent boy and a cute little puppy.
Learners are expected to develop the following values and concepts
during the transaction of this unit.
Children love to play in nature with its beings.
We should be friendly with nature.
Public places are for social mingling and interaction.
To put across these values, the discourses included in this unit are
descriptions, narratives and songs.
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Narrative

Good morning, children.
I shall tell you a story.
It is the story of a small pup.
Listen.

‘Reema, catch the ball,’ Fazalu called out.
Fazalu, Reema and Subin were playing cricket.
Subin was batting. Fazalu was bowling.
Reema jumped up and caught the ball.
‘Out, out, Subin is catch out.’
Fazalu clapped his hands and jumped up.
‘I’ll bat next,’ Reema said.
‘Okay,’ Fazalu and Subin agreed.
‘Give me the bat,’ Reema said.
Subin gave Reema the bat.
Fazalu took the ball.
It was a red rubber ball.
Fazalu rubbed the ball against his trousers.
He ran with it and bowled.
Reema was ready to bat.
She hit the ball.
The red ball rose up in the blue sky.
‘A sixer! A sixer!’ Reema shouted.
The ball fell on the grass. Subin ran to take the ball.
‘Where is the ball!’
He searched for it.
Among the grass, under the dry leaves….
‘Subin, what are you doing there?
Come fast,’ Reema called out.
‘Where is the ball?’ Subin shouted back.

Interaction
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‘Search, you fool!’ Reema hit the ground with the bat.
Subin sat on the grass and looked for the ball.
He heard a sound.

Subin heard a sound.
What was that sound?
Elicit responses.
Let’s see.

Introduce Coursebook ‘The Pup’

THE PUP
Here is a small white pup.
It has blue eyes.
It has two pink ears.
There is a black spot on its left ear.
‘Bow vow…’ it barked in its baby voice.
Subin went near the pup.

What do you see in the picture?
Can you identify them?
How does the pup look like?
Is it nice to look at?
Let the pupils read the text.
Follow the process of reading.

Subin saw a puppy among the
grass.
Do you want a puppy?
Let’s make a dog with paper.
Now, give pieces of paper to the pupils.

Interaction

Process
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Let the pupils start making the dog as given in the Coursebook.
Provide support to the pupils by giving directions whenever needed.
But remember to give instructions in English.

You have finished the paper craft, haven’t you?
Subin saw the pup.
What will he do now?
Elicit responses.
Shall we continue the story?

‘Reema, Fazalu, come, come,’
Subin called out.
Did you get the ball?’ Reema  asked.
‘No, come here fast,‘ Subin said.
Reema put the bat in the pitch and
ran to Subin.
Fazalu followed her.

What will they see there?
What will they ask Subin?

Introduce Worksheet.

What do you see in the picture?
Who is this? (Introduce the characters)
Who is sitting on the grass?

Interaction

Narrative

Process

Interaction
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What did Subin see among the grass?
What will he tell Reema?
What will Reema say then?
Let the pupils write individually.
Let them present at random.
Group the pupils and let them share their ideas in groups.
While sitting in groups, let them present what they have written.
Even if some haven’t written anything, they may have thought about it.
Let them say it.
Let them all present their beginning of their conversation. (Initiation)
Select the best initiation.
Let them all write the initiation they have selected.
Let the pupils respond individually to this initiation.
Select the best response. Let them write that response.
Continue the process.
A new group product will emerge.
Let the groups present their products.
Present the teacher’s version.
You can use the following or prepare a better one.

Teacher’s version
Reema: What’s the matter?
Subin: Look! A puppy.
Reema: Where?
Subin: Here, among the grass.

What will Reema and Fazalu do now?
What will Subin do?
Listen, I’ll tell you a story.

‘Look! A puppy!’ Subin said.
‘Where?’
Among the grass.’
Reema and Fazalu looked at the pup.
‘It was a small pup.
It has blue eyes,’ said Reema.

Interaction

Narrative
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‘See, there is a black spot on its ear.’
‘How nice it is!’
Look at its tail! Nice flutty tail!
The pup looked at them.
It stepped back.
‘Can’t we take it home?’ Subin asked.
‘Yes’ Reema said.
No… no…, it will bite you.
No it won’t. It is a small one.
Subin stepped forward.
‘I will take it home,’ Subin said.
‘But how?’ Reema asked.
‘Just watch.’ Subin walked towards the little thing.

What is Subin’s idea?
Elicit responses.
Let’s see.

Introduce Coursebook ‘The Idea’.

Interact with children, framing apt
questions.
Let the pupils read it individually.
Share the ideas in groups.
Help them by asking some questions.
Read aloud the passage as if you are
presenting a narrative.

Will the pup take the biscuit?
Elicit responses. Let’s see.

Interaction

Process

Interaction
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The puppy eyed the biscuit.
Then it looked at Subin.
‘Come my dear, have this,’ Subin said.
The pup slowly came forward.
It sniffed at the biscuit.
Its eyes opened wide.
It liked the smell. It wagged its tail.
‘Eat it, my dear,’ Subin said lovingly.
The pup opened its mouth. A small red tongue came out.
The pup licked the biscuit. It wagged its tail.
It slowly bit a piece of the biscuit.
It looked at Subin and wagged its tail.
Subin touched the pup on its back.
The pup ran back. It placed its tail between its hind legs.
‘Don’t be afraid…’ come on eat the biscuit.’
The pup came forward. And it began to eat the biscuit.
‘You are my friend. You are my best friend.’ Subin moved his hand
on the pup.
How soft! Subin took the pup in his hands.
He held the pup close to his chest.
This is my pup. What shall I call him?
Betty?
No.
Balu?
No.
‘Pinku’ Right. I will call him Pinku.
Pinku, Pinku, you are my friend.

Do you have pets at home?
Is it an animal or a bird?

Narrative

Interaction
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What is its name?
Subin is very happy. He sings a song.
Let’s also sing that song.

Introduce ‘The Little Pup’ given in
the Coursebook.

Process - Adding lines
Sing the song two or three times.
Let the pupils sing with you.
Let them identify the lines and words.
Write the lines on the blackboard
while singing.
Help the pupils by asking questions
like:
What colour is your pup?
Is it big?
Can it dance?
Will it run?

Follow the steps:
Individual writing
Random presentation
Refining in groups
Add more lines in the group
Presentation by groups
Presentation of teacher’s version
Editing

You can use the following as teacher’s version. Or you may prepare a
new one.

My little cat
Black little cat
Mewing here, mewing there,
Mewing everywhere.

Process
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My little parrot
Green little parrot
Flying here, flying there,
Flying all around.

Where are the children now?
Won’t they go home?

‘Let’s go home,’ Subin said.
‘We are not coming,’ said Fazalu.
‘We want to search for our ball,’ said Reema.
‘Oh sorry I forgot that. Let’s search for it,’ Subin said.
They searched for the ball.

Subin and his friends were in the playground searching for the ball.
Can you sketch the playground?

Let them draw the sketch of the playground individually.
You can ask the following questions:
Is it a small ground or a big ground?
Are there trees in the ground?
Is there a wall around the ground? Is it covered with grass?
What colour is the grass? Are the trees very tall?
Are there birds sitting on the trees?
Where are the trees? On all sides? On the left side?]
Exhibit their sketches in the ORC.
Let’s continue the story.

Interaction

Narrative

Interaction

Process
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Will they get the ball?

The ground was covered with grass. On one side there were
mango trees. There were small bushes under the trees. Subin,
Reema and Fazalu searched for the ball. They could not find the
ball yet. Then they saw something. ‘See,’ Subin cried out.

What did Subin see?

Introduce Coursebook ‘The Hero’.

Interact with the picture.
Follow the process of reading as given
earlier.

Pinku was coming towards the children.
He was holding a ball in his mouth.
A red ball!
‘Hey, that’s mine!’ cried Reema.
‘Pinku is a hero,’ said Subin.
Pinku put the ball on the ground.
He wagged his tail.

What will Subin do now?
Will they continue the play?

Interaction

Narrative

Interaction

Interaction
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Will he take the puppy home?

‘Come let’s go home,’ said Subin.
He took the pup and walked.
Reema and Fazalu went to their home.
Subin reached home.
He placed the pup under the cot in his bed room.
Subin went near his mother. Mother was reading a book.
‘Amma, I’ve a new friend,’ Subin said.
‘Who is that?’ Mother asked.
‘His name is Pinku’ Subin said.
‘Nice name. Where is he?’ Mother asked.
‘He is in my bed room,’ Subin said.
‘Come Amma, come, meet my friend.’
Subin pulled his mother’s hand.
Mother placed the book on the table.
She followed Subin to the bed room.
‘Where is your friend?’ asked mother.

Subin reached home and placed
the pup in his room.
Where has he placed Pinku?
Draw the pup in Subin’s room.

Introduce Worksheet

Interact with the picture.
You can ask the following questions
for interaction.
What do you see in the picture?
Is there a shelf in the room?

Interaction

Narrative
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What is on the table?
Where will Subin place his pup?
Can’t you draw the pup?

Colour the picture.
What colour will you give for the walls?
How many flowers are there in the flower vase?
Are they of the same colour?

Describing the room
Individual writing
Random presentation
Presentation of the teacher’s version.

Where is Subin’s mother?
What will she say?

‘Pinku, Pinku,’ Subin called his friend.
Slowly a small white head was peeping out.
‘My God! Is this your friend!’
Mother’s eyes opened wide.
‘Yes mom,’ Do you like my friend?
‘Your friend is my friend monu,’ Mother said.
‘Thank you Amma,’ Subin kissed his mother.
‘Amma, shall I give him some milk?’ Subin asked.
Yes, my dear.
Subin ran to the kitchen.
Pinku slowly came out and ran after him.

Interaction

Narrative
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Subin and the pup are good friends now.
Where will the pup sleep during night?

Next morning.
Subin woke up early.
‘I am going to make a house for you.’
He said to Pinku.
‘I need some cardboard pieces.
I will buy it from the shop.
But where is money!
Let me ask mom.’
Subin ran to his mother.
Pinku ran after him.

What will Subin ask his mother for?
What will be her reply?

Introduce Coursebook ‘A Plan’.
Subin : Mom, could you give me some money?Subin : Mom, could you give me some money?Subin : Mom, could you give me some money?Subin : Mom, could you give me some money?Subin : Mom, could you give me some money?
Mother : What for, dear?Mother : What for, dear?Mother : What for, dear?Mother : What for, dear?Mother : What for, dear?
Subin : To buy some cardboard sheets.Subin : To buy some cardboard sheets.Subin : To buy some cardboard sheets.Subin : To buy some cardboard sheets.Subin : To buy some cardboard sheets.
Mother : Why?Mother : Why?Mother : Why?Mother : Why?Mother : Why?
Subin : I want to build a house for Pinku.Subin : I want to build a house for Pinku.Subin : I want to build a house for Pinku.Subin : I want to build a house for Pinku.Subin : I want to build a house for Pinku.
Mother : How much do you want?Mother : How much do you want?Mother : How much do you want?Mother : How much do you want?Mother : How much do you want?
Subin : Twenty rupees.Subin : Twenty rupees.Subin : Twenty rupees.Subin : Twenty rupees.Subin : Twenty rupees.
Mother : Here you are.Mother : Here you are.Mother : Here you are.Mother : Here you are.Mother : Here you are.
Subin : Thank you.Subin : Thank you.Subin : Thank you.Subin : Thank you.Subin : Thank you.

Interaction

Narrative

Interaction
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Follow the steps: Individual attempt, sharing of ideas
You may read the conversation with voice modulation, pause and
intonation.

Mother gave him twenty rupees
he ran to Balettan’s shop.
What will he buy?
What will he ask for?

Introduce Worksheet
Conversation with shopkeeper.
Picture interaction
Process the conversation as earlier.

Subin has bought materials to
make a house.
Do you want to see the house?
It is in your Coursebook.
Introduce ‘Pinku’s House’ in the
Coursebook.

PINKU’S HOUSEPINKU’S HOUSEPINKU’S HOUSEPINKU’S HOUSEPINKU’S HOUSE
This is Pinku’s house.
It is a beautiful house.
There are two windows and a door.
The front wall is blue.
The side walls are yellow.
The roof is tiled. It is red.

Follow the process of reading.

Process

Interaction

Interaction
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Amma, shall we go to the pond?
One day Subin asked.
‘Are you not going to school today?’ mother asked.
‘Yes Amma.’
‘It’s eight ‘O  clock now.
Come back before nine,’ mother said.’
‘OK. Amma,’ Subin and Pinku went to the pond.
‘Let me take my watch.’
Subin ran home and took his watch.
He tied the watch on his wrist.
Pinku and Subin reached the pond.
There was a tree near the pond.
‘Hi, violet flowers… Subin said.
Zzz… beetles were flitting around the flowers.
Subin looked at the pond.
The water seemed to be green in colour.
Violet flowers were floating on the water.
‘Come, let’s swim,’ said Subin.
He doffed his shirt and kept it under the tree.
Then he unfastened his the watch.
‘Pinku, where shall I keep this?’
Subin asked Pinku.
‘OK, let me hang it here.’
Subin hung the watch on a twig of the tree.
Pinku was watching all this.
‘Come on Pinku, Ready, one, two, three….’
Subin and Pinku jumped into the pond.
They swam like fish.

Subin is swimming in the pond. Subin is singing a song.
Let’s also sing with him.

Interaction

Narrative
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Introduce Worksheet
Ask the pupils to read the text.
You may sing the lines.
Let them sing after you.
Ask them to add more lines to the
song.
Give them time for individual
attempt.
Random presentation.
Let them sit in small groups and share
their ideas.
Give a chart paper to the group.
Ask them to write their composition
on the chart paper.
Present the song rhythmically.
You may present the teacher’s
version.
Sing the whole song together.

Teacher’s version
We are flying,
We are flying,
Flying like a bird.
The sky is blue,
The clouds are blue,
The wind is blowing westward.

We are jumping
We are jumping
Jumping like a frog.
The grass is green,
The leaves are green,
The wind is blowing strong.

Let’s choreograph the song.
               Choreography
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Where are Subin and Pinku?
Elicit answers.
What are they doing?
Is it near the house? Or is it far away?
Are there trees on the shore?
How many trees are there?
What are the trees doing?

They are dancing.
Are there bushes on the shore?
Are there flowers on the bushes?
Are there birds around there?
What are the birds doing?
Who will act as Subin?
Who will take the role of Pinku?
Who will become trees?
Who can be the bushes?
Can’t Rema and Binu sing the song?
Sing the song they have composed.
Pupils may have included frogs, birds etc. in their own version, so those
characters must also have roles.
Try to ensure maximum participation.
The following are the major steps for the choreography of a song.
Identify the theme.
Fixing the characters.
Fixing location.
Deciding actions of characters.
Sequencing the actions. (Which action should come first?)
See and experience the chances for using simple commands while
planning and performing.

Your song and actions were very good.
Now we shall go back to the story.

Interaction
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Subin and Pinku came ashore.
Subin toweled his body.
Pinku shook himself strongly.
Water drops fell on Subin.
‘Oh you naughty! You made me wet,’ Subin said to Pinku.
Pinku rubbed his face on Subin’s feet.
It licked Subin’s feet.
Subin took the towel and wiped his body.
He carefully wiped off water from Pinku’s ear lobes.
He toweled Pinku’s head once again.
‘You’ll catch cold!’ Subin said.
Subin took his shirt and put it on his shoulder.
‘Come, let’s go,’ Subin said.
But Pinku did not move.

What will Subin do now?
Will Pinku go with Subin?
Introduce Coursebook.
‘Come, Pinku,’ Subin said.‘Come, Pinku,’ Subin said.‘Come, Pinku,’ Subin said.‘Come, Pinku,’ Subin said.‘Come, Pinku,’ Subin said.
‘Bow... vow....’ Pinku barked.‘Bow... vow....’ Pinku barked.‘Bow... vow....’ Pinku barked.‘Bow... vow....’ Pinku barked.‘Bow... vow....’ Pinku barked.
Subin looked around.Subin looked around.Subin looked around.Subin looked around.Subin looked around.
He licked Subin’s feet.He licked Subin’s feet.He licked Subin’s feet.He licked Subin’s feet.He licked Subin’s feet.
‘Hey, what’s the matter with you?’‘Hey, what’s the matter with you?’‘Hey, what’s the matter with you?’‘Hey, what’s the matter with you?’‘Hey, what’s the matter with you?’
Subin asked.Subin asked.Subin asked.Subin asked.Subin asked.
Pinku looked at Subin.Pinku looked at Subin.Pinku looked at Subin.Pinku looked at Subin.Pinku looked at Subin.
‘Come, let’s go,’ Subin said.‘Come, let’s go,’ Subin said.‘Come, let’s go,’ Subin said.‘Come, let’s go,’ Subin said.‘Come, let’s go,’ Subin said.
‘Bow... vow….’‘Bow... vow….’‘Bow... vow….’‘Bow... vow….’‘Bow... vow….’
Pinku barked again.Pinku barked again.Pinku barked again.Pinku barked again.Pinku barked again.
He pulled at Subin’s knickers.He pulled at Subin’s knickers.He pulled at Subin’s knickers.He pulled at Subin’s knickers.He pulled at Subin’s knickers.
Follow the process of reading.

Interaction

Narrative



160

Why did Pinku behave like this?
What did Subin do?

‘Move away Pinku…’ Subin shouted.
Pinku did not move. He licked Subin’s’ feet.
Subin kicked Pinku like a ball.
‘Wow…,’ Pinku cried. Subin walked away.
Pinku ran to him and tried to stop him.
Subin was angry. He took a stick.
‘Go away….’ He waved the stick at him.
Pinku closed his eyes, but did not move.
Subin waved the stick again.
Pinku looked at Subin’s eyes.
‘Wow…’ He barked.
Subin beat Pinku with the stick.
Pinku cried and tried to lick Subin’s feet.
Subin beat him again.
Pinku cried aloud and ran away. Subin walked home.
Pinku looked at him and cried.
Then walked back to the tree and lay there. He looked at the watch.

Now, you know why Pinku stayed back.
Is he happy now?
What might be Pinku thinking now?
Will he think about Subin?
Will he be thinking about the watch?

Interaction

Narrative

Interaction



161

Introduce Worksheet
Pinku’s thoughts.

Follow the steps:
Individual writing
Random presentation
Refining in groups
Presentation by groups
Presentation of teacher’s version
Editing

You can use the following as teacher’s
version.

Teacher’s version
Subin beat me.
His watch is on the tree.
He forgot to take it.
I tried to stop him.
But…
Can I say him?
He will come back.
I will guard the watch.

Poor Pinku. He is guarding the watch.
Where has Subin gone?
Will he come back?
Listen to the story.

Subin reached home.
‘What happened to Pinku!’ he thought.
He changed his clothes.

Interaction

Narrative
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He took his bag.
Put books in it.
He was ready to go to school.
‘Where is my watch?’ he thought.

Subin is at home.
Now, he knows why Pinku tried to stop him.
What will be Subin’s thoughts?

Introducing Coursebook ‘Oh My Watch!’
OH, MY WATCH!OH, MY WATCH!OH, MY WATCH!OH, MY WATCH!OH, MY WATCH!
‘Where’s my watch?‘Where’s my watch?‘Where’s my watch?‘Where’s my watch?‘Where’s my watch?
Oh! I forgot to take it from the treeOh! I forgot to take it from the treeOh! I forgot to take it from the treeOh! I forgot to take it from the treeOh! I forgot to take it from the tree
near the pond.near the pond.near the pond.near the pond.near the pond.
Pinku tried to stop me.Pinku tried to stop me.Pinku tried to stop me.Pinku tried to stop me.Pinku tried to stop me.
Poor Pinku! I was angry with him.Poor Pinku! I was angry with him.Poor Pinku! I was angry with him.Poor Pinku! I was angry with him.Poor Pinku! I was angry with him.
I’m sorry, Pinku.’I’m sorry, Pinku.’I’m sorry, Pinku.’I’m sorry, Pinku.’I’m sorry, Pinku.’
Subin felt sad.Subin felt sad.Subin felt sad.Subin felt sad.Subin felt sad.

Follow the process of reading.

Have you read it?
What will Subin do now?
Will he go to Pinku?

Subin’s eyes were welled with tears.
He threw the school bag to the ground. He ran out.
‘Subin, where are you going? It’s going to rain’ Mother called him.
Subin did not stop. He ran. Suddenly it rained.

Interaction

Interaction

Narrative
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What happened then?

Complete the narrative.

Developing the story
What happened then?
Did Subin go to Pinku?
What will he say to Pinku?
Will Pinku come back to Subin?
Will Subin give Pinku something
to eat?
What will he give?

Develop the story.

Follow the steps:
Individual writing
Random presentation
Refining in groups
Presentation by groups
Presentation of teacher’s version
Editing

Teacher’s version
Subin ran to the tree. Pinku was there.
‘Sorry Pinku,’ Subin said.
‘Have a biscuit Pinku.’ He gave him a biscuit.
Pinku turned his face in protest against Subin’s behaviour.
‘Please Pinku, you are my dear, dear friend.
I will not beat you again,’ Subin cried.
Pinku wagged its tail. He ate the biscuit.
They both walked home.

Interaction

Process
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Draw your pet.
Lead the pupils to the activities.
Let them draw their pets and colour it.
Let them say about it.

MY PUPPY AND LITTLE BUNNY

Sing the songs in tune.
Let the pupils sing with you.
Ask them to compose songs of their
own.
Lead the pupils to the activities given.

Process


